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Abstract.
Contemporary medical education requires faculty members to move beyond clinical expertise and incorporate pedagogical, ethical, and social competencies aligned with Brazil’s National Curriculum Guidelines (DCNs) for undergraduate medical programs. In this context, continuing professional development for medical faculty emerges as a strategic axis for enhancing the quality of higher education and consolidating pedagogical practices consistent with current demands in health education. This article discusses the national panorama of continuing education for medical school professors in Brazil, highlighting existing institutional initiatives and public policies, as well as their limitations, particularly regarding fragmentation, limited national articulation, and low levels of faculty engagement. The study then presents the Continuing Education Program (PROFOCO) of the University of Taubaté (UNITAU), emphasizing its characteristics, potentialities, and challenges, especially the low participation of physician-professors. Grounded in the methodology of Critical-Collaborative Research, the article proposes a redesign of PROFOCO based on the identification of faculty members’ real demands, dialogical processes, and the sharing of professional experiences, recognizing professors as protagonists of their own formative trajectories. The proposal values attentive listening, collective reflection, and the articulation between theory and practice, aiming to strengthen faculty members’ sense of belonging and authorship over their pedagogical practices. It is expected that this model will contribute to increased faculty engagement, improved use of active learning methodologies, and the strengthening of the professional identity of university professors in Medicine, thereby enhancing the overall quality of medical education.
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1. Introduction
Teaching in Medicine has become an increasingly prominent topic in Brazilian academic discussions. This is because training physicians is not limited to mastery of clinical practice: it also requires pedagogical and ethical competencies capable of transforming the classroom into a space for critical and meaningful learning.

Brazil’s National Curriculum Guidelines (DCNs) for Medicine require programs to train physicians with technical, ethical, and social competencies. This demands professionals who are prepared not only to perform their clinical duties but also professors who are prepared to use different teaching methodologies in the classroom. The DCNs establish that Medicine programs must train professionals with technical, social, and humanistic competencies (Brasil, 2014).

At the national level, the Ministry of Education (MEC) provides the portal "Mais Professores", which brings together initial and continuing education courses, as well as free postgraduate opportunities for teachers across the country. Although mainly aimed at teachers working in basic education, some of these initiatives extend to higher education, also encompassing health-related areas.

In this sense, continuing education for university professors becomes a strategic axis for aligning pedagogical practices with contemporary demands in medical education and for ensuring quality in higher education; thus, it emerges as a response to the need for constant updating in view of rapid scientific and technological evolution in the health area.

Authors such as Freire (1996), Dermeval Saviani (1983), José Carlos Libâneo (1994), José Contreras (2002), and Selma Garrido Pimenta (2006) argue that teaching practice cannot be understood as neutral or merely technical; rather, teaching is, at the same time, a political and ethical act, because it involves choices, values, and commitments to students’ integral education and to social transformation. In the field of medical teaching, this perspective reinforces the need for training attentive to technical, ethical, and social competencies.

Based on everyday observation, on social demands in the health area, on the study of official Brazilian documents, and on this theoretical framework on teacher education, the discussion presented in this article arises from reflections, analyses, and debates about the challenges, possibilities, and the need to implement a continuing education project aimed at professors in the Medicine programs of the University of Taubaté – SP (UNITAU), one that is locally meaningful and seeks to foster faculty adherence to the formative process.
2. Panorama of Continuing Education in Medical Education in Brazil
Continuing education for professors in Medicine programs in Brazil is undergoing expansion, driven by institutional initiatives and public policies.
Table 1: Panorama of Continuing Education for Medicine Faculty in Brazil
	Dimension
	Institutional Initiatives
	National Policies

	Course offerings
	Universities offer specific pedagogical training programs for Medicine faculty.
	The MEC provides free continuing education courses through the "Mais Professores" portal, in addition to accessible postgraduate and specialization programs for faculty from different areas, including health.

	Pedagogical focus
	Emphasis on active methodologies (problem-based learning, clinical simulation, blended learning).
	The DCNs for Medicine require that faculty be prepared to develop students’ technical, ethical, and social competencies.

	Scope
	Programs are generally restricted to each institution, without national articulation.
	Public policies seek to expand access nationwide, but still lack specificity for teaching in the medical area.

	Challenges
	Lack of time among medical faculty, who accumulate clinical, administrative, and pedagogical functions.
	Fragmentation of policies and absence of programs exclusively for Medicine professors.

	Perspectives
	Expansion of online and hybrid courses; greater institutionalization of pedagogical training as a teaching requirement.
	Integration among MEC, universities, and professional councils to consolidate robust faculty valorization policies.


Source: (Authors (2026))

Reading the table invites reflection on the punctual nature of projects and makes it possible to observe that there is no clear integration between national public policies and university programs. Programs generally occur in an isolated manner within each institution, focusing on innovative pedagogical methodologies and intensive use of digital technologies, but without articulation with policies for faculty valorization, institutionalization, or the time available to faculty.

In recent decades, some Brazilian universities have mobilized to propose continuing education for faculty in the health field and have developed programs aimed at pedagogical capacity-building, such as the pedagogical support centers at the University of São Paulo (USP); the continuing education course "Fundamentals and Principles of Medical Education and Pedagogical Practice in Health" offered by the Pontifical Catholic University of Goiás (PUC/Goiás); and the University of Taubaté’s Continuing Education Program PROFOCO at UNITAU, which is the object of this study.

The following table presents, in summary, the main characteristics of each program in order to highlight similarities and differences among them.
Table 2: Summary of characteristics of continuing education programs
	Dimension
	PROFOCO – UNITAU
	PUC/Goiás

	Structure
	Institutional program with training tracks (Undergraduate, Medicine, Incoming Professors, Management, Secondary School), linked to the Office of the Provost for Undergraduate Studies.
	Specific course for Medicine faculty: "Fundamentals and Principles of Medical Education and Pedagogical Practice in Health" (30h, distance learning).

	Pedagogical focus
	Emphasis on active methodologies, digital technologies, and pedagogical innovation.
	Training oriented toward active methodologies and pedagogical practice in health.

	Scope
	UNITAU professors, but also open to teachers from public and private networks in the surrounding region.
	Faculty in the medical area at PUC/Goiás.

	Events and themes
	Annual seminars (e.g., 2026: "Multiple dimensions of sustainability: management, teaching, and innovation").
	Modular course focusing on the fundamentals of medical education.

	Differentials
	Modular and technological structure, with progression by stages (EVA 1.0, EVA 2.0).
	Course specific to Medicine, aligned with the DCNs.


Source: (Authors (2026))

From the information presented in the table, one may infer that USP offers broad and continuous programs focused on university pedagogical training across multiple areas and with a strong academic tradition; PUC/Goiás focuses specifically on medical teaching, aligning with the DCNs and the needs of the health field; and UNITAU’s PROFOCO stands out due to its modular structure and scope, serving different faculty profiles (Undergraduate, Medicine, Management, Secondary School). Each program reflects characteristics of the proposing university, its intentions, and its scope.
3. The University of Taubaté and PROFOCO
The University of Taubaté (UNITAU) is a municipal public institution founded in 1974, resulting from the integration of colleges created since the 1950s. Since its inception, it has gradually expanded its course offerings and areas of activity, becoming one of the leading universities in the interior of the state of São Paulo and a reference for undergraduate and graduate education, extension, and distance education, with a commitment to quality academic training, applied research, and university outreach.

UNITAU’s PROFOCO is a Continuing Education program primarily aimed at UNITAU faculty, but also open to professionals working in public and private networks in the region and to other individuals interested in teacher education. It was created with the objective of permanently qualifying the institution’s faculty and strengthening their pedagogical practices.

The program represents a strategic movement by UNITAU to consolidate continuing education as part of faculty identity. To that end, it offers specific training tracks (Undergraduate, Medicine, Incoming Professors, Management, and Secondary School) and grounds its proposals in authors such as Libâneo (1994) and Tardif and Lessard (2005), who emphasize teaching as a complex practice that requires constant updating and institutional valorization. In addition, the program’s differentials include:
•
Modular and technological structure.

•
Specific tracks for different areas and faculty profiles.

•
Integration between higher education and basic education.

•
Contemporary themes such as sustainability, innovation, and academic management.
Beyond activities during planning weeks that occur at the beginning of each academic semester (January and July each year), over the years the University has also focused efforts on creating PROFOCO "in loco", which is the in-person version of the Continuing Education Program, carried out directly on university campuses, with lectures, workshops, and roundtables aimed at pedagogical development and faculty valorization. It takes place in each department or program throughout the academic year and complements digital and hybrid tracks, bringing professors closer together and promoting exchanges of experience in real time.

However, despite the program’s characteristics and intentions training for work with current methodologies that recognize the medical classroom as a space for technical, ethical, and social formation; the organizing teams’ attention to issues specific to the medical area; the direction provided by the DCNs; and the program’s inclusion in institutional planning weeks what we observe is low adherence of professors/physicians to the scheduled activities and low participation.

This is a concerning finding, which raises the question of the reasons for such low participation. Although the literature points to tensions and fragilities, inspired by the teacher education proposal of Oliveira (2017), we consider that the active participation of professors in proposing activities for their own education may be an element that fosters belonging and identification with locally and personally meaningful themes and debates.

Based on this assumption, this study grounded in the methodology proposed by Oliveira (2017) reflects on a new model of continuing education that positions professors as active participants in their own training process, valuing knowledge, experiences, achievements, successes, and locally meaningful demands.
4. Methodology
The continuing education process proposed in this article is methodologically based on principles of Critical-Collaborative Research, understood here as a methodological approach within qualitative research in education that seeks to unite scientific investigation, production of scientific knowledge, pedagogical practice, and teacher education, promoting dialogue, reflection, and collective transformation through collaboration among researchers, trainers, and teachers in training.

It differs from other methodological approaches by involving research participants as co-authors of the training process, within an ethical, political, and emancipatory perspective, and by breaking with the neutrality of traditional research, assuming that investigating is also forming, dialoguing, and transforming (Magalhães, 2011).

Critical-collaborative research is situated in the field of education as an ethical and political practice, aligned with the ideas of Paulo Freire (1996), by valuing listening, participation, and commitment to social emancipation.

We assume that critical-collaborative research, applied to faculty development in Medicine, can function as a formative and investigative process simultaneously, since it not only generates scientific knowledge but also intends to promote concrete changes in pedagogical practice, strengthening the identity of the university professor and aligning teaching and learning processes with contemporary demands in the health field.
5. Teacher Education as a Space for the Sharing of Experiences
The methodological proposal presented by Oliveira (2017) for teachers’ continuing education is based on the approximation between the training team and teachers working in the classroom. This constant and intentional approximation fosters the unveiling of real training demands that speak to the concerns and challenges teachers face in classrooms.

From this perspective, the training process begins with attentive listening, which according to Paulo Freire (1996) is a fundamental part of authentic dialogue between educator and learner or between trainer and participating teacher in the education process. For Freire (1996), listening attentively is recognizing the student as a historical subject and respecting their voice.

Thus, this first step of the process, termed by Oliveira (2017) as "Real Demand", is expected to enable the resolution of a practical, real, concrete problem that is, to understand the specific reality in which the professor / physician is immersed.

This stage involves the following activities:
•
Shared reading: the training team (based on the Real Demands presented by teachers) searches digital databases for scientific articles on the themes raised by teachers, and in groups the shared reading of the material is conducted;

•
Conversation circle: the texts read are discussed in a general group (discussion facilitated by the training team), and questions that arise are addressed during the process;

•
Presentation of practical examples: based on the analysis of theoretical texts, using a computer connected to the Internet and a multimedia projector, possibilities for pedagogical practices are presented as examples for teachers.
From this beginning, PROFOCO "in loco" becomes a monthly activity with "moments of interaction and exchange
". In these spaces, teachers are invited to bring to collective discussions (with the participation of colleagues and trainers) different ideas of classroom practices.

These ideas may represent successful experiences or practices they would like to develop but have not yet had the opportunity to do so due to a lack of support and/or theoretical backing.

At this point, the proposal is that, in light of these interests, teachers effectively enter a spiraling process of actions within the formative process: the phase of "Description 1" (Valente, 2002).

In this phase, teachers should bring to group sharing and discussion a description of the elements they would like to address as themes for the "in loco" training. They should also bring their lesson plans, indicating where such elements would be incorporated to support their pedagogical actions.

Subsequently, the training team designated by the Advisory Office of the Provost for Undergraduate Studies plans a "Workshop" with theoretical and practical elements capable of providing support for incorporation into teachers’ planning.

During the following month, teachers have the opportunity to put into practice what was addressed during the workshop and to record their experiences, impressions, difficulties, and successes.

In the following month, during the "Moment of Interaction and Exchange", teachers present their practices to the group; this presentation is followed by an evaluation moment in which teachers and trainers can analyze, reflect on, and evaluate each experience and plan the next actions.

This flexible training format, which emerges from individual interests and real demands, fosters interaction among participants and strengthens the appropriation of pedagogical work with different teaching methodologies.

The constant sharing of difficulties, demands, planning, and successful practices enables the strengthening of each teacher to occur collectively rather than individually or in isolation. Strengthening as a group, based on sharing knowledge, support, assistance, and encouragement, may be fundamental for each teacher’s personal adherence to the training process.

Becoming aware that each practice can become richer when developed in articulation with other teachers supports the strengthening of partnership.

The interactions fostered monthly in the "Moments of Interaction and Exchange" enhance articulation among contents addressed by different teachers and the revision of their planning, considering possibilities for establishing partnerships and discovering the real importance of interdisciplinarity.

Establishing this climate of partnership and collaboration is essential so that participants perceive that the training team’s intention is not to evaluate or judge their practices, but to contribute to their improvement. As Fernandes (2012, p. 149) highlights, "from this climate of partnership, one seeks to create a favorable space to dialogue about contradictions present in the trajectory and to seek the ‘not yet’ of practices." This is a fundamental movement to meet the objectives of the training process.

According to Oliveira (2017), discussions and sharing of knowledge among peers are fundamental elements for the progress of the training process and for teachers’ reflection on their practices.

This proposal makes it possible to identify adherence to Vygotsky’s (1997) sociointeractionist approach, as teachers’ growth tends to occur as the following shared actions are articulated within the group in training:
· Workshops;
· Theoretical training;
· Guided discussions;
· Knowledge sharing among participants and between them and the training team; interaction among participants in proposing interdisciplinary work;
· Training and development of authorship regarding one’s own practice; and
· Mediation by the training team acting within the zone of proximal development during the "moments of interaction and exchange".
The training proposal presented in this article is expected to support the hypothesis that, during the training process, teachers will become involved and will be able to develop collectively:
· Appropriation of pedagogical work with active methodologies;
· Group empowerment in relation to their practices;
· Awareness of their authorship over their practices; and
· Posture, involvement, interest, and direction provided by the training team.
Thus, embedded in the intentions present in UNITAU’s PROFOCO, this study confirms as a foundational point for the success of continuing education for professors in Medicine programs the importance of recognizing professors as protagonists of their practices in order to expand their capacity to critically analyze the contributions of the formative process to the development of their pedagogical practices.
6. Expected Results and Contributions
This training proposal should be implemented in the second semester of 2026, when the University promotes the second PROFOCO of the academic year. In the week that brings together semester planning and professors preparing for continuing education, it is expected that, with this model of continuing education, professors will reach new levels of reflective practice.

It is expected that, with meaningful continuing education starting from real demands and intentionally and dialogically intervening in teachers’ plans and practices teachers will be able to analyze their practices through:

1. Reflection-in-action;

2. Reflection-on-action; and
3. Reflection on reflection.
The training process proposed in this way presents nuances of professional development and becomes part of teachers’ propositions, as it becomes part of the organization of disciplines, classes, and Medicine programs; in practice, it functions as a system of multiple gears.
7. Final Considerations
Continuing education for Medicine professors in Brazil is in a process of expansion, but still lacks national integration, institutionalization, full valorization, and mandatory pedagogical training for medical faculty.

The Brazilian challenge is to transform isolated initiatives into a robust national policy, ensuring that medical teaching is recognized as just as essential as clinical practice.

Adopting structured programs integrated with universities and professional councils can strengthen the quality of medical education and consolidate faculty valorization.

The future points to the expansion of continuing education, with online and hybrid courses that increase reach and curricular flexibility. There is also a growing movement to institutionalize pedagogical training as a formal requirement for Medicine professors, strengthening the professional identity of the university professor. Integration among universities, the MEC, and professional councils can consolidate more robust policies for faculty valorization. However, adherence of medical professors to continuing education processes remains a fragile point.

In line with reflections and discussions developed nationally, UNITAU reviews its institutional continuing education program, redesigning its methodological processes with the objective of bringing continuing education for Medicine professors toward a more dialogical, locally meaningful approach centered on issues emerging in everyday medical practice and on new teaching methodologies and classroom approaches.

Concerned about the adherence of UNITAU’s medical professors to PROFOCO, and aware of the importance of awakening a sense of belonging to one’s own continuing education process for the success of institutional programs, we structured this proposal based on the identification of real demands and the creation of spaces for study, sharing of experiences among peers, and reflections on practices, guided by training teams.

The expectation is that the training process presented in this article can be implemented in the second semester of 2025 and yield good results, as we were able to verify in the consulted bibliography.
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