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Abstract 

This presentation sheds light on the preliminary insights concerning Mobile-Assisted Language 

Learning (MALL) among a group of professors at a Colombian private university. It accounts 

for a series of strategies implemented to foster learning English among teachers: MOOCS, 

workshops, and a training course on mobile learning, the needs analysis conducted in order to 

design a pedagogical proposal intended to respond to the university foreign language policy 

and standards of communicative competence for its staff, and also displays analysis of data 

derived from surveys conducted as a strategy to gather information about teachers’ perceptions 

of learning English as a Foreign Language (EFL) and their acquaintance with mobile learning 

as a pedagogical strategy to foster EFL and autonomy. Action research has been the 

methodology applied during this first phase: a. Planning: researchers identified the lack of 

technological competence and low level of proficiency of participants.  b. Acting: perceptions 

surveys have been applied. c. Observing: participants have identified the advantages of using 

digital devices to build their autonomy and facilitate learning and teaching. The results state 

that all participants are aware of using digital devices not only for learning a foreign language, 

but also for a personal and academic growth and pedagogical need to communicate effectively 

in their communities.  

Keywords: Communicative competence, Digital devices, English as a Foreign Language; 

Mobile Assisted Language Learning, teacher education. 
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1. Introduction 

MALL is an alternative course of action in the EFL classroom. Extensive research has been 

conducted on the range of possibilities for teachers and students when incorporating mobile 

devices in their learning and teaching practices (Tai, 2012; Wang & Smith, 2013; Brown, 2014; 

Wagner-Loera, 2016; Alkhudair, 2020). Consequently, MALL has increasingly gained a space 

within the EFL classroom provided that it contributes to fostering autonomy, self-directed 

learning, flexibility, the implementation of authentic material and real contexts, among others 

(Puebla et al., 2021; Lai & Zheng, 2018). Furthermore, Jin et al. (2019) highlighted that m-

learning may allow learners to manage their own learning experience by assessing and 

accessing a wide range of multimedia materials and partaking in a series of online activities 

and tasks.  

In Colombia, some research studies have resulted into insights and reflections on ways to 

improve the learning experience mediated by MALL, the necessity to tackle issues related to 

internet connection or the availability of mobile devices suitable for learning, and the roles of 

teachers and students in MALL-mediated EFL classes (Bustillo et al., 2017; Caro & Peinado, 

2019; González-Valencia et al., 2020; Pérez, 2021). Nonetheless, prior research focused on 

students’ side of the issue. In this case, the target population consisted of higher education 

teachers from different faculties at Universidad Santo Tomás and located in diverse branches 

nationwide. Given the teachers’ necessity to be competent in EFL according to the institutional 

foreign language policies (Estatuto Docente, 2020; Acuerdo 46, 2014), the present research 

aimed at responding to a research gap concerning the implementation of MALL in EFL courses 

directed to higher education teachers, and contributing to the discussion on benefits and pitfalls 

derived from MALL-mediated EFL learning experiences among adult learners.  

This article presents the context and participants as well as the research approach and 

methodology implemented. Furthermore, it provides a brief characterization of the population 

and context, as well as the analysis of the insights derived from research instruments such as 

surveys. Finally, this article presents m-learning benefits, uses and applications on a daily basis 

for a group of teachers who improved their technological competence when using m-learning 

strategies. 

 

1.1 Methodology 

Burns (2019) states that action research implies the integration of action as a planned 

intervention in a particular context in order to build a more constructive educational result. 

Action research is described by spiral cycles. The first stage was Planning: Researchers created 

a suitable plan based on specific research instruments such as a perception survey and a 

proficiency test to identify the research focus. Then, the action plan was considered in order to 

address the research focus (Acting). Afterward, data was collected (Observation). Finally, data 

analysis was conducted in order to identify patterns and gave rise to interpretations.   
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1.1.1 Population 

82 teachers from a private university participated in this research (m=45, f=37). They belonged 

to different academic programs. Their ages ranged between 25 and more than 60. 

1.1.2 Research instruments 

Surveys were used to collect research data. Surveys are qualitative instruments which are used 

to collect data from participants.The most common questionnaire applied is the mail survey, 

which is addressed to respondents and it is an effective way to collect large data (Kabir, 2016). 

In fact, one of the highest challenges was to reduce impersonality and low response rates. In 

this sense, the instruments were evaluated by other anonymous professors prior to its 

application. They were written in Spanish and included not only multiple-choice questions, but 

also open-ended questions in order to be more appealing to respondents. In this case, a 

perception survey was conducted with 82 participants, and at the end of the project, participants 

also answered a final percerción survey.  

1.2 Results and Discussion 

 At the initial stage of the research, 82 professors answered a perception survey about m-

learning. It was submitted by email. Their answers are displayed and discussed as follows:  

Participants were asked if they perceived the importance of digital devices for teaching uses. 

Figure 1: Question 1. Do you consider that digital devices such as computers, tablets and 

smartphones can have academic uses? 

 

 

Source: Perception survey. Section 2: Application of technology in EFL learning processes  
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In Figure 1, 100% of respondents agreed with the use of digital devices for academic purposes. 

Due to COVID-19 pandemic, professors have become more technological recursive when 

using different kinds of digital resources to enhance their teaching processes. 

Participants also were inquired about the use of digital devices to improve their English 

learning.  

Figure 2: Question 2. Do you use computers, cell phones, smartphones or tablets to improve 

your English skills? 

 

 

 

Source: Perception survey. Section 2: Application of technology in EFL learning processes  

 

In Figure 2, 90,2% of respondents confirmed that they had used technological devices such as 

mobiles, smartphones, and other tools for practicing English. Indeed, it is feasible to observe 

that most teachers aimed to improve their academic performance. In contrast, only 9,8% of 

participants did not use this type of technology. As a result of the use of digital devices, they 

had realized the need of communicating in a foreign language, which became a three-folded 

goal in terms of professional growth, personal development, and academic advancement.   

Likewise, in question professors were asked about tools, applications and web platforms that 

they had used to support EFL learning. 
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Figure 3: Question 3. Which of the following tools, applications and web platforms have you 

used to contribute to your own learning of English? 

 

Source: Perception survey. Section 2: Application of technology in EFL learning processes  

In Figure 3, 75,6 % of the respondents agreed that Youtube could be a tool for learning English 

by means of watching pedagogical videos and practicing listening to music. WordReference 

was chosen by 32,9% of the respondents as a tool to look up unknown vocabulary, and 

Duolingo, which is one of the most well- known applications for learning languages, was 

selected by 70,7% of the participants. Undoubtedly, the use of digital tools and applications 

have significantly increased worldwide.  

Furthermore, participants were asked if they used the internet daily to study English.  

Figure 4: Question 4. Do you use the internet daily to practice and learn English? 

 

Source: Perception survey. Section 2: Application of technology in EFL learning processes  
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In Figure 4, 47,6% of the respondents did not use the internet daily to study English, while 

52,4% of participants confirmed that they used the internet every day. In the same question, 

they were asked about the time spent practicing English on a daily basis. 

Figure 5: Question 1. Second perception survey 

 

Source: Second perception survey applied over the course of this research. 

In Figure 5, participants were asked about m-learning potential. 75% of participants related m-

learning to the development of language skills, and 25% expressed its usefulness to improve 

their methodologies and didactics when teaching. Boylan (2018) states the benefits of m-

learning for professional development and draws attention to the possibilities of boosting 

teachers’ learning and teaching processes when taking advantage of technological devices. 

Figure 6: Question 4.1. Please, if so, indicate how much time you spend practicing English 

per day? 

 

Source: Perception survey. Section 2: Application of technology in EFL learning processes  

In Figure 6, from the participants who devoted time to study English, 73,2% of them spent less 

than 30 minutes per day, conversely, 17,1% of the respondents spent 30 minutes and 6,1% 

devoted 1 daily hour to study English. Thus, a small proportion of the surveyed sample 
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demonstrated that they had acquired the daily habit of studying English. Criollo et al. (2018) 

state that flexibility is one of the main advantages of MALL because students are able to devote 

time according to their availability and interests.  

Figure 7: Question 1.1. Second perception survey. Please, indicate any other contribution of 

mobile learning. 

 

Source: Second perception survey applied over the course of this research  

In Figure 7, participants at the end of the implementation confirmed that m-learning strategies 

were useful for optimizing learning time with words such as time, spaces, allow practices, 

facilitate activities, motivates, and mobile, among others. Criollo et al. (2018) highlight that m-

learning provides students with mobility to experience learning both inside and outside 

classroom walls. Flexibility allows participants to know how they learn and set their own 

learning schedule to have better results.  

Figure 8: Question 5. Would you like to develop your English skills using apps, web 

platforms and electronic resources? 

 

Source: Perception survey. Section 2: Application of technology in EFL learning processes. 
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In Figure 8, 96,3% of respondents expressed their willingness to develop their communication 

skills in English using digital tools and taking advantage of m-learning. Likewise,  in Figure 8 

participants expressed the high level of satisfaction when using digital devices for its 

feasibility, accessibility, practicity, and suitability to professors’ communicative needs 

according to their own pace. Indeed, Mortazavi et al. (2021) point out that MALL is able to 

provide a real time learning environment.  

Figure 9: Question 5. 1 If so, please indicate why you consider it important to use 

applications, web platforms, and electronic resources to learn English? 

 

Source: Second perception survey applied over the course of this research. 

In Figure 9, it is feasible to observe many highlighted words such as: facilitate, access, learn, 

easy, language, and resource that give account of participants who were aware of the 

importance of using technological devices in EFL. Adzifome and Agyei (2022) state mobile 

strategies facilitate learning English. Consequently, participants were eager to participate in the 

m-learning course in order to take their learning materials everywhere. 

Figure 10: Question 1.1. Second perception survey. Please, indicate any other contribution of 

mobile learning 

 

Source: Second perception survey applied over the course of this research. 

 After having participated in the project, in Figure 10,  teachers were aware of m-learning 

strategies with more precise words such as time, activities, management, allow, practices, free, 

methods, and available. Indeed, the use of m learning promotes self-directed language learning. 
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According to Lai and Admiraal (2022), mobile technology provides students with great 

potential for learning. Indeed, m- learning offers flexibility and accessibility to learners’ 

language learning. 

2. Conclusion  

 Mobile learning provides participants as learners and teachers with huge possibilities to 

transform education with technology in order to face pedagogical challenges.  Regarding this 

study, its application of technological devices and digital tools provided participants with 

opportunities to be aware of m-learning benefits when experiencing mobile strategies not only 

for improving the level of proficiency, but also for contributing to professional development. 

As a result, m-learning has been integrated in teacher education contexts for enhancing the 

quality of higher education to educate integral professionals with technological skills. Indeed, 

Colombian society requires digital citizens to contribute to the social and economic field.  

Furthermore, the participants’ responses as professors at a Colombian private university 

revealed the advantages of using m-learning strategies. Firstly, the surveyed population 

indicated that they were familiar with the use of technological devices and digital tools to 

support their learning; however, it was also evinced the necessity to train them in how to 

properly avail themselves with the myriad of online tools to develop their communication skills 

in English. In this sense, at the implementation of the project participants gained experience 

using m-learning devices and awareness of the importance of incorporating this type of tools.   

A second point of reflection deals with reaching the gap between the vast menu of online 

resources and their appropriateness. In fact, the internet offers a great variety of applications, 

platforms and even learning communities. Nonetheless, it is essential to learn how to curate 

online resources, develop a critical perspective toward them and their actual usefulness to meet 

one’s needs. In this regard, m-learning transcends the use of digital tools and online resources 

as learners should be prompted to set selection criteria based on their own needs, weaknesses 

and learning styles as well. Thus, they not only become familiar with the responsible use of 

mobile devices, but also gain knowledge of determining features of high-quality online digital 

tools and online resources.  

 Finally, MALL plays a relevant role in fostering autonomous learning and self-direction. 

Accordingly, we as researchers consider that MALL paves the way to take the leap and build 

the next generation of E-learning mediated by mobile devices. Mobile devices have 

progressively become essential on a daily basis and there exist plenty of resources online to 

assist everyone in learning a foreign language; however, people, in this case, adult learners, 

should be educated in time management and habit formation to really take advantage of m-

learning opportunities and challenges.  
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