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Abstract
The purpose of this study was to explain the phenomenological dimensions and components of
school curriculum management from the perspective of school principals; phenomenology is
qualitative research that examines and analyzes phenomena based on the experiences of others.
The research participants were 16 school principals who were selected purposefully based on
the criterion to be the best informants for the study. In this study, due to the purpose of the
research, the type and nature of research questions, in-depth and semi-structured interview
tools were used. All interviews were immediately recorded and typed, after providing the
interviewees with the purpose of the research, so that the necessary feedbacks would be
provided for subsequent interviews and data saturation. To analyze the data, a descriptiveanalytical approach using open and axial coding was used. In this study, two main questions
and several sub-questions were asked during the interview to deepen information and data
saturation. ATLAS.ti 7 software was used for coding the interviews. In addition to coding, the
results were also revised by technical professors and experts. A total number of 375 codes were
extracted which, after removing the same codes, was reduced to 52 codes, which were
categorized into 17 components, 6 categories and finally 3 main dimensions: teacher, principal,
and learning environment. The results show that the high-quality performance of the
dimensions and extracted components in this study resulted in the effectiveness of teaching and
learning and the productivity of the teaching-learning process.
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Introduction
In today's world, change has become an inevitable necessity for various reasons (Majdfar,
2011). One of the areas that require continuous innovation is the education system, which has
the overwhelming task of educating tomorrow's generation (Turani, 2017: 170). Education has
a very important and strategic place to grow and comprehensive progress and it will
undoubtedly require compiled and strategic planning. In this regard, school as a learning
organization is a pillar and starting point for sustainable development and knowledge-based
education, and it has a prominent role (Majdfar, 2011).
Moving education away from the old ways and equipping it with new and effective educational
tools plays a vital role in the country's comprehensive development, and school, after the
family, is the second social pillar of education and it is the most important pillar of human
resource development, that must evolve constantly and benefit from the best methods of
education (Turani, 2017:170), and one of these methods is curriculum planning. The
curriculum is the anticipation and preparation of a set of learning opportunities for a specific
population to attain the goals and objectives of education, which are usually carried out at
school (Yarmohammadian, 2011; Nichols and Nichols, quoted in Mirzabeigi, 2010).
School is a community where all members of society spend a significant part of their best years
of life. This social organ has important functions and ensuring the correct and effective
leadership is one of the most essential steps to guarantee the quality of educational outputs.
Effective school principals promote students through what they are: values, good traits, their
desires and competencies, the employed strategies, and the specific combination of these
strategies and their proper implementation and management in response to the unique context
in which they work (Sultaninezhad, Safiyan, and Salahi, 2016). School management is the
conscious effort of the principal to increase the quality of education (Mirkamali, 2010: 281).
School's principal shows the student's interests and talents by exposing the student to the
environment, that should be provided by teachers and other school staffs, and by seeking to
discover the student's interests and talents, the creative and intelligent teacher strives to enrich
the environment and guide the student to strengthen and deepen his learnings (Turani, 2017:
46).
School management strategies should begin with the values and needs of students and service
receivers. Process-oriented principals should focus on the process, refining and optimizing it
to the maximum extent available to the school (Turani, 2014). Managing a syllabus planning
system consists of many tasks, the most important of which is the coordination of all processes
(Silver et al., translated by Khoi-Nejad, 2001: 181) and one of these processes is guiding the
curriculum; Because the concept of educational management is, in the simplest sense, the
process of guiding the curriculum in the domain of assigned missions and responsibilities
(Gholamali, 2001: 188).
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Curriculum as a system observes a human system that encompasses the dimensions of the
curriculum development process, implementation, and evaluation (Mehr Mohammadi, 2008:
20). Taqhi Pourzahir (2007) also describes the planning stages as follows: Determining
necessities and goals, defining strategies, implementing and finalizing plans, and ultimately
evaluating the results of activities. So, one of the steps in curriculum planning is to implement
the curriculum. The sensitivity and importance of the implementation stage are that all plans
and programs will be able to make the desired changes if they are successfully implemented at
this stage.

Theoretical Foundations
Management exists in different disciplines, and while each of them is important and
valuable itself, none are as important as educational management. Schools have special
characteristics as educational organizations, and their characteristics are different from those
of other organizations, and consequently, their management is different from those of others
(Zambat, Kashigit, Taglak and Dugan, 2010). So it can be said that among the types of
management, "educational management" is the most important, most effective and subtle type
of management and its subject is "human"; a man who has entered the school as a "student"
and needs to be educated and brought up physically, emotionally, socially, intellectually and
morally (Safi, 2004: 164) and this important goal is achieved by the school curriculum. The
curriculum subsystem includes the various aspects of design, formulation, implementation, and
evaluation that, while taking into account the involvement of all its stakeholders, can be said
to be one of the important duties of school administrators and this role is highly privileged and
unique (Turani, 2017: 214). Fathi Vajargah's studies (2014), under the title of basic principles
and concepts of curriculum planning, has also identified one of the important areas of
curriculum implementation.
The title of Curriculum Implementation and Management carries the message that having
leadership and management in the school curriculum is the key to success and quality, and a
lot of research has been done in this regard. McEwan's research (2002), Seven Steps in
Effective Educational Leadership, addresses the quality of curriculum implementation and its
effects on teaching and learning and also Early and Bob's study (2004), under the title of
Continues Leadership and Management of Professional Development: has highlighted the
importance of implementation and pointed to quality factors in this direction, since the factor
development and school development, which emphasize that the curriculum as science in its
area of expertise requires skillful and proficient management in the field of implementation.
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Basri (2010), Zare, Jahani and Shirin Hesar (2015) as well as Hayat and others (2015) are also
cited by researchers such as Dunham (2005); Ryan et al. (2011); Allen (2003); Bilhimer (2007),
Harper (2008) have addressed the gap in knowledge and skills needed for management,
especially curriculum management among school principals, and about curriculum
implementation, Zarghani and Amin Khandaghi's research results (2015), under the title of
neglecting teachers' practical knowledge causes the gap between opinion and practice in
curriculum implementation, acknowledges that curriculum implementation is having difficulty.
Muller and Penick's research (2006), entitled Managers' Guides for Teacher's guidance, points
to the need for educational managers to lead the teaching and learning process and guide
teachers in this direction and thus the quality of curriculum implementation. Lightwood and
Jantzie (2009) also point out the importance of curriculum implementation and paying attention
to the effective components of this leadership, in their studies entitled effective leadership as a
principal and teacher.
Following this theme, in a study done by Connolcie and Top Amater (2013), they somehow
found the facilitating role of principals to be important in the quality of curriculum
implementation, and concluded that school principals, for better education at school and
adoption to global changes, need to be introduced to new management roles in schools to
provide better education for students, such as Maleki, Salmanie, Abbaspour, Hakimzadeh, and
Amir Taymouri (2016), entitled teacher's leadership in curriculum implementation; challenges
and opportunities as well as Torabi, Benisi, Naghdi and Beygi (2014) research titled
Curriculum Implementation and Leadership, while considering the important role of the
teacher in curriculum implementation, have identified the manager as an important leader.
Some researches, such as Yousefi, Osareh, and Hosseinikhah (2016), refer to the nature and
implications of project-based learning throughout the curriculum, enriching the learning
environment and its positive effects on students learning and thus on the quality of curriculum
and leadership implementation. And have identified the manager as a facilitator of the
dynamics of the learning environment.
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Guiding the implementation of the curriculum requires a program, one whose elements are
clear and by introducing the involved components, ensuring the quality of learning to teach
(Rajabipour, 2011). Because the way a program is executed is more important than how it is
executed; and as long as a program is not implemented, it seems like it does not exist; also the
best educational program due to incomplete execution can produce disappointing results.
Despite this fact, satisfactory results can be obtained from a malfunctioning curriculum (Torabi
et al., 2014). The Cambridge School Curriculum Executive Guide (2012) also endorses this
matter, pointed out the program's focus on adapting to students' environmental conditions and
needs, and enumerated the school principals' method of managing and engaging teachers in
program designing very effective.Thus, it can be claimed that many studies have addressed
some of the elements of high-quality curriculum implementation at school and have found it
important, that other researches such as Christopher Dey et al. (2011), under the title of
successful school leadership and its connection to learning and academic achievement has
clearly explained: Positive changes in the physical environment lead to positive changes in
student behavior. Students in the improved environment are more likely to attend and this leads
to a greater sense of calm and order in the classroom and thus to academic achievement.
Therefore, the researcher seeks to identify these elements and assist the human factors involved
in education.
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Research method
In this study, the researcher, considering the purpose of the research, the type and nature of
the research questions from the interview tool (deep interviews and semi-structured interviews)
and using the review of related documents such as the National Curriculum Document, the
syllabus of school administrators, school evaluation forms, regulations and instructions of
school. Since the main purpose of the study was to analyze the views of school principals and
related documents regarding the different dimensions of managing the curriculum in schools;
the strategy of this research was phenomenological.
Phenomenology is a method of descriptive analysis and understanding of the phenomena they
have experienced throughout their professional or personal lives. In this research strategy, the
issue of research is studied from within and by those who have experienced it. This research
method usually involves interviewing individuals to determine why and how they are
confronted with the issue raised by the researcher. Phenomenology as a research approach
originated from the University of Gothenburg in Sweden and is similar to the method Piaget
used in his research to understand how children understand the world around them (Gall, Borg,
and Gall, 2005, translated by Nasr, Arizi, Abolghasemi, Pakseresht, Kiamnesh, Bagheri, Kheyr
Shahani-yilagh and Khosravi, 2006). Sample selection is not limited to phenomenological
research but the researcher continues to interview and document research until the data is
saturated. Therefore, the researcher selected 16 interviewees from public and private school
principals and purposefully selected them as the best informants for the study, and analyzed
the relevant documents to obtain the necessary data saturation. All interviews of these 16
individuals were recorded after the purpose of the research was stated to the participants, and
were immediately typed to provide feedback for subsequent interviews or data saturation. The
average interview time was 55 minutes. The data of this study were qualitative data based on
interviews and document review. A descriptive-analytical approach was used to analyze them.
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Therefore, according to the main purpose of the research, which is to understand the school
principals' view of curriculum management to extract its dimensions in schools, the researcher
has used this research strategy. In this study, two questions related to the purpose of the
interview were designed and several sub-questions were asked during the interview to deepen
the information. The interview began with the question: 'What are the main dimensions of
curriculum implementation in your school? And then asked, 'What components do these
dimensions include?' and depending on the participants' answers to each question, some
questions were asked to deepen the research. To study the content validity of the interview
questions, several faculty members and experts in the field of qualitative research were
consulted. Also, to evaluate the reliability of the interview questions, the method of concurrent
reliability, which is used to compare and synchronize the observations, was used. ATLAS.ti 7
software was used for coding the interviews. Typed interviews and transcripts of relevant
documents were coded and categorized into relevant software. Similar codes were conceptually
grouped into one cluster, and semantically related clusters were grouped into similar classes.
Interviews and document reviews continued until data saturation. Data saturation was
generated from the interviews with the participant 12 onwards and all related documents were
created, but data collection and analysis continued until all the levels evolved. Subsequently,
the extracted codes were returned to the participants again and approved. Also, they were
reviewed by experts, in the way that the findings were analyzed and the conclusions were
provided to other technologists and researchers who were familiar with both the subject matter
and purpose of the research and the qualitative research, and the process was confirmed. A total
number of 375 codes were extracted which was reduced to 52 codes, after removing similar
codes, which were categorized into 17 components, 6 categories and finally 3 dimensions,
which can be seen in the research findings.
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Table 1: Interviewed principals with their profile
Education

Gender

Work
experience

Age

code

Education

Gender

Work
experience

Age

code

PHD
Student

male

22

43

9

Bachelor

female

23

45

1

Bachelor

female

18

42

10

MA

female

17

33

2

MA

male

25

46

11

PHD
Student

female

24

43

3

Bachelor

male

30

51

12

MA

female

16

38

4

MA

male

17

38

13

PHD

female

27

48

5

Bachelor

female

28

50

14

Bachelor

female

29

49

6

Bachelor

male

25

46

15

MA

female

26

47

7

MA

male

20

43

16

MA

male

25

46

8

Findings report and conclusions:
Here, according to the extracted categories and the responses of interviewees and their
interpretation of the content, the questions of the research are addressed.
1. What are the main dimensions of curriculum implementation at your school?
According to this matter that the first key question of the interview was about the dimension
of curriculum implementation in aspects of the interviewees, the study revealed that the
interviewees had different views on this question. In general, most of the respondents
considered the teacher to be the main factor, while others considered the principal to be the
main factor in the implementation and management of the syllabus and considered other factors
important that follow the path that the principal specified, and a small number considered the
learning environment, parents, the education department or other components important. For
example, interviewee code 2 mentioned, that I think teachers say is the first word. The more
capable they are, the better the children can be directed and the curriculum better implemented.
The interviewee code 5 also stated that the manager is very important. A principal who is
concerned about training himself or herself can better help teachers. The principal must be a
facilitator and this is the role that is also mentioned in the curriculum document of Iran. '

129

Considering the raised points by the interviewees, it can be deduced that the learning
environment and its attractiveness, as well as using of other learning environments and
educational equipment and facilities, may be involved in the quality of curriculum
implementation, in which financial resources play an important role. For example, contributor
No. 11 noted that: 'The learning environment is not limited to the four walls of the school and
anywhere can be regarded as a school or a place of learning; so parents, the local community
and we as executors can play a role. The National Curriculum Document of Iran also states:
'Although the school and its educational environments are regarded as basic learning
environments, learning is not limited to the school environment and includes its external
environments as well. (Iranian National Curriculum Document, 2010: 115) '.
The findings of this study, which after eliminating similar codes, were finally categorized into
three main dimensions, are shown in Chart 1.
Chart 1: conceptual plan (Network) of dimensions of curriculum implementation derived from ATLAS.ti
software7

2. What are the components of the dimension of curriculum implementation at school?
The findings of this study, which were reduced to 52 codes after removing the same codes from
375 codes, were categorized into 17 components, 6 categories, and finally, 3 dimensions, that
reflecting school principals' experiences in school curriculum management.
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2.1 Teacher Dimension
Teachers are part of the school staff and due to the importance and influence of teachers in the
education process, special attention is paid to their duties and performance. Teacher
collaboration and unanimity are defined as providing cooperation situations, discourse
improvement, and research in a variety of formats such as research and action research. Workbased learning and valorization of previous teachers' learning, as well as lifelong learning, are
processes that pave the way for excellence, love for work and foster positive attitudes and
renew the so-called enthusiasm for change in teachers (Turani, 2017: 25); therefore, this very
valuable element should be invested in. The extracted concepts from the interviews in this main
field have 2 categories, 6 components and 24 sub-components as described in chart 2.

Chart 2: conceptual plan (Network) of categories, components and sub-components of teacher dimension,
derived from ATLAS.ti software 7
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2.2 Principal Dimension
The school principal is the leader and mentor who shapes the school organization using the
educational leadership model. Hallinger (2003) combines the different characteristics of the
educational director and points out that both the expertise and personality of the instructor
should be targeted as a goal and focused on student outcomes and progress. The principal is
also responsible for helping to improve teaching and learning based on the educational
curriculum. The educational manager is involved in the implementation, leadership, and
management of the curriculum, teaching, and learning affairs at the school. Students' learning
situations, teaching methods of teachers, teaching design, lesson plan, and ultimately academic
excellence and optimism in students educational level and mutual trust of principals on
stakeholders are defined in this category (Turani, 2017: 25) and according to this basis, many
scholars believe that given the complex operation of 21st Century schools, principals play a
vital and central role in the effectiveness and improvement of school and student learning (Deal
and Peterson, 2000; Salazar, 2007; Ibrahim, 2011 ). Blasé and Blasé (1999) and Brewer (2001)
also considered the focus of educational management has been focusing on the learning of the
learners and their approach is the professional development of staff (Hui and Miksel, 2008).
The extracted concepts from the interviews in this main field have 2 categories, 4 components
and 15 sub-components as described in chart 3.
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Chart 3: conceptual plan (Network) of categories, components and sub-components of principal dimension,
derived from ATLAS.ti software 7

2.3 The Learning Environment Dimension
Environment and environmental resources are crucial components of curriculum leadership
and directly affect the ability of teachers and students (Freida, 2001). With facing students and
environments, student talents emerge and a creative and intelligent teacher pursues interests,
talents, and he/she strives to enrich and deepen the student's environment, thus providing the
opportunity to reinforce and deepen what he or she has learned (Tourani, 2017:46). The
extracted concepts from the interviews in this main field have 2 categories and 7 components
as illustrated in chart 4.
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Chart 4: conceptual plan (Network) of categories, components and sub-components of learning environment
dimension, derived from ATLAS.ti software 7

Figure 5 shows all the extracted components in the three main dimensions, and table 2
illustrates the open coding in these interviews, and table 3 shows the extracted axial codes in
this study.
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Chart 5: conceptual plan (Network) of categories components and sub-components of implementation and
management of curriculum derived from ATLAS.ti software 7
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Table 2: Open coding in these interviews
action research
workshop
lessen study
workshop

life skills

holding council

learning psychology

axial partnership

lessen study

Appropriate for
number of students

management
knowledge

educational content
production

communication
skills

recreational camps

action research

planning
implementation
monitoring
writing action plan

creative motivation

student research

learned organization

coaching

educational camps

educational tools

instructional
design
facilities and
equipment
observational
measurement
educational
facility
out of school
environment
principal

instructional design
workshop
classroom skills

integrated teaching
Appropriate for needs

management
monitoring
active teaching

portfolio

feedback

axial interaction

school attractions

lab

efficiency

manage human factors

smart system

exams

student evaluation

empowerment

main learning
environment
facilitation

Extra curricula
classes
teaching styles
study and research
learning disability
teaching methods

teacher
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Table 3: Extracted Axial Codes (Teacher Dimension)
subcomponents
life skills
lessen study
action research
student research
instructional design
active teaching
axial interaction
efficiency
exams
portfolio
observational measurement

components

Dimension

implementation projects

teaching methods

Teaching skills
student evaluation

feedback
lab
smart system

educational facilities

educational tools
Extra curricula classes
teaching styles
study and research

Teachers knowledge

teacher

learning disability
learning psychology

Teacher
attributes

classroom skills
communication skill
coaching
integrated teaching

teachers art

holding council
planning implementation
monitoring
writing action plan
learned organization
instructional design workshop
educational content production
action research workshop
lessen study workshop
educational facility
creative motivation
axial partnership
management knowledge
communication skills
manage human factors
management monitoring

Leadership and guidance

principal skills

principal

empowerment

facilitation

principal
attribute

principal knowledge and attitude

Appropriate for number of students
Appropriate for needs
school attractions
facilities and equipment
out of school environment
educational camps
recreational camps
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categories

main learning
environment

Subordinate
learning
environment

learning
environment

Management is undoubtedly the development engine of any system, and the global findings
believe that the quality of any organization depends on the quality of its leaders and managers;
meanwhile, and among social institutions, education organization plays an important role in
society and it is very old. The results of researches indicate that educational managers have a
significant stake in students' academic success (Sapwitz et al., 2010: 32). A capable and
efficient management is able of utilizing the potentials of an organization to create a suitable
environment for sustainable and comprehensive development (Irchi and Kokabas, 2010) and
hence, it can be said that the implementation of the curriculum, which is an important task of
schools' principals and it is one of the essential requirements, is the field for fulfilling the legal,
national and international will to educate the population, regardless of geographical, ethnic,
linguistic, etc. situations. Attempting to learn how to implement a curriculum for making a
decision and finding proper ways to implement it in schools is a perfect example of the
educational system's goal of providing quality coverage and access to educate students, and
this issue requires knowing the quality components in this regard.
The results of this study showed that based on the life experiences of principals to lead highquality curriculum in schools, the following components should be noted: The teacher,
manager, and learning environment; therefore, it can be claimed that the quality performance
of the extracted dimensions and components in this study will make the teaching and learning
process more effective.
Findings of this research are consistent with researches (Early and Bob, 2004: 192; Hargruz,
2000: 291; cited by Frida, 2001; Dunham, 2005; Rayan et al., 2011; Allen, 2003; Bilhimer,
2007; Harper, 2008; quoted from Hayat et al., 2015) which have identified the components of
curriculum implementation in schools as important as to its quality and effective leadership
and parallel to this study, research results that had been done by Zare, Jahani and Shirin Hesar
(2015), (McEwan, 2002) and (Early and Bob, 2004: 192), confirm that curriculum as a science
itself in their area of specialization also requires sophisticated management. The findings of
this research in the 'teacher' dimension, include categories: teacher skills and characteristics,
emphasize the results of Zarghani and Amin Khandaghi (2015); Zare, Jahani and Shirin Hesar
(2015); Maleki et al. (2016); Folen (2001), Coleman (2003), which believe in teacher
knowledge (Blase and Blase, 1999, Brewer, 2001) and the need for professional development
of staff (Hui and Miksel, 2008), and emphasize management and knowledge-based practice in
teachers (Bastingle, 1992; Joyce and Weil, 1986; Bayernz, 1992; Fields, 1994; Folen and
Hargreaves, 2013) and also parallel with research results (Dunham, 2005 Ryan et al., 2011;
Allen, 2003; Bilhimmer, 2007; Harper, 2008; quoted by Hayat et al., 2015), which identified
the components of curriculum implementation in schools, necessary to improve its quality.
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