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Abstract

This study addressed the stability of the social participation of children identified as having
MLD\Slow learning in mainstream primary schools in Kuwait. The study relies heavily on
longitudinal and ethnographic approaches. Two mainstream primary schools agreed to
participate, comprising 31 with MLD/slow learning in Kuwait. The results indicated that the
children with slow learning displayed no social interaction or friendship with their non-SEN
peers who showed little acceptance of slow learning children. The study indicates that, it is
important for children with Slow Learning in Kuwait to be aware of the nature of social
participation in their setting and may help them to choose, with the agreement of their parents,
whether to join a special class or a mainstream class. It would be useful for the child to
understand the social difficulties that may arise from joining the special class setting. It is also
important for the non-SEN children to be aware of the social participation of their peers with
SEN. Providing knowledge about the social difficulties of children with SEN may help non-
SEN children to accept their peers with SEN
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Introduction

What is social participation?

‘Social participation of students in regular primary education is the presence of positive
social contact/ interaction between them and their classmates; acceptance of them by their
classmates; social relationships/friendships between them and their classmates; and the

students’ perception that they are accepted by their classmates. (Koster et al., 2009, p. 135)
Why social participation is important?

Maximising the interaction among students, and the socialization of all students in general, are
frequently central aims of inclusive education. Parents, for example, send their children
with SEN to mainstream schools in order to increase the number of social opportunities and
their social participation (Scheepstra, Nakken & Pijl, 1999). According to Koster, parents
believe that it is essential for their children to grow in a ‘normal’ environment and they assume
that social interaction with their peers will positively influence their children (Koster et al.,
2007).

Gaps in the area of social participation

e So far, not much known about the stability of social participation (change over time)
e There are no much qualitative research in the area of Social Participation

e Yet, the concept of MLD is not clear and more research needed in this area of SEN

e Little research compared the concept of MLD across different cultures
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Research design
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Social participation In Kuwait and England

Research questions What have been done
Method used Participants
e Does a difference in the four  |Quantitative IN England
dimensions of social e  Nomination questionnaires |® 22 MLD, 194 non-SEN
. . . . . Rating scale U 1 Teacher
articipation (i.e., friendshi *
P P (e, i P SDQ, questionnaires e 2TA
peer acceptance, social self- e  Structured observation
concept and social interaction) |Qualitative ¢ In Kuwait
exist between MLD children e  Semi-structured interview e 32 MLD, 175 non-SEN
and their non-SEN peers in e  Semi-structured observation |® 4 teachers
mainstream primary schools?
e Does the four dimensions of
children designated as having o
The same methods above The same participants

MLD stable over one school
year comparing with the
stability of social participation
of Non-SEN children?

This research was based on two main phases, the first phase aimed to investigate the
concept of MLD/Slow Learning in Kuwait and England. The investigation was based on
interviews as the main method to answer the research questions in phase one. Finally, the
findings of the two countries were compared to each other in a cross cultural approach the
find out the extent of similarity or difference between Kuwait and England regarding the
concepts of MLD/Slow Learning, as Figure 3 shows below. In the second phase of this
research an investigation of the social participation of children identified as having
MLD/Slow Learning took place in both countries. The investigation started with a large
scale study of children using nomination methods and questionnaires followed by
shadowing certain case study children identified as having MLD/Slow Learning in both
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countries. The same procedures were repeated one more time on the same children to

investigate the stability of social participation and, finally, a comparison between the

results of the two countries was made.

Timetable of data collection
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Social self concept
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Friendship
First term Second term
N Mean Std Sig N Mean Std Sig
MLD 31 1258 05150 NS 31 1194 03741 NS
Non-SEN T i oosp | (E-0.254, 0= 172 I o 08080 (t=0.140, df= 173, P >
> 05) .05)
] Respondent’s Respondent's
12 type of SEN Ly type of SEN
Wtion-SEN WHon-SEN
Ewo Ewmo
107
.
.
-
c
3
67 S+
-
e
o

0030303050507 080B101111131314151617171819202224 263030333842

MLD special class group year 4

0003.03.0506 08091011 121304 15161618 201 4253 35

Non-SEN ordinary class year 4

info@icnaeducation.org

www.ichaeducation.org



2™ International Conference on
New Approaches in EDUCATION

L i/l:NAEEIUEATiUN

27-29 March, 2020
Oxford, United Kingdom

Discussion and conclusion

This study also has implications for the parents of children with and without MLD/Slow
Learning. It is important for parents of children with MLD/Slow Learning to recognize some
of the social difficulties that their children may face at school. Understanding the social
participation of children in special classes may help the parents to take a more informed
decision about the educational setting of their child, especially when Kuwaiti law allows
parents to reject the idea of special classes and to keep their child in mainstream classes if they
believe that this would be better for them. It is also important for the Kuwaiti Government to
take into account that placing children in special classes may limit their Social Participation

with their Peers.
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