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 Providing opportunities for future school leaders to reflect and 

assess their communicative skills, their data leadership, and their 

ability to adjust and grow is critical to the development of strong 

school leaders. While the need for reflection is often linked to 

excellence in teaching (Schon, 1983), the building of professional 

competence and excellence in related educational roles, such as 

leadership, can also be linked to reflective practices. In recognition 

of the landscape of diverse schools and communities across the 

United States, cultivating leaders who stand ready to serve as 

reflective practitioners may be more critical now than ever before 

(Roberts, 2008). In addition, online programs, while often 

criticized for a lack of opportunity to practice speaking skills, stand 

in a good position to lead the integration of needed skills into 

reflective experiences. This study focused on such an opportunity 

within an entirely asynchronous online leadership program, and 

explored student perceptions on the impact of their leadership 

growth and the potential of reflective practice while using video 

capture and peer feedback. 

1. Introduction 

Reflective practice is often considered to represent many things, but at its core it is one thing: 

deep thinking (Ersozlu, 2016). Leaders who engage in this practice work as models for their 

educational colleagues as they learn and grow from the experiences related to reflective 

practice. Through a self-driven assessment of their actions and improvements, even leadership 

candidates are able to gain new understanding about their leadership potential and their 

potential impact on others (Bleach, 2014).  

https://doi.org/10.33422/jarss.v8i3.1555
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Schon’s work (1983) emphasizes the leader’s growth through a continuous improvement of 

actions, both during and after activities have taken place. The more passive learning of past 

decades of educator preparation may have relegated student learning to content driven papers 

and regurgitated summaries, but with a newfound appreciation for the power of reflection-

driven leaders, educator preparation programs are now growing more cognizant of the value of 

deep reflective practice.  

But how is this reflection cultivated, and how is its value and effectiveness perceived by the 

very candidates involved in EPPs? Those questions, as well as questions surrounding the 

impact of video capture within online leader preparation programs, are explored through this 

study. 

2. Literature Review 

This study and review examined the role of reflective practice in pre-service educational 

leaders' training, focusing on two critical pedagogical tools: video-based learning and peer 

feedback. Reflective practice involves critically analyzing one's actions and decisions to 

improve future performance, which is pivotal in enhancing leadership skills. Integrating video-

based learning and peer feedback provides innovative avenues for facilitating reflective 

processes. 

2.1 Conceptual Framework 

In a 2017 article, Tekkumru-Kisa and Stein proposes a comprehensive Five Practices 

Framework designed to enhance the effectiveness of video-based professional development 

(PD) for educators. While their work is built upon an extension of Lesseig et al. (2016), a 

framework for leader professional development focused on mathematical discussions, 

Tekkumru-Kisa and Stein extends this work by adapting their own framework to assist 

professional development (PD) facilitators in their work with teachers, utilizing video-based 

practice and discussions. The five practices suggested in this work include anticipating, 

sequencing, monitoring, selecting and connecting.  

Within this framework, reflection serves as an effective tool for professional learning by 

providing concrete examples of educator actions, with several critical components addressed. 

First, high-quality video content is paramount, including a direct alignment of the content to 

the educational context and goals of the professional learning task.  The framework also 

includes a specific and structured approach to professional development and the design of that 

learning, leading educators through reflection of their own learning and discussion of how it 

may be applied. All of this, it is recommended, is carried out in a supportive environment 

provided by the leader, where critiques of the video content may be carried out with confidence. 

To support this process, Tekkumru-Kisa and Stein suggest structured discussion prompts and 

questions to move the learning and reflection along in helpful directions. 

Feeback is also critical within this framework. Tekkumru-Kisa and Stein outline the use of 

constructive and actionable feedback by professional development facilitators based on 

observable discussions and decisions. This feedback should align with overarching goals for 

improvement, and should be specific enough to drive educator growth moving forward.  

Overall, this conceptual framework — one that argues that video capture as a component of 

professional development can lead to sustained teacher improvement, when presented against 

the backdrop of critical analysis and reflective practice — is a promising one for teachers and 

school leaders alike. Thus, utilizing this conceptual framework as a model, this study moved 

forward in implementing its major tenets while adjusting others to fit the premise of this 

research, one that is focused on educational leader development. Framework practices that 
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were fully utilized include anticipating, sequencing, monitoring, selecting and connecting, and 

framework components that were fully utilized include the use of video capture, the use of 

reflective practice, the integration of peer feedback, and the supportive environment needed to 

allow candidates to feel comfortable in analyzing their own video presence. Even with these 

adjustments, this study, along with the original framework, contributes to the field of school 

leader preparation by offering a way to leverage video capture technology and reflective 

practice in school leadership development programs. 

2.2 Reflective Practice and Educational Leadership 

As conceptualized by Schön (1983), reflective practice involves a cycle of reflection, both on 

a particular action and while engaging in that action. Schön's work emphasizes the critical 

nature of adapting in the professional setting based on growth through self-reflection. For 

educational leaders, reflective practice is essential for developing decision-making, problem-

solving, and interpersonal communication (Bolton, 2010). Without the willingness and know-

how to critically analyze one’s own progress in these areas and others, a true fostering of 

continuous improvement is difficult.  

Educational leadership programs have increasingly incorporated reflective practice to prepare 

future leaders for the complexities of their roles. While the framework presented by Tekkumru-

Kisa and Stein concluded that practice-based video PD can be a powerful tool for teacher 

learning, there is reason to believe that this could be transferable to leadership learning. 

Research on this evolution highlights that reflective practice helps pre-service leaders develop 

a deeper understanding of their leadership style and its impact on their schools as well as 

models the eternal educational goal of lifelong learning (Finsterwald et al., 2013; Korthagen & 

Vasalos, 2005).  

2.3 Video-Based Learning in Reflective Practice 

Video-based learning is a contemporary tool that enhances reflective practice by allowing pre-

service educational leaders to review and analyze their teaching and leadership behaviors. 

Utilizing any one of a variety of tools (personal cell phones or laptops, school-based equipment, 

university-owned video-capture tools), educational leadership candidates are able to record 

themselves in prompted scenarios and then watch their skills and leadership in action while 

potentially receiving feedback and other guidance. Research indicates that video-based 

experiences allow individuals to observe and critique their actions in a way that written or 

verbal feedback alone cannot (Sherin & Van Es, 2009), thus adding to the suite of self-

awareness and growth tools that help to form and guide the development of effective teachers 

and school leaders. Also in their work, Van Es and Sherin (2000) determined that pre-service 

teachers who engaged in video-capture reflection developed a deeper understanding of 

instructional strategies than those who did not. Applying this assumption to educational 

leaders, video-based learning can provide a clear record of decisions and interactions, as well 

as more nuanced learning such as comprehension of presentation skills and time management. 

Bloomberg (2014) described this potential in terms of providing opportunities for pre-service 

school leaders to more objectively and structurally reflect on their growth within the leadership 

skill set.  

As referenced in the conceptual framework highlighted previously (Tekkumru-Kisa & Stein, 

2017), quality video recordings are paramount in this reflective work, as are opportunities for 

critical analysis  (Ginns & Ellis, 2007). Video-based learning should be integrated organically 

and logically into leadership coursework or training in order to work most effectively in the 

development of effective leadership qualities.  
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2.4 Peer Feedback in Reflective Practice 

The use of peer feedback in video-based learning is one that adds additional collegial 

perspective on leadership candidate performance. These critiques, whether positive 

affirmations or constructive suggestions for improvement, can enhance the reflective growth 

process by incorporating varying life experiences and professional viewpoints (Ghaye, 2011).  

According to Crans et al. (2022) the use of peer feedback can also bolster the support of 

colleagues within the learning environment, building mutual trust and collegial dialogue and 

networking.  

In examining whether peer feedback might have a more profound impact than the traditional 

instructor feedback on its own, two studies in particular may be of use. Cavanagh (2011) found 

that, when it comes to teacher development, peer feedback sessions brought about more 

improvement in actual teaching practice than with instructor feedback exclusively. Applying 

this same assumption to leadership development, Dutton (2012) found that peer feedback 

resulted in a more comprehensive understanding of key professional knowledge and leadership 

styles than without.  

Two elements of peer feedback appear to be vital in the level of effectiveness it may hold, with 

those being the community of collegiality (one built on trust and respect) and the presence of 

clear guidelines and prompts to ensure that the feedback is delivered in a constructive, positive 

manner (Hattie & Timperley, 2007). This integration of peer feedback into the reflective work 

itself must be carefully designed and facilitated, but as demonstrated through numerous studies, 

the impact can be profound and positive.  

2.5 Integrating Video-Based Learning and Peer Feedback 

Video-based learning combined with feedback from peers holds the potential to enhance the 

entire practice of reflective learning and growth. By combining these two powerful strategies, 

pre-service educational leaders may have the opportunity to observe the visual archive of their 

leadership actions (such as presenting data in front of a professional learning community) while 

also receiving feedback from the varying experiences and perspectives of their peers. These 

types of discussions may then lead to suggestions for improvement that were not previously 

identified. In applying this assumption to teacher development, the work of Kocoglu and 

Bozhurt (2018) established that pre-service teachers engaging in both video-based reflection 

and peer feedback demonstrated self-awareness and improvements in instruction at rates higher 

than those who were only engaging with one tool or the other. How this approach may translate 

into leadership development was one of the topics explored in the study at hand.  

2.6 Reflective Practice as a Learned Skill 

In the pursuit of the development of effective school leaders for our nation’s schools, 

educational leader preparation programs are often eager to seek out meaningful ways to build 

leadership skills, knowledge and competence through reflective practice. In the 20th century, 

this was often accomplished in the traditional face-to-face classroom, but now, with more 

programs delivered through online modalities, varying strategies may be utilized to accomplish 

the same general goals. 

While growing in popularity as a “go-to” educational modality for busy 21st century graduate 

students, online learning is not without its challenges. One such difficulty, as identified through 

online graduates in a study conducted by Robinson and Hullinder (2008) and highlighted by 

Abernathy (2020) is in regard to presentation and speaking skills. Often, opportunities to 

practice such skills are lacking in online modalities. As stated in Abernathy’s work: “The 

research of Robinson and Hullinger (2008) is quite compelling when considered in terms of 

course design. Conducted with over 200 online graduate students, the conclusions suggested 
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that online students generally view the online learning format as one that allows for effective 

collaboration and higher-order analytical learning, but falls fall short in terms of development 

of speaking skills. This can be especially challenging in asynchronous online courses (ones in 

which teaching and learning are never ‘live’)” (p. 14). Thus, deliberate in the design of 

educational leadership courses, and specifically online courses, should be a focus on building 

presentation skills, along with other critical leadership competencies. Carlton (2021, p. 1) 

recommends that “if the idea of speaking makes you nervous, start small,” therefore, activities 

similar to the one featured in this study, in which candidates are practicing presentation to PLCs 

while also utilizing reflection and peer feedback, is a small step that, when compounded 

throughout multiple courses, holds the potential for lasting impact.  

On the front lines of education, the use of reflective practice is often emphasized and 

prioritized. Professional educators are expected to use such within their own professional 

growth experience, often engaging in reflective practices as part of evaluative processes. 

Within the pre-service realm, however, reflective learning is not always quite as evident. It is 

essential, however, that future leaders engage in self-reflection as they progress toward greater 

understanding of leadership principles (Aviles, 2021). 

How does this reflection occur, and how is it perceived by the candidates themselves in terms 

of effectiveness and value? These questions and more may be answered through careful study. 

It begins with a deliberate articulation of exactly what is meant by “leader reflection” and how 

this might be simulated at the pre-service level. As stated by Roberts, “Leadership is learning 

– at both the individual and group levels. The ability to reflect, however, is not necessarily an 

inherent attribute, but it must be cultivated over time” (2008, p. 125). Aviles adds to this 

definition: “Through the process of reflection, leaders can reinforce the school’s vision and 

core values. Leaders gain insights about their practices that can foster enhancement of 

leadership skill sets and competencies that can transform the school” (Aviles, 2021, p. 1). Out 

of several ways in which this might occur, Sellers identifies working with peers and journaling 

one’s own ideas and perspectives as options (2017). Aviles adds that the benefit of peer 

interaction includes the ability to “discuss questions, observations, concerns and challenges to 

gain insights” (2021, p. 1).  

As the instructional expert in the school, leaders are charged with the challenge of constant 

growth and advancement. New curricular models, brain research, and instructional strategies 

must be considered. In addition, standards, both at the national level as well as the state, may 

push the envelope in the preparation of instructional leaders (Bengston et al., 2020; 

Pashmformoosh, 2023). Twenty-first century standards may require EPPs (Educational 

Preparation Programs) to go beyond the more traditional ways in which instructional leaders 

are taught, resulting in leaders who are more aptly able to deeply question their instincts or 

actions and consider how to grow, even in making mistakes.  

Reflective practice is vital for the development of effective educational leaders. Video-based 

learning and peer feedback are complementary tools that enhance this process by providing 

opportunities for detailed self-analysis and constructive critique. While each tool has strengths, 

their integration offers a comprehensive approach to reflective practice. Future research should 

explore best practices for combining these tools in leadership training programs and examining 

their long-term impacts on leadership development. 
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3. Methods and Materials   

The methodology for this study was designed to measure the perceptions of graduate students 

in an educational leadership preparation program, specifically in regard to video capture, 

reflection, peer feedback, and the impact on leadership development of these specific 

instructional strategies. Related to these three themes, four specific questions emerged upon 

which this topic was studied.  

3.1 Research Questions  

This study sought to explore the following questions related to prospective school leaders and 

the use of video capture, reflection and peer feedback in their growth and development. 

1) Can the use of video capture lead to increased awareness and deeper reflections of 

leadership styles and effectiveness? 

2) Can peer feedback in regard to video capture be beneficial in gaining insights into 

leadership? 

3) Can video capture serve as a useful tool in evaluating the impact of leadership on 

the growth of individuals or groups, such as a PLC? 

4) Does a pre-reflection and a post-reflection lead to increased awareness of details 

regarding the highlighted presentation? 

The null hypothesis for this study was that all four questions would be answered in the 

affirmative, with video capture, reflective practice, and peer feedback generally seen as a 

positive tool within the suite of tools utilized in the development of future school leaders.  

3.2 Participants 

Participants in this study included 202 educational leadership candidates in their fourth course 

of their 11-course graduate program experience. These students engaged in the voluntary 

survey as part of a multi-component assignment that required each of them to act as a leader in 

a simulated professional learning community (PLC).  

3.3 The Pre-Survey Activity 

The multi-step activity designed for this study is one titled “Leading a Team of Leaders”, which 

is featured in the course titled Professional Learning Communities, the fourth course in the 11-

course online and asynchronous Master of Arts in Educational Leadership program at a small 

private university in the southeast. Candidates completed the activity steps, and then were 

allowed the option to complete the survey in assessing their experience.  

The first element to the “Leading a Team of Leaders” activity was an introduction to the work, 

which is also described as a PBLA, or Project-Based Learning Activity. The introduction 

allowed candidates to see in advance the three parts of the work that would be involved in the 

weeks spent on this learning, as well as the preliminary work required as candidates are asked 

to define leadership (Figure 1). 
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Figure 1. PBLA Introduction 

Part 1 of the activity was centered around a video presentation. In this presentation, candidates 

were asked to lead a Professional Learning Community discussion (to a simulated group), one 

based on data or curricular or instructional needs or initiatives. The candidate was asked to 

video capture this presentation and was even given video presentation tips to assist with this 

(Figure 2).  

 

Figure 2. Video Presentation 

Prior to and concurrent with this work, candidates had learned about and were learning about 

the concept and application of Professional Learning Communities, specifically from the work 

of Dufour and others. In the case of the Professional Learning Community setting for this 

activity, candidates were asked to simulate a grade level or discipline-focused teacher group in 

their own schools. 

Upon completion of the video presentation, candidates were asked to reflect and respond to a 

series of questions before viewing the video of their presentation. After these questions were 

initially addressed, candidates were asked to view their video and then answer the same 
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questions. Candidates were also asked to note the contrast in light of their perceived 

effectiveness before viewing as compared to their perceived effectiveness after viewing 

(Figures 3 & 4).  

 

 

Figure 3. Post Presentation Reflection 
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Figure 4. Reflective Questions 

 

Following these two reflections, candidates were asked to upload their video into the course 

portal.  

Part 2 of the activity then began, as peers were invited to view the leadership video and to 

provide feedback to the candidate via the same questions originally used for reflection (Figure 

5).  

 

 

Figure 5. Peer Review 

Part 3 of the activity was the final element, as candidates were asked to anonymously 

participate in the study survey and to reflect on the impact of the reflective activity and 

leadership opportunity in terms of informing their own leadership style and growing their 

leadership skills (Figure 6). 

 

Figure 6. Survey Instructions 

 

 

 

 



Journal of Advanced Research in Social Sciences, 8(3): 65-93, 2025 

75 

3.4 The Survey  

The survey included eight multiple choice questions, four of which were designed specifically 

for the research questions featured in this study. Participation in the survey required the 

participant to choose on a Likert scale of strongly disagree, disagree, neutral, agree and strongly 

agree, as well as two open-ended questions. The survey is included under Appendices. The 

survey distribution began in the fall of 2022, and continued to the spring of 2024. This group 

of participants were eligible to complete the survey because they were well into their graduate 

program work and therefore had accumulated a wide range of learning experiences. There were 

202 total participants who engaged in the completion of the survey, and it is their perspectives 

that are analyzed here. 

4. Results 

In analyzing the responses from the survey data collection, frequencies were measured for the 

eight quantitative multiple-choice questions, and the Theme and Pattern Coding approaches 

were utilized for the two open-ended question responses. While Theme and Pattern Coding are 

often used for cognitive interviewing, in this case, they were applied to the open-ended 

responses to demonstrative similar topics that were noted among participant perspectives 

(Meadows, 2021). According to Caulfield (2019): “Thematic analysis is a good approach to 

research where you’re trying to find out something about people’s views, opinions, knowledge, 

experiences or values from a set of qualitative data – for example, interview transcripts, social 

media profiles, or survey responses” (p.1). 

Using a semantic approach, in which the open-ended responses were analyzed separately and 

explicitly (Caulfield, 2019), key patterns were first assigned, based on the thorough review of 

each response using a coding system. A Grounded Theory approach was then implemented, in 

which codes emerged and were noted from the data, as outlined by Kara. (2020). Themes were 

then identified and hierarchies built within the patterns, as suggested through the work of Miller 

et al. (2014). Thus, using a Grounded Theory approach, the analysis was “grounded” within 

the responses themselves without any presumed theme or direction by the researcher 

(Caulfield, 2019). This theoretical approach to the data followed the common six-step process: 

a review of the responses, the establishment of a coding system based on the data, development 

of themes from the data patterns, a defining and naming of each, a development of a hierarchy, 

and, finally, a written conclusion and significance.  

4.1 Quantitative Data 

Research question 1 was as follows: Can the use of video capture lead to increased awareness 

and deeper reflections of leadership styles and effectiveness? A Likert scale of five responses 

was provided, with “1” representing strongly agree and “5” representing strongly disagree. 

Frequency counts and statistical analyses of responses showed a mean of 1.77 and over 89% 

of candidates answering in the affirmative (strongly agree, agree) that the use of the video 

capture of the presentation, with opportunities to view afterwards after initial reflections, led 

to a deep reflection of leadership effectiveness. This is an important skillset for any school 

leader, recognizing their own effectiveness in a leadership capacity and how this leadership is 

impacting those they lead (Figure 7). 

https://www.scribbr.com/methodology/transcribe-interview/
https://www.scribbr.com/methodology/survey-research/
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Figure 7. Research Question 1 Likert Scale Responses 

Research question 2 was stated as follows: Can peer feedback in regard to video capture be 

beneficial in gaining insights into leadership? With a mean of 1.68, over 90% of candidates 

answered in the affirmative (strongly agree, agree) that the inclusion of peer feedback led 

toward greater insight into leadership effectiveness. This was designed specifically in 

alignment to the Conceptual Framework utilized for this study and to delve into how the degree 

to which graduate candidates consider the use of peer feedback to be effective in their 

development as future school leaders (Figure 8). 
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Figure 8. Research Question 2 Likert Scale Responses 

As we examine research question 3, which was stated as “Can video capture serve as a useful 

tool in evaluating the impact of leadership on the growth of individuals or groups, such as a 

PLC?”, we find similar positive responses. With a mean of 1.86, over 81% of candidates 

answered in the affirmative (strongly agree, agree) that the video capture included could lead 

to greater positive impact on groups such as PLCs. This is important in that the school leader 

skill set must include the ability to impact, persuade, and inspire others to act in ways that lead 

to an increase in student achievement and success (Figure 9). 
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Figure 9. Research Question 3 Likert Scale Responses 

In examining research question 4, “Does a pre-reflection and a post-reflection lead to increased 

awareness of details regarding the highlighted presentation?”, the following data was examined 

(Figure 10). With a mean of 1.80, over 87% of candidates answered in the affirmative (strongly 

agree, agree) that the additional opportunity to view the video after initially reflecting allowed 

the candidate to notice details that had been missed before. This is important data to consider, 

as it drives to the heart of reflective practice, which, in its most effective form, is not a singular 

step but one that is ongoing. The candidates involved in this study recognized the advantage to 

their own learning and growth of a pre- and post- series of reflections (Figure 10). 
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Figure 10. Research Question 4 Likert Scale Responses 

4.2 Qualitative Data 

In adding depth and context to the responses given to the multiple choice, Likert-scale options, 

two open-ended questions were provided. Participants had the option to complete these, and 

several who did conclude that their response was “No Answer” or “N/A” (interpreted as “no 

answer” or “not applicable”). For those that did answer in a specific manner, the Theme and 

Pattern Coding process referenced earlier was utilized. 

Both of these questions were designed to study the contextual thoughts or perspectives behind 

reflective practice, and the role that video capture might take in this growth experience. The 

first open-ended question was: “Please describe the benefits, if any, to using video capture as 

a way to deepen reflective practice for school administrators.” The second of the open-ended 

questions was: “Please describe the difficulties, if any, to using video capture as a way to 

deepen reflective practice for school administers.” 

Below is an examination of the responses and conclusions gleaned from these open-ended 

survey opportunities. 

4.2.1 Open-ended Question 1: Please describe the benefits, if any, to Using Video Capture 

as a Way to Deepen Reflective Practice for School Administrators 

Participants had the ability to write their reaction or thoughts regarding the question of “Please 

describe the benefits, if any, to using video capture as a way to deepen reflective practice for 

school administrators.” Before analyzing through Theme and Pattern Coding, a review of 

examples for each of the preliminary categories identified is in order. 
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Presentation Style – 

a. This helped to reflect on my tone, and speed when presenting. I can now make the 

changes necessary to further my craft when presenting.  

b. Allows leaders to evaluate the presentation style and information being provided. 

Allows to reflect on what can be improved and what needs to be changed to ensure that 

information  conveyed was easy to understand. 

c. I got to see how I spoke and what my speck “sounded” like.  

d. When we speak, we aren’t able to pick up on the mannerisms that we have, the pauses 

we make while speaking, the words we choose to repeat, the “ums” and the “ands” and 

the “sos” that we used as filters.  

e. Using video capture has helped me see where I need to improve when presenting. For 

example, I say “um” frequently when I am trying to cover for “dead space”. I also have 

noticed I talk fast and can make hard facial expressions.  

See Myself as Participants Would –  

a. I think the video is such a great way to see yourself ‘as others see you’. I remember 

doing this for my NYS teachers certification and it is very beneficial to watch yourself 

because it provides a tangible source for reflection. 

b. I think that one of the best things that it does is show us exactly what we look like, what 

we say, and how we sound to others.  

c. Seeing yourself on video gives you the perspective of the viewer. Seeing what your 

hands do along with what you “go-to” may be will help to make appropriate changes. 

Executive Presence –  

a. Watching the video allowed me to assess my executive presence. I was able to see 

whether or not I was comfortable. 

Improvement in Leading –  

a. It allowed me to reflect on my own practice. With video, I am able to go back and figure 

out which aspects of my performance I want to improve. I can actually set goals based 

on the video experience.  

b. Video capture allows reflection in a way that is not evident in the present. It can be 

reviewed and rewound to capture nuances that cannot be seen upon a “first take”.  

c. The video helped me to improve my practice. At times, we all get “tunnel vision” and 

it helped me to see areas for growth when leading PLCs.  

No benefit –  

a. I don’t see the benefit. People get nervous when they know they are being recorded. It 

also changes at least for me, how I interact and present. I would prefer recording the 

talking points with the visual. 

Technology –  

a. Using video capture made me very nervous, but it allowed me to utilize a new 

technology platform. 

Accountability Awareness –  

a. Videos provide the ability for us to really reflect on what we said and how it was 

delivered. This holds us truly accountable. 

This first open-ended question on the survey, please describe the benefits, if any, to using video 

capture as a way to deepen reflective practice for school administrators, generated an 
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interesting range of responses, from those heralding the benefits to those outlining the lack of 

such. After becoming familiar with the responses and then using the explicit wording to drive 

the coding process, the following patterns were detected: 

Pattern Code 1: Led to improvement in leading 

Pattern Code 2: Gained awareness into executive presence 

Pattern Code 3: Added another data tool to the toolkit 

Pattern Code 4: Allowed insight into presentation style 

Pattern Code 5: Provided the opportunity to see oneself as others would 

Pattern Code 6: This technique did not hold any benefit 

Pattern Code 7. Increased awareness of accountability 

Pattern Code 8. Provided an enjoyable learning experience 

Pattern Code 9. Improved comfort with technology 

These are further represented in Table 1, which demonstrates the frequency counts of the 

participants in the first open-ended question and the categories of their responses, and Figure 

11, which represents these counts in graph form and on scale. 

 

Table 1. Category Count, Open-Ended Question 1 

Categories Count  

Another Data Tool 2 

Enjoyable Experience 2 

Awareness of Accountability 2 

Comfort with Technology 5 

Not Helpful 6 

No Answer/N/A 8 

Presence as Executive 14 

See as Others Will 28 

Presentation Style 45 

Improvement in Leading 78 

Grand Total 190 
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Figure 11. Category Frequency Chart, Open-Ended Question 1 

 

Using the work of Miller et al. as a guide (2014), two themes that encompassed the patterns of 

this question then emerged (Figures 1 and 2):  

I: Leadership Expertise and Knowledge (1, 2, 4) 

II: Impact on Overall Educator Growth (3, 5, 7, 9)) 

 

 

Figure 12. Pattern and Theme Hierarchy for Open Ended Question 1, Theme I. 
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Figure 13. Pattern and Theme Hierarchy for Open Ended Question 1 Theme II. 

The frequency with which patterns and themes were offered by the candidates were as follows, 

in order of prevalence: 

• Theme I, Pattern 1: Led to Improvement in Leading (78 entrants) 

• Theme 1, Pattern 2: Gained awareness into executive presence. (14 entrants) 

• Theme I, Pattern 4: Allowed insight into presentation style (45 entrants) 

• Theme II, Pattern 5: Provided the opportunity to see myself as others would (28 

entrants) 

• Theme II, Pattern 7: Increased awareness of accountability (2 entrants) 

• Theme II, Pattern 3: Added another data tool to the toolkit (2 entrants) 

• Theme II, Pattern 9: Improved comfort with technology (5 entrants) 

While six respondents noted that they found this video capture and peer feedback strategy of 

no benefit, eight responded with “no answer”, and two responded with a general statement of 

how much fun the activity was, these responses were not included in the Theme and Pattern 

Coding analysis. 

4.2.2 Open-ended Question 2: Please describe the difficulties, if any, to using video 

capture as a way to deepen reflective practice for school administrators 

Participants had the ability to write their reaction or thoughts regarding the second open-ended 

question of “Please describe the benefits, if any, to using video capture as a way to deepen 

reflective practice for school administrators.” Before analyzing through Theme and Pattern 

Coding, a review of examples for each of the preliminary categories identified is in order. 

Technology 

a. The only difficulty I had was the quality of the screen share. That is something I can 

work on with the schools’ technology department. 
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b. During my video capture I lost internet as part of my image left, but my voice still 

continued. I did not notice this until watching it back after. I realized there is always 

going to be some kind of technical problem. 

Discomfort with Self 

a. It can be uncomfortable to film yourself. It can be even harder to rewatch yourself. 

Some may be stuck in their old ways. 

b. It was sometimes awkward to feel as if I was performing for the recording versus being 

my most nature self. 

c. It made me feel nervous. 

Time 

a. Organizing time to record a group of people can be hard. 

Participants 

a. It makes  things a little awkward for the other people who are being videoed, even if 

they aren’t in it. My PLC was quieter than usual, and I feel as though they didn’t interact 

with me and as much as they usually do. 

b. I felt like people clamed up a little bit when sharing because they were aware of the 

video camera. 

c. Some members did not feel comfortable with the video capture and were not as vocal 

as usual.  

No Difficulties 

a. I did not feel that there were any difficulties, especially after coming off a year of having 

to video myself to present 

Not practical  

a. The requirement of this activity is not real life applicable, during a PLC especially with 

the wide variety of schools that people work in. I think it is a tedious activity. 

This second open-ended question on the survey, please describe the benefits, if any, to using 

video capture as a way to deepen reflective practice for school administrators, generated an 

equally compelling range of responses, from those citing minor challenges to those who 

highlighted the sometime unpredictable experience of working with technology and groups. 

After becoming familiar with the responses and then using the explicit wording to drive the 

coding process, the following patterns were detected: 

1. Pattern Code 1: Challenges associated with other participants involved 

2. Pattern Code 2: Technology difficulties 

3. Pattern Code 3: Challenges associated with the environment  

4. Pattern Code 4: Time constraints and issues 

5. Pattern Code 5: No difficulties were experienced 

6. Pattern Code 6: No answer 

7. Pattern Code 7. Discomfort watching oneself on video 

8. Pattern Code 8. Challenges associated with confidentiality 

9. Pattern Code 9. Unpractical, counter productive 

10. Pattern Code 10: Feedback unclear 
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These are further represented in Table 2, which demonstrates the frequency counts of the 

participants in the second open-ended question and the categories of their responses, and Figure 

14, which represents these counts in graph form and on scale. 

 

Table 2. Category Count, Open-Ended Question 2 

Categories Count of Q 10 

Feedback 1 

Confidentiality 4 

Environment 7 

Not Practical 9 

Participants 15 

Time Issues 17 

Discomfort with Self 20 

N/A 26 

No Difficulties 44 

Technology 47 

Grand Total 190 

 

 

Figure 14.Category Frequency Chart, Open-Ended Question 2 

Using the work of Miller et al. as a guide (2014), two themes that encompassed the patterns of 

this question then emerged (Figures 15, 16 and 17):  

I: Logistical Challenges (2, 3, 4) 
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Figure 15. Pattern and Theme Coding Hierarchy for Question 2, Theme I. 

 

 

Figure 16. Pattern and Theme Coding Hierarchy for Question 2, Theme II. 
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Figure 17. Pattern and Theme Coding Hierarchy for Question 2, Theme III 

The frequency with which patterns and themes were offered by the candidates were as follows, 

in order of prevalence: 

• Theme I, Pattern 2: Technology Difficulties (47 entrants) 

• Theme III, Pattern 5: No difficulties experienced. (44 entrants) 

• Theme II, Pattern 7: Discomfort with oneself on video (20 entrants) 

• Theme I, Pattern 4: Time constraints or issues  (17 entrants) 

• Theme II, Pattern 1: Challenges associated with other participant involved (15 

entrants) 

• Theme III, Pattern 9: Unpractical, counterproductive (9 entrants) 

• Theme I, Pattern 3: Challenges associated with the environment (7 entrants) 

• Theme III, Pattern 8: Difficulties associated with confidentiality (4 entrants) 

While twenty-six respondents noted “no answer” as their response, and one responded with a 

statement regarding the difficulty of understanding the peer feedback, these responses were not 

included in the Theme and Pattern Coding analysis. 

5. Discussion 

This study highlighted the exploration of video capture, reflective practice and peer feedback 

in the development of future schools leaders. Using an embedded activity within an educational 

leadership program, the study presented perceptions of pre-service school leaders of the 

effectiveness of these strategies. Several compelling conclusions may be reached from this 

work. 

This study sought to explore the following four questions related to prospective school leaders 

and the use of video capture, reflection and peer feedback in their growth and development. 
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1. Can the use of video capture lead to increased awareness and deeper reflections of 

leadership styles and effectiveness? 

2. Can peer feedback in regard to video capture be beneficial in gaining insights into 

leadership? 

3. Can video capture serve as a useful tool in evaluating the impact of leadership on the 

growth of individuals or groups, such as a PLC? 

4. Does a pre-reflection and a post-reflection lead to increased awareness of details 

regarding the highlighted presentation? 

In regard to each of these questions, over 80% of respondents selected a positive response 

(strongly agree or agree) to each of these four questions, signifying an overall general 

affirmative response to each of these. Question 2 received the highest positive rating (the 

effectiveness of peer feedback). With over 90% of respondents answering that question in the 

affirmative, this result could indicate that peer feedback in a graduate school leadership 

program holds great potential when using video capture tools and reflective practice. 

There were five themes and  fifteen patterns that garnered the most responses from participants, 

with the theme of “Leadership Expertise and Knowledge” as the predominant focus of the 

benefits of the reflective exercise and “Logistical Challenges” as the predominant focus of the 

challenges. For the benefits, candidates cited “led to improvement in leading” and “allowed 

exposure to presentation style” and the most frequently acknowledged benefits, while 

“technology difficulties” was the most frequently reference challenge.   

5.1 Implications and Recommendations for Future Research 

The implications for this work are vast. A more-prepared school leader cohort of future 

principals and assistant principals, leaders who are able to reflect deeply on their own growth 

and to utilize peer feedback in this learning, will benefit not only teachers but students as well. 

Future research opportunities could extend to other pre-service development, such as teacher 

development and superintendent development, and could include a plethora of presentation 

opportunities for video capture, such as faculty presentations or Board presentations. The factor 

of peer feedback or reflective elements could be isolated to study more in depth, as could the 

pursuit of several of the themes and patterns that emerged in this study, including: 

• The discomfort that pre-service leaders often feel in seeing themselves on video. 

• The intricacies involved in presenting when other participants and their reactions or 

engagement cannot be predicted. 

• Confidentiality issues involved in video capture. 

6. Conclusions 

The sharing of this work is important to the ever-evolving work of school leader development 

and the preparation of future school leaders. For the School of Education featured in this work, 

this will not be the conclusion of this study, as data collection on candidate perceptions will 

continue and the most effective school leadership development strategies honed and perfected.  

Specific recommendations for other school leadership programs, based on this study’s finding 

would include: 

• Implementation of reflective practice activities, including those that embed video 

capture. 

• Clear directives and planning that avoid technological issues. 

• Inclusion of peer feedback elements. 
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• Include pre- and post-viewing opportunities for reflection. 

• Specific directives that lead the candidate to reflect on presentation style and  

Regardless of the country, state, or school, students cannot be successful with strong school 

leadership. In that vein, it is imperative that the work of school leader development continue 

to garner research priority as we seek to develop an outstanding generation of future school 

leaders. 

References 

Abernathy, D. F. (2020). ADDIE in action: A transformational course redesign process. 

Journal for the Advancement of Educational Research (JAER), 13 (1).  

Aviles, N. (2021). The art of reflection for school leaders. Intercultural Development Research 

Association (IDRA) Newsletter. The Art of Reflection for School Leaders - IDRA. 

Bengtson, E., Lasater, K., & Albiladi, W. (2020). The need for a broader understanding of data 

under the professional standards for educational leaders. Education Leadership Review, 

21(1), 57-71 

Bleach, J. (2014). Developing professionalism through reflective practice and ongoing 

professional development. European Early Childhood Education Research Journal, 22, 185-

197. https://doi.org/10.1080/1350293X.2014.883719 

Bolton, G. (2006). Narrative writing: reflective enquiry into professional practice. Educational 

Action Research, 14(2), 203–218. https://doi.org/10.1080/09650790600718076 

Carlton, B. (Sept. 16, 2021) Why Professionals Should Embrace Public Speaking (And How You 

Can Get Started). Why Professionals Should Embrace Public Speaking (And How You Can 

Get Started) (forbes.com) 

Caulfield, J. (2019). How to Do Thematic Analysis | Step-by-Step Guide & Examples. 

https://onlinelibrary.wiley.com/doi/book/10.1002/9781118838860  

Cavanagh, M. (2011). Peer feedback: A framework for improving teacher practice. Teaching 

and Teacher Education, 27(3), 535–544. https://doi.org/10.1016/j.tate.2010.10.005 

Crans, S., Aksentieva, P., Beausaert, S., & Segers, M. (2022). Learning leadership and 

feedback seeking behavior: Leadership that spurs feedback seeking. Frontiers in 

Psychology, 13(1). https://doi.org/10.3389/fpsyg.2022.890861 

Dutton, J. E. (2012). Peer feedback in leadership development: A review of the literature. 

Leadership Quarterly, 23(1), 119–134. https://doi.org/10.1016/j.leaqua.2011.11.006 

Ersozlu, A. (2016). School principals’ reflective leadership skills through the eyes of science 

and mathematics teachers. International Journal of Environmental & Science Education, 

2016, 11(5), 801-808. https://doi.org/10.12973/ijese.2016.349a 

Finsterwald, M., Wagner, P., Schober, B., Lüftenegger, M., & Spiel, C. (2013). Fostering 

lifelong learning – Evaluation of a teacher education program for professional teachers. 

Teaching and Teacher Education, 29, 144–155. https://doi.org/10.1016/j.tate.2012.08.009 

Ghaye, T. (2011). Teaching and learning through reflective practice. Routledge. 

https://doi.org/10.4324/9780203833322 

Ginns, P., & Ellis, R. A. (2007). The role of the teacher in fostering deep approaches to learning 

in higher education. Journal of Higher Education, 78(6), 723–744. 

https://www.idra.org/resource-center/the-art-of-reflection-for-school-leaders/
https://doi.org/10.1080/1350293X.2014.883719
https://doi.org/10.1080/09650790600718076
https://www.forbes.com/sites/forbesbusinesscouncil/2021/09/16/why-professionals-should-embrace-public-speaking-and-how-you-can-get-started/?sh=106e25ad487d
https://www.forbes.com/sites/forbesbusinesscouncil/2021/09/16/why-professionals-should-embrace-public-speaking-and-how-you-can-get-started/?sh=106e25ad487d
https://onlinelibrary.wiley.com/doi/book/10.1002/9781118838860
https://onlinelibrary.wiley.com/doi/book/10.1002/9781118838860
https://doi.org/10.1016/j.tate.2010.10.005
https://doi.org/10.3389/fpsyg.2022.890861
https://doi.org/10.1016/j.leaqua.2011.11.006
https://doi.org/10.12973/ijese.2016.349a
https://doi.org/10.1016/j.tate.2012.08.009
https://doi.org/10.4324/9780203833322


Journal of Advanced Research in Social Sciences, 8(3): 65-93, 2025 

90 

Hattie, J., & Timperley, H. (2007). The power of feedback. Review of Educational Research, 

77(1), 81–112. https://doi.org/10.3102/003465430298487 

Kara, H. (2020). Creative Research Methods: A Practical Guide. Policy Press, Sep 16, 2020 - 

Social Science - 320 pages. https://doi.org/10.56687/9781447356769   

Kocoglu, Z., & Bozkurt, E. (2018). Integrating video-based reflection and peer feedback in 

pre-service teacher training. Educational Technology Research and Development, 66(4), 

927–847. https://doi.org/10.1007/s11423-018-9582-5 

Korthagen, F., & Vasalos, A. (2005). Levels in reflection: core reflection as a means to enhance 

professional growth. Teachers and Teaching, 11(1), 47–71. 

https://doi.org/10.1080/1354060042000337093 

Lesseig, K., Holmlund, T., Slavit, D. & Seidel, R. (2016). School Science and Mathematics, 

166 (4), 177-188. April 2016. https://doi.org/10.1111/ssm.12172 

Meadows, K. (2021) Cognitive Interviewing Methodologies. Clinical Nursing Research 2021, 

Vol. 30(4) 375–379. https://doi.org/10.1177/10547738211014099   

Miller, K., Wilson, S., Chepp, V., Padilla, J.L. (2014). Cognitive Interviewing Methodology.  

Print ISBN:9781118383544 |Online ISBN:9781118838860. Copyright © 2014 John Wiley & 

Sons, Inc. All rights reserved. https://doi.org/10.1002/9781118838860 

Pashmforoosh, R., Irby, B.J., Lara-Alecio, R., & Tong, Fuhui. (2023). Developing school 

leaders’ instructional leadership practices through reflection. ICPEL. 

Pashmforoosh_et_al.23.12.9.pdf (icpel.org). 

Roberts, C. (2008). The role of reflection in the classroom. Organizational Leadership and 

Supervision. 7 (1). Summer. https://doi.org/10.12806/V7/I1/AB1 

Robinson, C.C. & Hullinger, H. (2008). New benchmarks in higher education: Student 

engagement in online learning. Journal of Education for Business, 84(2), 101- 109. 

https://doi.org/10.3200/JOEB.84.2.101-109 

Schön’ D. A. (1983). The Reflective Practitioner. New York: Basic Books. 

Sherin, M. G., & van Es, E. A. (2009). How teachers interpret and respond to classroom video: 

The role of experience and reflection.  Teaching and Teacher Education, 25(2), 314–324. 

Sellers, M. (2017). Reflective Practice for teachers. Sage Publications, Ltd.  

Tekkumru-Kisa, M. & Stein, M. (2017). A framework for planning and facilitating video-based 

professional development. International Journal of STEM Education, 4 (28).  

https://doi.org/10.1186/s40594-017-0086-z 

Van Es, E. A. & Sherin, M.G. (2000). Mathematics teachers’ use of video to reflect on their 

teaching practice. Teaching and Teacher Education, 24 (5), 1325 – 1340. 

  

https://doi.org/10.3102/003465430298487
https://doi.org/10.56687/9781447356769
https://doi.org/10.56687/9781447356769
https://doi.org/10.1007/s11423-018-9582-5
https://doi.org/10.1080/1354060042000337093
https://doi.org/10.1111/ssm.12172
https://doi.org/10.1177/10547738211014099
https://doi.org/10.1177/10547738211014099
https://doi.org/10.1002/9781118838860
https://doi.org/10.1002/9781118838860
https://doi.org/10.12806/V7/I1/AB1
https://doi.org/10.3200/JOEB.84.2.101-109
https://doi.org/10.1186/s40594-017-0086-z


Journal of Advanced Research in Social Sciences, 8(3): 65-93, 2025 

91 

Appendix 

 



Journal of Advanced Research in Social Sciences, 8(3): 65-93, 2025 

92 

 



Journal of Advanced Research in Social Sciences, 8(3): 65-93, 2025 

93 

 


