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Abstract

This paper critically examines the impact of radical social justice ideologies on academic
freedom, exploring their dual role in both fostering inclusivity and imposing constraints on
open inquiry. Beginning with a historical analysis of academic freedom, the study underscores
its foundational role in intellectual progress, innovation, and democratic discourse. The paper
then delves into the evolution of social justice movements, highlighting their contributions to
academic inclusivity and curriculum transformation. However, it also addresses the unintended
consequences of radical interpretations of these ideologies, such as self-censorship, ideological
conformity, and the suppression of dissenting viewpoints. Drawing from case studies,
including the University of the South Pacific, the paper illustrates the tensions that emerge
when ideological activism intersects with academic autonomy. Using a systematic literature
review methodology, the research synthesizes theoretical and empirical perspectives to assess
the broader implications of ideological rigidity on intellectual diversity. Ultimately, this paper
advocates for a balanced approach that safeguards academic freedom while advancing social
justice objectives, proposing strategies to cultivate inclusive yet intellectually open academic
environments.

Keywords: Academic freedom, radical social justice ideologies, open inquiry, self-
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1. Introduction

Academic freedom serves as a foundational principle that empowers scholars to pursue
knowledge and research without undue interference, thereby fostering an environment
conducive to innovation, critical thinking, and open inquiry. Historically, academic freedom
has been a catalyst for societal progress, with its influence measurable through key innovation
metrics such as patent applications and citations. Empirical research indicates that enhancing
academic freedom by one standard deviation can increase patent applications by 41% and
citations by 29%, emphasizing its critical role in driving both the quantity and quality of
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innovation on a global scale (Audretsch et al., 2023). Despite its significance, academic
freedom currently faces various threats, including political pressures and the neoliberalization
of universities, which complicate its legal and conceptual frameworks (Petrovic & Morris,
2024). The historical context of academic freedom reveals it as both a right and a duty, with its
effectiveness reliant on institutional autonomy and state guarantees (Baets, 2021). Maintaining
this delicate balance is crucial for preserving the university’s societal role, which includes
fostering innovation, promoting democratic competence, and ensuring the continuity of
academic institutions (Baets, 2021). However, the recent global decline in academic freedom
poses a threat with estimates indicating a 4.0% reduction in patents filed and a 5.9% decrease
in patent citations over the past decade (Audretsch et al., 2023). This decline underscores an
urgent need for policymakers to safeguard academic freedom to maintain its vital role in
fostering innovation and critical inquiry.

Social justice movements have similarly evolved through historical and contemporary
influences, as well as through academic and grassroots initiatives. Philosophical discussions
by figures like Plato and Aristotle laid early foundations, later expanded upon by thinkers such
as Karl Marx and John Rawls, who emphasized distributive justice and the fair allocation of
resources (Hantal, 2022). However, as distributive justice proved limited in addressing
systemic issues including sexism, racism, and other forms of discrimination, social movements
such as the Women’s Liberation Movement, LGBTQI+ rights, and Black Lives Matter
emerged to address identity, difference, and power relations (McKeown, 2022). Social justice
pedagogies, which grew from grassroots and academic traditions, have since established a
coherent body of educational practices aimed at fostering awareness and action (Fletcher,
2022). The societal impact of these movements is underscored by their effectiveness in
addressing global issues and advocating for equitable rights, as demonstrated by successful
campaigns that mobilized widespread public support and resources (Masood, 2023). This
multifaceted evolution of social justice ideologies illustrates the interplay among historical
narratives, academic discourse, and active social movements in shaping contemporary
understandings and applications of social justice (Conway & Erlichman, 2024).

However, radical social justice ideologies, while aimed at addressing social inequities, can
inadvertently restrict open inquiry and academic freedom. This suppression often arises from
intense political pressures and ideological commitments that stifle free inquiry and debate, as
exemplified in the complex context of the Israel-Palestine discourse, where academic freedom
faces challenges due to censorial actions and surveillance (Gentile, 2024). The tension between
“woke culture” and academic freedom exemplifies this dynamic; controversial statements by
academics are variably protected or condemned, creating cultural disruptions that
paradoxically oppose the very freedom of expression inspired by thinkers like Derrida and
Foucault (Oenen, 2023). Additionally, denunciation mobs, which legally exercise free speech
rights to penalize scholars for dissenting ideas, often lead to punitive measures or dismissals
(Stevens et al., 2020). This environment of suppression harms epistemic virtues, such as open-
mindedness and intellectual honesty, by creating dissonance that undermines the pursuit of
truth through free inquiry (Benn, 2021). Furthermore, social justice educators, in critiquing
societal structures, may unintentionally weaken public institutions, reducing equitable access
to education, particularly for marginalized groups (Philip, 2012). These dynamics underscore
the complex interplay between pursuing social justice and preserving academic freedom, where
the former can sometimes inadvertently constrain the latter.

This paper aims to critically examine the role of radical ideologies within academic institutions,
with a focus on how these ideologies shape, limit, or enhance discourse. Radical ideologies,
which challenge conventional beliefs and advocate transformative change, possess the
potential to disrupt established norms, prompting both intellectual advancement and resistance.
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By analyzing the impact of these ideologies on academic dialogue, this paper seeks to explore
their influence on the exchange of ideas, inclusivity of perspectives, and boundaries of
academic freedom. The scope of this inquiry includes examining the ways in which radical
ideologies may enrich academic spaces by introducing diverse viewpoints and encouraging
critical thought, while also acknowledging the potential limitations they impose on discourse,
such as silencing dissenting opinions or fostering polarization. Through a balanced analysis,
this study contributes to a nuanced understanding of the implications of radical ideologies for
intellectual freedom and academic integrity.

2. Methodology

This literature review employed a systematic qualitative approach to analyze the impact of
radical social justice ideologies on academic freedom. A structured search, selection, and
synthesis of existing scholarly literature ensures a comprehensive and balanced examination of
the subject. By using an integrative literature review methodology, the study synthesizes
existing research and theoretical perspectives, allowing for a broad analysis of complex social
phenomena, such as the intersection of social justice ideologies and academic freedom. This
approach facilitates the identification of patterns, trends, and gaps in the literature, offering a
thorough understanding of the subject matter.

Data for this review were collected through a systematic search of peer-reviewed journal
articles, books, policy reports, and reputable academic sources. The search was conducted
using academic databases such as Google Scholar, JSTOR, ProQuest, and Scopus to ensure the
credibility and relevance of the selected sources. A keyword-based search strategy was
employed, utilizing terms including “academic freedom,” “radical social justice,” “cancel
culture in academia,” “intellectual diversity,” “self-censorship in universities,” “political
correctness and free speech,” “ideological bias in higher education,” and “social justice and
academic inquiry.” Additional sources were identified through snowball sampling by
reviewing the reference lists of key articles and books to achieve a well-rounded review of the
relevant literature.

29 ¢

29 ¢¢

To maintain rigor and relevance, specific inclusion and exclusion criteria were applied. The
review incorporated peer-reviewed journal articles, books, and reports published within the last
20 years (2003-2023), with exceptions made for seminal works. It included studies that
discussed both positive and negative impacts of social justice ideologies on academic freedom,
as well as empirical studies, theoretical analyses, and case studies that explored ideological
conflicts in higher education. Non-academic sources such as opinion pieces, blog posts, and
non-peer-reviewed articles were excluded. Additionally, studies that solely focused on general
social justice movements without a direct connection to academia were omitted. Articles
lacking methodological clarity or empirical evidence were also excluded to ensure the quality
and reliability of the review.

The selected literature was analyzed using thematic analysis, identifying recurring themes,
arguments, and perspectives regarding the impact of radical social justice ideologies on
academic freedom. The analysis focused on key aspects, including the historical and conceptual
foundations of academic freedom, the integration of social justice into academia, and the
tensions between radical social justice and open inquiry. Further, the study explored
institutional responses and policy implications, along with case studies of academic
suppression and intellectual diversity, illustrating real-world instances where radical
ideological movements have influenced academic discourse.
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Despite its comprehensive nature, this literature review has certain limitations. The availability
of empirical data presents a challenge, as much of the literature on academic freedom and
radical social justice is theoretical or anecdotal, with limited large-scale empirical studies.
Additionally, some sources may exhibit ideological biases due to the polarized nature of the
debate, necessitating a critical assessment of each perspective. Moreover, the study primarily
focuses on Western academic institutions, particularly in North America and Europe, which
may limit its generalizability to other cultural contexts.

Ethical considerations were accounted for in this study, as it was based on secondary data with
no direct ethical risks involved. However, efforts were made to ensure an unbiased and
balanced interpretation of the literature. The study acknowledges diverse perspectives and
critically evaluates competing arguments to provide an objective analysis.

By employing a systematic and rigorous approach to reviewing the literature, this study aimed
to provide a nuanced understanding of the complex relationship between radical social justice
ideologies and academic freedom. The findings contribute to ongoing scholarly debates and
offer insights for educators, policymakers, and academic institutions seeking to balance
inclusivity with intellectual openness.

3. Literature Review

3.1 Evolution of Academic Freedom

The evolution of academic freedom is a multifaceted narrative reflecting socio-political and
cultural shifts across diverse regions and eras. Historically, it has been conceptualized as a
fundamental right enabling scholars to pursue knowledge without undue interference—a
principle that has both evolved and faced resistance. In the mid-20th century, academic
freedom gained momentum, particularly after World War 11, as nations recognized intellectual
independence as essential for democratic societies. This period marked significant expansion
in higher education, with formalizations such as the Robbins Report in the UK framing
academic freedom within the context of post-war educational growth (Finn, 2022; Lott, 2023).
In the United States, academic freedom intertwines with constitutional principles, yet remains
limited by legal interpretations that often favor institutional over individual academic rights
(Ugrekhelidze & Bakaradze, 2019). Influences from 19th-century German philosophy,
particularly the autonomy of teaching and research (lehrfreiheit and lernfreiheit), have also
shaped its conception (Finn, 2022). However, recent neoliberal policies and market-oriented
approaches have posed new challenges, pressuring universities in ways that threaten academic
inquiry’s independence (Krijnen, 2022). Globally, while academic freedom is recognized as a
human right, protections vary significantly, with some countries imposing restrictions that
undermine scholarly autonomy (Baets, 2021; Hutchens et al., 2022). The interplay between
academic freedom and institutional autonomy is crucial, as the latter fosters the internal
conditions necessary for academic freedom to flourish, with external conditions shaped by state
and societal guarantees (Baets, 2021). Despite its foundational role in promoting knowledge
and democracy, academic freedom faces global threats, with scholars encountering harassment
and reprisals across regions (Fontalvo, 2023). This ongoing struggle emphasizes the need for
robust legal and institutional frameworks to protect academic freedom as a vital component of
a free and open society.

The integration of social justice principles into higher education entails a comprehensive
approach encompassing curriculum design, faculty policies, and institutional practices. Social
justice in academia focuses on enhancing participation, completion, and outcomes in higher
education, aiming to mitigate inequalities in students’ educational pathways and social
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conditions (Boyadjieva et al., 2024). This often involves embedding social justice issues within
curricula, such as in engineering education, where ethics and societal impact are integrated to
sensitize students to marginalized communities and develop ethical reasoning skills (Bielefeldt,
2024). Yet, the persistence of Eurocentric epistemologies in curricula necessitates a shift
toward decolonization, advocating for the inclusion of indigenous knowledge and diverse
perspectives to foster inclusivity (Ajani, 2023; Mapuya, 2023). This decolonization process is
especially critical in regions like South Africa, where historical inequalities have deeply
influenced educational structures, prompting calls for transformative curricula that prioritize
equity (Ajani, 2023). Addressing ableism within higher education also involves rethinking
institutional structures to better support disabled students and staff, moving from a medical
model toward recognizing systemic barriers (Broido et al., 2023). The broader agenda of equity
and justice in higher education aims to increase access for underrepresented groups through
inclusive practices like financial assistance and nondiscriminatory admissions, although
measuring and effectively implementing these policies presents challenges (Bernd, 2023).
Thus, integrating social justice in higher education necessitates an approach that includes
curriculum reform, faculty engagement, and institutional policy adjustments to cultivate an
environment supportive of diversity, equity, and inclusion.

The distinction between radical and moderate interpretations of social justice within
movements requires nuanced understanding of their ideological and strategic differences.
Radical factions often employ extreme tactics, such as property destruction or violence, which
can paradoxically increase support for moderate factions by making them appear more
reasonable—a phenomenon known as the contrast effect (Simpson et al., 2022). However, this
distinction is not solely based on tactics; it also involves ideological differences, with radicals
tending toward black-and-white thinking and displaying aggressive behaviors that affect their
emotion regulation and readiness for extreme actions (Emelin, 2019). In contrast, moderates,
such as Eduard Bernstein within Marxism, may engage in critique by recognizing valid radical
points while offering counter-narratives (Moreira, 2023). Socio-political context further
complicates these distinctions, as in Muslim majority and minority settings, where the
“moderate” versus “radical” binary can be misleading and driven by socio-political rather than
religious factors, as seen in Malaysia’s history (Es et al., 2021; Gkoutzioulis, 2024). The
interactions between radicals and conventionals can also influence the diffusion of radical
practices within moderate communities, where radicals expand influence while conventionals
may avoid confrontation (Galam & Brooks, 2022). This context highlights the complementary
roles radical and moderate factions can play in movements, the strategic use of narratives, and
the importance of situating these distinctions within broader socio-political frameworks.

The influence of social justice ideologies on academic discourse has led to instances of
suppression and self-censorship within academia. The tension between free speech and
politically correct norms recurs in the literature. Stevens et al. (2020) described how
“denunciation mobs” can suppress ideas by targeting disfavored scholars, leading to sanctions
or terminations. McGowan (2018) addressed the role of political correctness and
microaggressions in stifling voices on campuses, where fear of backlash fosters self-
censorship. This issue is compounded by academia’s intersections with corporate and military
interests; R. Jackson (2012) noted that academic repression often mirrors state and political
repression, with scholars facing punitive actions for their views. In Turkey, systematic attacks
on academic freedom, resulting in widespread dismissals, illustrate extreme ideological
suppression (Aktas et al., 2019). Wood (2019) attributed the rise of self-censorship to the
diversity movement, where performative anger and racial separatism challenge civil debate.
Barnhizer (2005) and Garry (2023) critiqued cancel culture and politicized knowledge as
intrusions undermining the conditions for free inquiry, creating a chilling effect on discourse.
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Favreau (1997) suggested that debates over political correctness and speech codes should focus
on the nature and implementation of regulations rather than their existence. Collectively, these
studies illustrate the complex dynamics whereby social justice ideologies, while aimed at
fostering inclusivity, can inadvertently limit open discourse and critical inquiry within
academic environments

3.2 The Role of Radical Social Justice Ideologies in Public Discourse

Radical social justice ideologies are characterized by their pursuit of profound societal
transformation, frequently challenging entrenched power structures and advocating for equity
across race, gender, and class dimensions. These movements critically address systemic
injustices embedded within capitalist, imperialist, and colonial frameworks. For instance, the
League of Revolutionary Black Workers spotlighted racial capitalism and American
imperialism as central concerns (Konig, 2022). Radical social justice movements often arise
from a process of radicalization, wherein individuals or groups may shift from nonviolent to
potentially militant actions to catalyze political, social, or cultural change, underscoring the
interwoven nature of political violence and broader social conflicts (Bosi & Della Porta, 2022).
The ideologies driving these movements frequently dismiss conventional political engagement
in favor of strategies that challenge societal norms, sometimes approaching the boundaries of
legality (Bal, 2022). Fundamental to these movements is a commitment not only to distributive
justice but also to addressing identity, difference, and power relations, as seen in movements
like Black Lives Matter and advocacy for decolonization and trans rights (McKeown, 2022).

Education plays a vital role in fostering radical consciousness, with approaches such as radical
community-based learning engaging students in activism and local community organizing to
bring about material change (Russell, 2023). These movements emphasize collective action
and societal efforts to address large-scale injustices, framing equal rights and access to
resources as foundational elements of social justice (Masood, 2023). In essence, radical social
justice ideologies are defined by their comprehensive critique of societal structures and their
pursuit of transformative change through theoretical and practical strategies.

The influence of these ideologies on academic institutions is multifaceted, impacting
institutional policies, faculty hiring practices, and curriculum choices. Government policies
and external controls have notably reshaped the roles and responsibilities of academic staff, as
exemplified in Ireland and Argentina, where increased oversight and accountability
mechanisms have transformed the academic landscape (Gannon, 2024; Marquina et al., 2021).
In curriculum design, ideologies operate across macro, meso, and micro levels, shaped by
globalization, marketization, and socio-economic and political forces, as well as institutional
policies and external bodies (Ramdass & Mokgohloa, 2023). Neoliberal ideologies prevalent
in the global education market have led to a corporate approach in faculty hiring and promotion,
as observed in Turkey and Mexico, where performance cultures challenge traditional academic
professionalism (Uzuner-Smith & Englander, 2014). Furthermore, processes of
internationalization, including academic mobility and curriculum reforms, prompt institutions
to reassess their strategies, impacting teaching, research, and service practices (Benitez, 2019).
In New Zealand, shifts in ideological frameworks have historically influenced curriculum
documents, reflecting broader educational and policy changes (McGee, 2017). This interaction
between curriculum ideology and educational philosophy extends to teaching approaches, as
evidenced in a military medical university in Tehran, where ideologies of social efficiency and
learner-centeredness align with specific educational philosophies (Mohammadipouya et al.,
2017). Additionally, institutional policies in Pakistan, particularly at the University of Sindh,
illustrate how faculty hiring and development, along with administrative relationships, shape
teaching practices in English as a Second Language programs (Rind & Kadiwal, 2016).
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Collectively, these ideologies and external forces shape the academic environment, influencing
institutional policies, faculty dynamics, and curriculum development across diverse
educational contexts.

Radical ideologies and the resulting political and societal pressures substantially influence
academic institutions, often compelling alignment with specific ideological frameworks. These
pressures manifest culturally, financially, and legislatively, reshaping operational and
educational paradigms. For instance, in the United States, universities encounter cultural war
politics and financial constraints that lead to conservative leadership shifts and legislative
measures limiting diversity initiatives and faculty tenure, particularly in Republican-led states
(Oxford Analytica, 2024). This political climate creates conditions where institutions may
adopt quasi-compliance strategies, outwardly aligning with ideological pressures while
attempting to preserve their core missions without full adherence to imposed ideologies
(Cronin-Furman, 2022). Additionally, the integration of cultural confidence into ideological
and political education emphasizes the need for curricula to reflect prevailing cultural and
political ideologies, thus influencing the educational environment and outcomes (Mo et al.,
2024). The perception of institutional politicization can erode public trust; studies show that
heightened politicization correlates with lower trust and diminished public support, regardless
of ideological alignment (Clark et al., 2023). This mistrust can press institutions to conform to
dominant ideologies to sustain credibility and public support. Financial pressures and inter-
university competition, driven by globalization and evolving state relations, further necessitate
cost-cutting and centralized control, fostering stratification that often aligns with prevailing
political ideologies (Berman & Paradeise, 2016). These dynamics demonstrate how radical
ideologies, through political and societal pressures, can significantly mold the ideological
frameworks within which academic institutions operate, frequently impacting their
foundational missions and values.

3.3 Case Studies of Suppression and Censorship

The University of the South Pacific (USP) serves as a prominent case study in examining
controversies surrounding academic freedom and radical social justice perspectives. In 2014,
the university became embroiled in a dispute involving issues of academic and media freedom,
spotlighting the tensions between institutional administration and the journalism faculty. This
controversy arose when a student’s scholarship was suddenly revoked, leading to a news story
by student journalists that aired on the university’s radio station. Although the scholarship was
eventually reinstated, tensions escalated when two journalism lecturers issued a media release
condemning the military-backed Fijian government for endorsing torture and denying senior
journalists accreditation for an international conference. This action incited a contentious
dialogue between the lecturers and university administration, illuminating broader concerns
around academic freedom and freedom of expression within a politically sensitive climate
(Craddock, 2015). This case exemplifies the challenges universities face in safeguarding
academic freedom amid political pressures—a theme resonant across global contexts, such as
the tightening regulation and political influence in higher education institutions in India,
Pakistan, and France (Anand & Niaz, 2022; Baskind, 2023). Such cases underscore the
precarious balance universities must strike between fostering open academic inquiry and
navigating external political and social forces.

An illustrative instance of the challenges faced by faculty members or researchers attempting
to publish or teach material that contradicts entrenched social justice ideologies can be
observed in academia’s broader engagement with social justice and activism. Faculty members
often encounter significant obstacles when their work challenges predominant social justice
narratives, especially when these narratives are deeply embedded in institutional policies and
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cultural frameworks. For instance, in nursing education, faculty confront inconsistencies in
teaching social justice due to varying foundational documents and instructional approaches.
Faculty of color, in particular, must navigate institutional structures that perpetuate colorblind
racism and problematic cultural perspectives, which can impede their ability to teach social
justice in a critical, effective manner (Valderama-Wallace & Apesoa-Varano, 2020). Similarly,
researchers using community-engaged and participatory methods often contend with internal
academic power dynamics that shape the research process, publication, and dissemination,
which may not align with radical social justice ideologies, thereby presenting obstacles to
tenure and promotion (Narendorf et al., 2022). Moreover, scholars engaged in activism
frequently encounter disciplinary pressures and epistemological expectations that clash with
their scholarly pursuits, posing risks to career advancement (Flood et al., 2013). These
challenges are compounded by a lack of consensus on what constitutes a socially just education
system, with debates often lacking constructive engagement with policy-making, leaving
educators to navigate inherent dilemmas and contradictions (Francis et al., 2017). Collectively,
these examples highlight the intricate landscape faculty and researchers must navigate when
their work diverges from dominant social justice ideologies, underscoring the need for
strategies that promote inclusive and meaningful scholarship.

3.4 Impact on Inquiry and Intellectual Diversity

Self-censorship among academics and students is a complex phenomenon shaped by the fear
of social and professional repercussions, as evidenced by various studies across different
contexts. Within academia, particularly among U.S. psychology professors, self-censorship is
common due to concerns about social sanctions and professional consequences, including
potential dismissal regardless of tenure status. This fear is intensified by the contentious nature
of certain empirical claims, leading professors who are more confident in controversial
conclusions to self-censor more frequently, which can distort the perceived scientific consensus
(Clark et al., 2024). In Kyrgyzstan’s political science field, self-censorship functions as a
survival strategy, responding to the intangible fear of personal security threats in non-
democratic settings, where researchers navigate a perceived “invisible enemy” (Sharshenova,
2023). Similarly, in Lithuanian journalism, self-censorship is associated with psychological
threats and professional insecurity, with a notable correlation between the frequency of threats
and the extent of self-censorship (Jastramskis et al., 2023). Beyond professional environments,
this phenomenon extends to U.S. college campuses, where students often self-censor their
political opinions due to perceived campus norms and a fear of social exclusion, despite
interventions designed to change these perceptions. In the broader U.S. societal context, self-
censorship is influenced by affective polarization and fears of social alienation, with evidence
suggesting that conservatives may self-censor more frequently than liberals (Burnett et al.,
2022; Gibson & Sutherland, 2023). This aligns with the spiral of silence theory, which suggests
individuals avoid expressing minority opinions to prevent social isolation—a dynamic further
complicated by social media’s influence on political identity and ideology (Burnett et al.,
2022). Together, these findings illustrate self-censorship as a pervasive issue across multiple
domains, driven by a convergence of political, social, and professional pressures (Minaichev,
2022; Wagner, 2022).

Radical social justice ideologies may also constrain intellectual diversity by sidelining
viewpoints that deviate from dominant narratives, often promoting a singular perspective that
excludes alternative or dissenting voices. This dynamic is observable in psychiatric discourse,
where the lack of integration of diverse perspectives, including critiques of mainstream
psychiatry, can lead to epistemic injustice and stifle the transformative critique essential for
social objectivity (Bueter, 2023). In the educational sector, the marginalization of social justice
as a form of knowledge within England’s new-managerial regimes exemplifies how critical
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and vertical knowledge forms are either reframed or excluded, limiting intellectual diversity
and reinforcing existing power hierarchies (Bagley & Beach, 2015). In higher education and
political journalism, viewpoint diversity, when reduced to a simplistic balance between
prevailing ideologies, risks creating artificial parity that detracts from genuine intellectual
diversity (Zippel, 2022). The issue extends to psychological research, where homogeneity
within research teams can inadvertently introduce biases, as seen in studies linking open-
minded thinking with religiosity that reflected the secular biases of researchers (Stanovich &
Toplak, 2019). Additionally, the marginalization of diverse perspectives in educational
systems, as highlighted in studies on homogenizing practices, demonstrates how
standardization can impede intellectual diversity by excluding a range of subjects (Mufioz et
al., 2024). Collectively, these cases underscore the critical need for inclusive environments that
embrace a plurality of perspectives, thus enhancing intellectual diversity and preventing the
marginalization of dissenting views.

The development of critical thinking skills in students is influenced by diverse educational
strategies and environments. By providing flexible and accessible personalized learning,
eLearning platforms can enhance self-directed learning and critical thinking, although
challenges related to digital literacy and access remain (Sharma & Verma, 2024). Similarly,
teacher-led instruction in critical reading strategies bolsters students’ critical reading and
thinking skills by fostering interactive, student-centered learning environments (Munawaroh,
2024). Blended learning models that incorporate Higher Order Thinking Skills (HOTS)
techniques have been shown to significantly improve students’ critical thinking in experimental
settings (Murcahyanto et al., 2024). Collaborative learning, particularly when paired with
innovative assessment formats like partial pre-release assessments, cultivates a critical thinking
mindset by encouraging peer interaction and deeper engagement with learning materials (Klerk
et al., 2024). Additionally, self-regulated learning combined with the management of
mathematical anxiety plays a crucial role in critical thinking development, though the
relationship is nuanced (Yani & Miatun, 2024). The flipped classroom model, emphasizing
active learning and instructor facilitation, has demonstrated considerable efficacy in enhancing
critical thinking, especially within higher education (Pan, 2024). Moreover, philosophy-based
language instruction has had a positive impact on EFL learners’ critical thinking, suggesting
that inquiry-based approaches can effectively foster engagement and intellectual development
(Lietal., 2024). These studies collectively highlight that a blend of self-directed, collaborative,
and active learning strategies, supported by thoughtful pedagogical frameworks, can
significantly strengthen students’ critical thinking skills and broaden their perspectives.

3.5 Counterarguments and Supportive Views

Radical social justice ideologies in academia, such as promoting inclusivity, addressing systemic
inequalities, and empowering marginalized groups, have increasingly influenced higher
education by encouraging a transformative approach. These ideologies challenge traditional
Eurocentric epistemologies and advocate for incorporating diverse perspectives, particularly
those of Indigenous and marginalized communities (Mapuya, 2023). By integrating social
justice issues into curricula, educators aim to sensitize students to historical and ongoing
inequalities, thereby equipping them with the ethical reasoning necessary for effective
collaboration with marginalized communities (Bielefeldt, 2024). This approach extends
beyond curriculum content, calling for a comprehensive overhaul of teaching and learning
processes to create inclusive environments that accommodate students with disabilities and
special educational needs (Picon-Vallin, 2022). The urgency of these efforts stems from a
recognition of the need to address entrenched issues such as class inequities, racism, and
colonialism within educational systems (Heinemann & Ludyga, 2023). Increasingly,
universities are seen as agents of social change, tasked with fostering socially responsible
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students and citizens who contribute to a just society (Cordes, 2023). Consequently, many
institutions are redefining their missions to prioritize social justice and inclusivity, thus
reshaping the purpose of higher education (Patterson, 2021). Educators are encouraged to
embed values like empathy, respect, and critical thinking into their teaching practices,
empowering students to become more independent and socially conscious learners (Warren,
2020). Critical pedagogy emerges as a powerful tool to challenge socially constructed ideas of
oppression, thereby fostering inclusive academic environments (Tolman, 2019). Integrating
social justice into higher education benefits marginalized groups while enriching the
educational experience for all students, ultimately fostering a more equitable and just society
(Akmut, 2022; Roper, 2020).

Balancing ideological commitments with open inquiry involves creating frameworks that
harmonize social justice goals with the principles of open inquiry, ensuring inclusivity and
equity in educational and research practices. Open educational resources (OER) and practices
(OEP) exemplify one such framework, promoting affordable and culturally relevant education,
particularly in the Global South. This approach is grounded in Nancy Fraser’s concept of
“parity of participation,” which seeks to address economic, cultural, and political inequities
through both affirmative and transformative remedies (Hodgkinson-Williams & Trotter, 2018).
The Digital Open Textbooks for Development (DOT4D) initiative at the University of Cape
Town embodies this principle by employing inclusive processes in open textbook creation,
emphasizing student participation and addressing social injustices in the classroom (Cox et al.,
2022). Additionally, the openness movement in scholarly communication highlights the need
to dismantle exclusionary publishing practices, particularly in the Global South, and to rebuild
them on a foundation of social justice principles that promote equity, diversity, and inclusion
(Raju et al., 2023). In the field of library and information science (LIS), integrating social
justice into curricula and research involves addressing the digital divide and ensuring equitable
access to information and technology—critical components for engaging diverse communities
(Chu et al., 2022). Furthermore, frameworks that blend critical theory with Indigenous
epistemologies in teacher education can guide educators in recognizing and negotiating
oppression, thereby fostering social justice education that is both theoretical and practical
(Louie, 2020). These frameworks underscore the importance of inclusive and equitable
policies, the integration of diverse knowledge systems, and the active participation of
marginalized groups in shaping educational and research practices, aligning social justice goals
with open inquiry (Hayvon, 2024; Lather, 2004).

The concept of academic freedom has faced critiques from various perspectives, particularly
concerning its historical and institutional biases. Waltham-Smith’s (2023) analysis of Derrida’s
engagement with Kant highlights the limitations of traditional critiques, suggesting that recent
political interferences necessitate a reevaluation to ensure that scholarly inquiry remains
liberated from institutional constraints. Dall’ Alba (2023) questioned the structures underlying
critical thinking, proposing that the traditional philosophical canon may obscure alternative
orientations that could redefine academic freedom. Benda critiqued the “extended” concept of
academic freedom, which incorporates political responsibilities, arguing that it blurs the line
between academic and political spheres, potentially transforming academia into a politically
driven institution rather than an authentically academic one. From a global and historical
perspective, de Baets (2021) examined academic freedom by emphasizing its dual role as both
a right and a duty, and highlighted the delicate balance between academic freedom and
institutional autonomy, often threatened by external pressures. Badamchi (2022) advocated for
prioritizing intellectual and professional autonomy over institutional autonomy, suggesting that
the latter does not always favor intellectual freedom. Blell and colleagues (2022) critiqued the
enactment of academic freedom as acontextual and color-blind, arguing that it
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disproportionately affects women and people of color, thus perpetuating institutional cultures
of silencing. Harnisch (2022) discussed the precarious state of academic freedom in light of
the rise of non-tenured faculty and administrative structures that can curtail academic
expression, underlining the vulnerability of academic freedom to political and ideological
pressures. Critiquing academic freedom through a social justice lens, B. L. Jackson (2021)
argued that its erosion undermines democratic principles and social justice globally. The
situation in India and Pakistan exemplifies the challenges to academic freedom from
authoritarian regimes and right-wing groups, further complicating the landscape of academic
freedom in regions with nonsecular policies and political interference (Anand & Niaz, 2022).
Collectively, these critiques underscore the need to reevaluate and potentially redefine
academic freedom to address its historical and institutional biases, ensuring it remains a robust
and equitable principle in academia.

4. Discussion

The case studies underscore the complex challenges encountered by academic professionals
whose work intersects with or questions radical social justice ideologies. Faculty and
researchers frequently experience pressures when institutional policies or prevailing cultural
norms embed particular social justice narratives. For instance, nursing educators face
difficulties in maintaining consistency in social justice education, as divergent foundational
documents and approaches lead to varied interpretations. Faculty of color experience further
obstacles, with institutional structures perpetuating colorblind racism, which impedes their
ability to effectively teach social justice principles (Valderama-Wallace & Apesoa-Varano,
2020). Likewise, researchers employing community-engaged methods must navigate power
dynamics within academia that impact publication and tenure, often placing them at odds with
radical ideologies (Narendorf et al., 2022). Activist scholars similarly encounter institutional
resistance and potential career risks, highlighting a systemic tension between activism and the
traditional expectations of academia (Flood et al., 2013).

The case of the University of the South Pacific (USP) exemplifies the challenges of maintaining
academic freedom amid political pressures. A 2014 conflict between USP’s journalism faculty
and administration spotlighted the tension between academic freedom and external political
influence, a situation mirrored in other global contexts. Universities worldwide, from India to
France, are increasingly pressured to balance open inquiry with political considerations,
impacting academic freedom (Baskind, 2023; Craddock, 2015).

Together, these findings reveal the complex landscape that faculty members navigate when
their work or ideologies challenge dominant social justice narratives. This landscape
underscores the need for strategic approaches to fostering inclusive and meaningful scholarship
while safeguarding academic freedom from ideological and political pressures. To cultivate an
academic environment that balances social justice commitments with academic freedom,
university leaders and policymakers should adopt a multifaceted approach that integrates
equity, inclusivity, and freedom of expression. Universities should embed social justice within
their core missions, ensuring that policies reflect a commitment to equity and diversity, as Chan
(2023) argued, by scrutinizing decisions for their impact on marginalized groups and
incorporating diverse cultural styles in education. Targeted hiring practices, reserved admission
placements, and differential student fees can foster a more inclusive and supportive university
environment (Akmut, 2022). Additionally, Cordes (2023) has advocated for universities to act
as agents of social responsibility, fostering inclusive campus climates and engaging with
underserved communities to empower students as socially responsible citizens.
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In parallel, universities must uphold academic freedom, essential for fostering a democratic
educational environment. Gurgu (2022) emphasized the role of ethical leadership and
institutionalized ethics in maintaining academic integrity and freedom. This perspective is
echoed by Chen and Wei (2020), who called for a harmonious balance between academic
freedom and social responsibility, suggesting that universities protect these values through
clear policies and contractual agreements. Young et al. (2024) further highlighted the need for
university administrators to navigate political tensions by upholding both inclusivity and free
expression, thus preserving the democratic mission of higher education.

Shared leadership and governance are also pivotal in protecting academic freedom, as Purcell
(2020) suggested, by involving faculty and students in decision-making processes to create a
culture that supports free speech and academic inquiry. Finally, university leaders must
dismantle systemic barriers to inclusion by supporting programs that cultivate an inclusive
culture and mitigate oppression within the university setting (Alves, 2023). By incorporating
these strategies, universities can establish an environment where social justice and academic
freedom coexist, ultimately fostering a more equitable and dynamic academic community.

Future research on social justice-driven policies and their long-term effects on academic culture
necessitates a multidisciplinary approach, drawing insights from diverse disciplines and
methodologies. A critical area for further exploration involves empirically studying how
embedded social justice principles impact academic environments over time. This includes
assessing their effects on institutional culture and individual student outcomes, particularly
regarding equity and educational access (Duckworth, 2011; Steensma, 2023). The integration
of social justice into educational frameworks shows potential for transforming learning
environments, promoting inclusivity and collaboration, though long-term effects remain
underexplored (Duckworth, 2011). Additionally, methodological challenges, such as managing
confounding variables and addressing causal inference complexities, are crucial to deriving
accurate, policy-relevant findings (Matthay & Glymour, 2022). Interdisciplinary collaboration
is essential for addressing these issues, with fields like sociology, psychology, and education
offering comprehensive perspectives (Térnblom & Kazemi, 2014). Furthermore, the political
context surrounding social justice research presents challenges that must be navigated to ensure
the sustainability and impact of these studies (Boehme, 2024). Social justice’s potential to
foster social development, particularly in diverse societies, presents a promising research
avenue that could inform interventions aimed at reducing prejudice and promoting empathy
and tolerance among students (Killen & Smetana, 2009). Advancing research in these areas
will require innovative approaches and a commitment to integrating diverse perspectives and
methodologies to fully understand and enhance the role of social justice in shaping academic
culture

4.1 Practical Applications of the Findings

The findings offer valuable insights that can be practically applied in various academic and
policy-making contexts. One of the most immediate applications is in university policy
development, where institutions can refine their policies to balance the principles of free speech
and academic freedom with initiatives aimed at diversity, equity, and inclusion. By clearly
defining the boundaries between ideological advocacy and open inquiry, universities can create
policies that protect faculty and students from self-censorship while fostering an inclusive
learning environment. These policies can also establish transparent guidelines for handling
ideological conflicts in academic settings, preventing politically motivated suppression of
dissenting viewpoints.

Another significant application is in faculty training and curriculum design. Professors and
academic administrators can benefit from strategies that encourage critical thinking while
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integrating social justice perspectives in a balanced manner. Faculty development programs
can be designed to help educators navigate ideological pressures, ensuring they foster an
environment where multiple viewpoints can be explored rather than enforcing ideological
conformity. Similarly, universities can integrate curriculum reforms that expose students to a
diversity of perspectives, emphasizing the importance of debate, evidence-based reasoning,
and open-ended inquiry rather than ideological polarization. Beyond pedagogy, the study’s
insights have implications for institutional governance and legal frameworks. Policymakers
and university administrators can advocate for legal protections that safeguard academic
freedom from ideological overreach, ensuring that universities remain spaces for genuine
intellectual discourse rather than ideological battlegrounds. Establishing independent review
boards to handle disputes related to ideological suppression could be a practical step toward
maintaining institutional neutrality while upholding free inquiry. Furthermore, shared
governance models—where faculty have an active role in shaping institutional policies—can
prevent administrative decisions that overly align with prevailing ideological trends, preserving
the university’s role as a space for knowledge generation rather than political conformity.

The findings also have important implications for public and political discourse. Policymakers
and thought leaders can use this research to understand the broader societal impact of
ideological rigidity on knowledge creation and innovation. If unchecked, ideological
suppression in academia can lead to a decline in intellectual diversity, weakening the
production of new ideas that drive economic and technological advancements. By fostering
environments where ideological debates are encouraged rather than censored, governments and
institutions can contribute to a more dynamic intellectual landscape that supports progress
across various fields. For student engagement and advocacy, the study underscores the need
for a constructive approach to activism within universities. Student organizations advocating
for social justice can benefit from adopting dialogue-based strategies rather than exclusionary
or censorial tactics. Encouraging discourse across ideological lines fosters a richer
understanding of complex social issues and prepares students to engage in real-world
challenges with a more nuanced perspective. Universities can also provide platforms for
structured debates and discussions that model how to engage with ideological differences in a
productive manner.

Finally, this paper provides a foundation for future research methodologies in studying the
Intersection of academic freedom, ideological movements, and public discourse. Scholars
interested in the evolution of political correctness, self-censorship, and intellectual diversity in
academia can use the systematic literature review approach employed in this study to analyze
trends and patterns over time. By identifying key areas where ideological rigidity either
enhances or constrains intellectual progress, future research can contribute to evidence-based
solutions that maintain both inclusivity and free inquiry. These practical applications highlight
the necessity of a balanced approach when addressing the challenges posed by radical social
justice ideologies in academia. By integrating these insights into policy-making, institutional
governance, curriculum development, and student activism, universities can better uphold their
mission of fostering intellectual diversity, innovation, and critical inquiry.

5. Conclusion

Social justice ideologies strive to create a more equitable society; however, their radical
interpretations may sometimes hinder open inquiry and restrict academic freedom. This tension
is particularly visible in the phenomenon of “cancel culture” within academia, where social
media pressure often results in the retraction of opinions, thus constraining academic debate
and prioritizing political correctness over scholarly discourse (Silva, 2021). Academic
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freedom, vital for the pursuit of knowledge, is increasingly challenged by internal disciplining
mechanisms within academia, often revealing blind spots in traditional thought and creating
limitations on free inquiry (Borsche, 2022). The influence of social ideologies on academic
freedom is further complicated by political correctness, which may lead academics to self-
censor, avoiding controversial topics out of fear of repercussions (Ayers, 1996). While political
correctness is rooted in ethical values like respect and fairness, it paradoxically stifles open
inquiry when used to enforce ideological conformity (Stark, 1997).

In particular, the push for ideological change by groups such as multiculturalists and critical
race theorists has politicized knowledge, subordinating academic discourse to predetermined
political agendas, which can chill honest discourse and undermine the university’s role as a
space for open communication (Barnhizer, 2005). Additionally, the doctrine of “academic
deference” in employment discrimination cases illustrates how academic freedom can
sometimes shield discriminatory practices, underscoring the need to balance protection of
academic freedom with ensuring accountability (Moss, 2006). The rise of non-tenured faculty
positions, coupled with ideological conflicts on campuses, exacerbates these challenges, as
contingent faculty face job insecurity and are more vulnerable to ideological pressures, leading
to a chilling effect on controversial scholarship (Harnisch, 2022). Thus, while social justice
ideologies aim to promote fairness, their more radical interpretations can inadvertently
compromise academic freedom, thereby limiting the open exchange of ideas essential for
intellectual progress. A balanced approach that respects both social justice goals and the
principle of academic freedom is critical in today’s complex socio-political landscape.

Academic freedom—a cornerstone of democratic societies—allows scholars to explore,
discuss, and disseminate ideas without fear of censorship or retribution, fostering an
environment where knowledge can flourish independent of political or social pressures (B. L.
Jackson, 2021; Parrish, 2022). However, this freedom must align with social justice goals,
which seek to ensure fair and equitable treatment for all, particularly marginalized groups
(Ramblrltch, 2018; Robeyns, 2017). While these principles often seem at odds, recent
scholarship suggests they can complement each other. For example, the integration of social
justice principles into academic frameworks, such as medical education, has produced more
well-rounded professionals without sacrificing academic rigor (Cafun, 2022). The capability
approach further demonstrates how academic freedom and social justice can coexist by
focusing on individuals’ opportunities and freedoms to achieve desired outcomes (Robeyns,
2017; Pithara, 2019). In practice, fostering environments that encourage open dialogue and
critical discourse—such as in writing centers and art education—demonstrates how social
justice principles can enrich pedagogical practices without compromising open inquiry
(Ramblrltch, 2018; Vanada, 2016).

Moreover, global perspectives on academic freedom, explored across diverse cultural contexts,
highlight the importance of adapting these principles to local values and responsibilities,
ensuring that academic freedom supports rather than conflicts with social justice goals (Chen
& Wei, 2020; Kiwan, 2024). Achieving this balance requires a commitment to protecting
academic freedom while advancing social justice, ultimately recognizing both principles as
mutually reinforcing rather than contradictory (Boehme, 2024; Jackson, 2021).

In addition, maintaining diverse viewpoints within academia is essential for fostering progress
and innovation, as it enriches the academic environment with a variety of perspectives that
drive intellectual growth and societal advancement. Academic diversity encompasses race,
gender, socio-economic background, and political beliefs, all of which contribute to a holistic
and inclusive educational landscape (Altinkas, 2023; Samuel et al., 2024). Diverse perspectives
strengthen the rigor of scientific inquiry through theoretical and methodological pluralism and
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support interdisciplinary research by integrating diverse epistemological and ontological
perspectives (Keestra, 2024). Embracing diversity and inclusion in higher education is also
essential for equitable access to resources and opportunities, enabling all individuals to
contribute meaningfully to the academic community (Laino, 2023; Samuel et al., 2024).
Furthermore, the integration of diverse cultural perspectives, particularly within international
education, enriches the learning experience and fosters intercultural development, preparing
students to succeed in a globalized world (Laino, 2023). However, promoting diversity must
transcend mere representation, creating an environment where all voices are valued, and thus
embedding equity and inclusion as foundational pillars for sustained academic progress
(Akinola et al., 2023; Altinkas, 2023). The Canadian inclusivity model exemplifies how
prioritizing diversity bridges gaps between well-funded and underfunded institutions, driving
innovation and setting global standards for inclusive research practices (Chakraborty, 2024).
Although diversity, equity, and inclusion initiatives may encounter resistance, they are vital for
realizing a sustainable future, ensuring that academia continues to serve as a catalyst for
societal change (Akinola et al., 2023; Mori, 2021). Ultimately, fostering diverse viewpoints in
academia reflects societal complexity and provides fertile ground for the synthesis of new ideas
and knowledge advancement (Judge & Ionson, 2024; Takata, 2022).

Acknowledgment
I am very grateful for the academic tools and research that have inspired this study. My

profound gratitude extends to my family for their steadfast support and encouragement during
this journey. Your confidence in my work has been a wellspring of strength and motivation.

29



Zhu / Academic Freedom at a Crossroads

References

Ajani, N. O. A. (2023). Decolonisation of pre-service teacher education curriculum for equity
and social justice in higher education. International Journal of Innovative Technologies in

Social Science, 3(39). https://doi.org/10.31435/rsglobal _ijitss/30092023/8029

Akinola, M., Apfelbaum, E. P., Duberley, J., Glindemir, S., Hoever, I. J., Homan, A. C., & Ng,
E. S. (2023). Promoting diversity, equity and inclusion (DEI) in academia: A multi-
institutional ~ exploration.  Academy of Management  Proceedings, 2023(1).
https://doi.org/10.5465/amproc.2023.11150symposium

Altinkas, E. (2023). Displaced scholars as a contribution to academic diversity. International
Journal Middle East Studies, 55(3), 544-547. https://doi.org/10.1017/s002074382300106x

Alves, S. (2023). University leaders as inhibitors or influencers of systemic change for
marginalised youth. [International Journal of Critical Diversity Studies, 5(1).
https://doi.org/10.13169/intecritdivestud.5.1.0060

Anand, K., & Niaz, L. (2022). The precarious state of academic freedom in higher education:
The case of India and Pakistan. In R. W. Wood & S. Cheruvallil-Contractor (Eds.), Research
in the social scientific study of religion, Vol. 32: Lesser heard voices in studies of religion
(pp- 281-298). Brill eBooks. https://doi.org/10.1163/9789004505315_016

Audretsch, D. B., Fisch, C., Franzoni, C., Momtaz, P. P., & Vismara, S. (2023). Academic
freedom and innovation: A research note. SSRN Electronic Journal.
https://doi.org/10.2139/ssrn.4384419

Badamchi, D. K. (2022). Academic freedom: How to conceptualize and justify it? Philosophy
& Social Criticism, 48(4), 619—630. https://doi.org/10.1177/01914537211072888

Bagley, C., & Beach, D. (2015). The marginalisation of social justice as a form of knowledge
in teacher education in England. Policy Futures in Education, 13(4), 424-438.
https://doi.org/10.1177/1478210315571220 or http://dx.doi.org/10.2139/ssrn.4384419

Barnhizer, D. (2005). A chilling of discourse. SSRN Electronic Journal.
https://doi.org/10.2139/ssrn.684255 or http://dx.doi.org/10.2139/ssrn.684255

Benda, L. (2020). Akademie, politika a akademie jako politika: Ke kritice “rozsifeného” pojeti
akademické svobody. Acta Fakulty Filozoficke, 12(2).
https://doi.org/10.24132/actaff.2020.12.2.2

Benitez, M. (2019). How is academic culture influenced by internationalization? International
Higher Education, 97, 10—12. https://doi.org/10.6017/ihe.2019.97.10940

Benn, P. (2021). Freedom of enquiry. In Intellectual freedom and the culture wars (pp. 1-27).
Palgrave Studies in Classical Liberalism. Palgrave Pivot. https://doi.org/10.1007/978-3-
030-57107-8 1

Bielefeldt, A. (2024). Faculty integration of social justice issues into courses and co-curricular
activities for engineering students. https://doi.org/10.18260/1-2--36090

Blell, M., Liu, S. S., & Verma, A. (2022). ‘A one-sided view of the world’: Women of colour
at the intersections of academic freedom. International Journal of Human Rights, 26(10),
1822—-1841. https://doi.org/10.1080/13642987.2022.2041601

Borsche, T. (2022). Akademische freiheit. ~Verlag Karl Alber eBooks.
https://doi.org/10.5771/9783495998915

30


https://doi.org/10.31435/rsglobal_ijitss/30092023/8029
https://doi.org/10.5465/amproc.2023.11150symposium
https://doi.org/10.1017/s002074382300106x
https://doi.org/10.13169/intecritdivestud.5.1.0060
https://doi.org/10.1163/9789004505315_016
https://doi.org/10.2139/ssrn.4384419
https://doi.org/10.1177/01914537211072888
https://doi.org/10.1177/1478210315571220
https://dx.doi.org/10.2139/ssrn.4384419
https://doi.org/10.2139/ssrn.684255
https://dx.doi.org/10.2139/ssrn.684255
https://doi.org/10.24132/actaff.2020.12.2.2
https://doi.org/10.6017/ihe.2019.97.10940
https://doi.org/10.1007/978-3-030-57107-8_1
https://doi.org/10.1007/978-3-030-57107-8_1
https://doi.org/10.18260/1-2--36090
https://doi.org/10.1080/13642987.2022.2041601
https://doi.org/10.5771/9783495998915

Zhu / Academic Freedom at a Crossroads

Bosi, L., & Della Porta, D. (2022). Radicalization. In Wiley-Blackwell encyclopedia of social
and political movements (pp. 1-6). https://doi.org/10.1002/9780470674871.wbespm618

Boyadjieva, P., Haralampiev, K., & Ilieva-Trichkova, P. (2024). Social justice profiles: An
Exploratory study towards an empirically based multi-dimensional classification of
countries regarding fairness of participation in higher education. Societies, 14(4), 44.
https://doi.org/10.3390/s0c14040044

Broido, E. M., Evans, N. J., & Brown, K. R. (2023). A social justice perspective on disability
in higher education. In Sociology, social policy and education 2023 (pp. 297-309). Edward
Elgar Publishing eBooks. https://doi.org/10.4337/9781802204056.00033

Burnett, A., Knighton, D., & Wilson, C. (2022). The self-censoring majority: How political
identity and ideology impacts willingness to self-censor and fear of isolation in the United
States. Social Media + Society, 8(3). https://doi.org/10.1177/20563051221123031

Cafun, W. (2022). Exploring possibilities of harmonising social justice with medical education
through the use of CanMeds and AfriMeds when engaging in discipline integration.
MedEdPublish, 12, 42. https://doi.org/10.12688/mep.19114.1

Chakraborty, S. (2024). From diversity to discovery: Canada’s path to inclusive research
excellence. In S. Chakraborty (Ed.), Challenges of globalization and inclusivity in academic
research (pp. 81-91). IGI Global Scientific Publishing. https://doi.org/10.4018/979-8-3693-
1371-8.

Chan, K. S. (2023). Leading universities from a social justice perspective. In International
perspectives on social policy, administration, and practice (pp. 11-21).

https://doi.org/10.1007/978-3-031-42379-6_2

Chen, Z., & Wei, S. (2020). The balance between academic freedom and social responsibility.
Cross-cultural communication, 16(3), 18-21. https://doi.org/10.3968/11823

Chu, C., Connaway, L. S., Kawooya, D., & Mfengu, A. (2022). Research frameworks for
multiple ways of knowing. Proceedings of the ALISE Annual Conference.
https://doi.org/10.21900/j.alise.2022.1107

Clark, C. J., Fjeldmark, M., Lu, L., Baumeister, R. F., Ceci, S., Frey, K., Miller, G., Reilly, W.,
Tice, D., Von Hippel, W., Williams, W. M., Winegard, B. M., & Tetlock, P. E. (2024).
Taboos and self-censorship among U.S. psychology professors. Perspectives on
psychological science. https://doi.org/10.1177/17456916241252085

Clark, C.J., Isch, C., Everett, J. A. C., & Shariff, A. (2023). Even when ideologies align, People
distrust politicized institutions. https://doi.org/10.31234/osf.io/sfubr

Conway, M., & Erlichman, C. (2024). Social justice. In M. Conway & C. Erlichman (Eds.),
Social justice in twentieth-century Europe (pp. 1-29). Cambridge University Press eBooks.
https://doi.org/10.1017/9781009370868.001

Cox, G., Willmers, M., & Masuku, B. (2022). Sustainable open textbook models for social
justice. Frontiers in Education, 7. https://doi.org/10.3389/feduc.2022.881998

Craddock, P. (2015). Honest ITago? A media and academic freedom case study. Pacific
Journalism Review — Te Koakoa, 21(1), 142. https://doi.org/10.24135/pjr.v21i1.153

Cronin-Furman, K. (2022). The politics of pressure. In Hypocrisy and human rights: Resisting
accountability  for mass atrocities (pp. 13-26). Cornell Scholarship Online.
https://doi.org/10.7591/cornell/9781501763571.003.0002

31


https://doi.org/10.1002/9780470674871.wbespm618
https://doi.org/10.3390/soc14040044
https://doi.org/10.4337/9781802204056.00033
https://doi.org/10.1177/20563051221123031
https://doi.org/10.12688/mep.19114.1
https://doi.org/10.4018/979-8-3693-1371-8
https://doi.org/10.4018/979-8-3693-1371-8
https://doi.org/10.1007/978-3-031-42379-6_2
https://doi.org/10.3968/11823
https://doi.org/10.21900/j.alise.2022.1107
https://doi.org/10.1177/17456916241252085
https://doi.org/10.31234/osf.io/sfubr
https://doi.org/10.1017/9781009370868.001
https://doi.org/10.3389/feduc.2022.881998
https://doi.org/10.24135/pjr.v21i1.153
https://doi.org/10.7591/cornell/9781501763571.003.0002

Zhu / Academic Freedom at a Crossroads

de Baets, A. (2021). Academic freedom between history and human rights in a global context.
In J. Zajda (Ed.), Third international handbook of globalisation, education and policy
research. (pp. 923-943). Springer eBooks. https://doi.org/10.1007/978-3-030-66003-1_53

Emelin, V., Rasskazova, E., & Tkhostov, A. (2019). Radical attitudes moderate the
relationships of aggressiveness and tolerance with emotion regulation. In
T. Martsinkovskaya, & V. R. Orestova (Eds.), Psychology of subculture: Phenomenology
and contemporary tendencies of development, Vol. 64. European Proceedings of Social and
Behavioural Sciences (pp. 146-152). Future Academy.
https://doi.org/10.15405/epsbs.2019.07.19

Favreau, O. E. (1997). Is academic freedom in peril? Canadian Psychology/Psychologie
Canadienne, 38(4), 257-259. https://doi.org/10.1037/0708-5591.38.4.257

Finn, M. (2022). Academic freedom in the modern British university: A historical perspective.
https://doi.org/10.4337/9781788975919.00007

Flood, M. G., Martin, B., & Dreher, T. (2013). Combining academia and activism: common
obstacles and wuseful tools. Australian Universities’ Review, 55(1), 17-26.
https://files.eric.ed.gov/fulltext/EJ1004394.pdf

Francis, B., Mills, M., & Lupton, R. (2017). Towards social justice in education: contradictions
and dilemmas. Journal of  Education Policy, 32(4), 414-431.
https://doi.org/10.1080/02680939.2016.1276218

Galam, S., & Brooks, R. R. W. (2022). Radicalism: The asymmetric stances of radicals versus
conventionals. Physical Review, E, 105(4). https://doi.org/10.1103/physreve.105.044112

Gannon, A. (2024). The impact of government policy on the re-shaping of the academic
professional. In J. Nooji, B. Broucker, A. Gannon, M. O’Hara, & S. Preymann (Eds.)
Shaping  the world of change: Vol 5 (pp. 29-47). BRILL eBooks.
https://doi.org/10.1163/9789004705777_003

Garry, P. M. (2023). Threats to academic freedom in higher education. Society, 60(2), 176—
180. https://doi.org/10.1007/s12115-023-00821-4

Gentile, J. (2024). Academic freedom and the signifying gap: Thoughts on diaspora,
displacement, and  Israel-Palestine. = Psychoanalysis  Culture &  Society.
https://doi.org/10.1057/s41282-024-00464-2

Gibson, J. L., & Sutherland, J. L. (2023). Keeping your mouth shut: Spiraling self-censorship
in the United States. Political  Science  Quarterly, 138(3), 361-376.
https://doi.org/10.1093/psquar/qqad037

Gkoutzioulis, A. (2024). “Moderate” vs “Extremist” Muslims? How a decontextualized
distinction can trigger a contradictory assessment of security and radicalization in Malaysia.
International Journal of Asian Studies, 21(2), 304-325.
https://doi.org/10.1017/s1479591424000044

Gurgu, E. (2022). Leadership on ethical bases in the university environment to improve
standards in higher education. In E. Hysa & R. Foote (Eds.), New perspectives on using
accreditation to improve higher education (pp. 49—68). IGI Global Scientific Publishing.
https://doi.org/10.4018/978-1-6684-5195-3.ch003

Hantal, B. (2022). A review of the perspectives of social justice with special reference to the
Ambedkarism. Contemporary Voice of Dalit, 16(3), 361-373.
https://doi.org/10.1177/2455328x221076623

32


https://doi.org/10.1007/978-3-030-66003-1_53
https://doi.org/10.15405/epsbs.2019.07.19
https://doi.org/10.1037/0708-5591.38.4.257
https://doi.org/10.4337/9781788975919.00007
https://files.eric.ed.gov/fulltext/EJ1004394.pdf
https://doi.org/10.1080/02680939.2016.1276218
https://doi.org/10.1103/physreve.105.044112
https://doi.org/10.1163/9789004705777_003
https://doi.org/10.1007/s12115-023-00821-4
https://doi.org/10.1057/s41282-024-00464-2
https://doi.org/10.1093/psquar/qqad037
https://doi.org/10.1017/s1479591424000044
https://doi.org/10.4018/978-1-6684-5195-3.ch003
https://doi.org/10.1177/2455328x221076623

Zhu / Academic Freedom at a Crossroads

Hayvon, J. C. (2024). Action against inequalities: A synthesis of social justice & equity,
diversity, inclusion frameworks. International Journal for Equity in Health, 23(1).
https://doi.org/10.1186/s12939-024-02141-3

Hodgkinson-Williams, C. A., & Trotter, H. (2018). A social justice framework for
understanding open educational resources and practices in the global South. Journal of
Learning for Development, 5(3). https://doi.org/10.56059/j14d.v513.312

Hutchens, N. H., Edmondson, M. L., & Fernandez, F. J. (2022). Academic freedom protections
in national and international law. In R. Tierney, F. Rizvi F. & K. Ercikan (Eds.),

International encyclopedia of education (4th ed., pp.174-182). Elsevier eBooks.
https://doi.org/10.1016/b978-0-12-818630-5.02012-1

Isopahkala-Bouret, U. (2023). Higher education equity and justice. Oxford Research
Encyclopedia of  Education. Retrieved March 20, 2025, from
https://oxfordre.com/education/view/10.1093/acrefore/9780190264093.001.0001/acrefore-
9780190264093-e-133. https://doi.org/10.1093/acrefore/9780190264093.013.133

Jackson, B. L. (2021). Intellectual freedom, academic freedom, and social justice. In R. Ceglie
& S. Thompson (Eds.), Academic freedom: Autonomy, challenges and conformation
(pp- 173—181). Emerald Publishing. https://doi.org/10.1108/978-1-83909-882-620211013

Jackson, R. (2012). Book review: Academic repression: Reflections from the academic
industrial complex. Theory in Action, 5(3), 117-119. https://doi.org/10.3798/tia.1937-
0237.12025

Jastramskis, D., Plepyté-Davidavicien¢, G., & Geciene¢-Janulioné, I. (2023). Professional
threats and self-censorship in Lithuanian journalism. Filosofija Sociologija, 34(4).
https://doi.org/10.6001/fil-s0c.2023.34.4.8

Judge, P., & Tonson, J. A. (2024). Closing thoughts. In Astrophysics and space science library
(pp- 231-238). https://doi.org/10.1007/978-3-031-46273-3 7

Keestra, M. (2024). Diversity. In F. Darbellay (Ed.), Elgar encyclopedia of interdisplinarity
and  transdisciplinarity  (pp. 190-195), Edward Elgar Publishing eBooks.
https://doi.org/10.4337/9781035317967.ch42

Killen, M., & Smetana, J. G. (2009). Future directions: Social development in the context of
Social justice. Social Development, 19(3), 642—657. https://doi.org/10.1111/].1467-
9507.2009.00548.x

Kiwan, D. (2024). Constructions of academic freedom. In Academic freedom and the
transnational production of knowledge (pp. 15-39).
https://doi.org/10.1017/9781108780629.004

Krijnen, C. (2022). Academic freedom as radical freedom. In R. Watermeyer, R. Raaper, & M.
Olssen (Eds.), Handbook on academic freedom (pp. 52—70). Edward Elgar Publishing
eBooks. https://doi.org/10.4337/9781788975919.00009

Lather, P. (2004). Critical inquiry in qualitative research: Feminist and poststructural
perspectives: Science “after truth.” In K. deMarrais & S. D. Lapan (Eds.), Foundations for
research: Methods of inquiry in education and the social sciences (pp. 203—-216). Lawrence
Erlbaum Associates.

Li, L., Ismail, S. M., Patra, 1., & Lami, D. (2024). Not a passive learner but an active one: A
focus on the efficacy of philosophy-based language instruction and its consequences on EFL

33


https://doi.org/10.1186/s12939-024-02141-3
https://doi.org/10.56059/jl4d.v5i3.312
https://doi.org/10.1016/b978-0-12-818630-5.02012-1
https://doi.org/10.1093/acrefore/9780190264093.013.133
https://doi.org/10.1108/978-1-83909-882-620211013
https://doi.org/10.3798/tia.1937-0237.12025
https://doi.org/10.3798/tia.1937-0237.12025
https://doi.org/10.6001/fil-soc.2023.34.4.8
https://doi.org/10.1007/978-3-031-46273-3_7
https://doi.org/10.4337/9781035317967.ch42
https://doi.org/10.1111/j.1467-9507.2009.00548.x
https://doi.org/10.1111/j.1467-9507.2009.00548.x
https://doi.org/10.1017/9781108780629.004
https://doi.org/10.4337/9781788975919.00009

Zhu / Academic Freedom at a Crossroads

learners’ critical thinking, engagement, and academic achievement. BMC Psychology,
12(1). https://doi.org/10.1186/s40359-024-01648-2

Lott, L. (2023). Academic freedom growth and decline episodes. Higher Education, 88(3),
999-1017. https://doi.org/10.1007/s10734-023-01156-z

Louie, D. W. (2020). A social justice teaching framework: Blending critical theory and
Blackfoot epistemologies. Interchange, 51(2), 179-197. https://doi.org/10.1007/s10780-
020-09395-0

Mapuya, M. P. (2023). Exploring social justice issues that inform the 21st-Century curriculum
in higher education: Lecturers’ voices and experiences. Research in Educational Policy and
Management, 5(3), 108—127. https://doi.org/10.46303/repam.2023.26

Marquina, M., Centeno, C. P., & Reznik, N. (2021). Institutional influence of academics in
Argentinean public universities in a context of external control. Acta Paedagogica
Vilnensia, 46, 54-72. https://doi.org/10.15388/actpaed.2021.46.4

Masood, H. (2023). Social justice movements: Fighting for a better tomorrow. Sciential-
McMaster Undergraduate Science Journal, 1(10).
https://doi.org/10.15173/sciential.v1i10.3345

Matthay, E. C., & Glymour, M. M. (2022). Causal inference challenges and new directions for
epidemiologic research on the health effects of social policies. Current Epidemiology
Reports, 9(1), 22-37. https://doi.org/10.1007/s40471-022-00288-7

McGee, C. (2017). Ideological influences on curriculum and teachers. Waikato Journal of
Education, 1(1). https://doi.org/10.15663/wje.v1il.521

McGowan, M. K. (2018). On political correctness, microaggressions, and silencing in the
academy. In J. Lackey (Ed.), Academic freedom, engaging philosophy. Oxford University
Press eBooks. https://doi.org/10.1093/0s0/9780198791508.003.0008

McKeown, M. (2022). Social justice. In The Routledge handbook of philosophy, politics, and
economics (pp. 365-376). Routledge eBooks. https://doi.org/10.4324/9780367808983-35

Minaichev, A. (2022). Self-censorship in mechanism of value objectivation. Review of Omsk
State Pedagogical University Humanitarian Research, 37, 29-32.
https://doi.org/10.36809/2309-9380-2022-37-29-32

Mo, J., Min, H., & Li, R. (2024). Analysis of the dilemmas and methods of integrating cultural
confidence into ideological and political education in colleges. Region - Educational
Research and Reviews, 6(3), 90. https://doi.org/10.32629/rerr.v613.1820

Mohammdipouya, S., Goodarzi, H., Rahmati-Najarkolaei, F., & Sanaeinasab, H. (2017).
Investigating the relationship between curriculum ideology and educational philosophy with

the teachers’ teaching approaches in a military medical university of Tehran. Majallah-i
Tibb-i Nizami, 19(5), 460—467. http://eprints.bmsu.ac.ir/209 /

Moreira, P. G. (2023). Thinking like a radical: Social democracy, moderation, and anti-
radicalism. European Legacy, 28(3-4), 330-347.
https://doi.org/10.1080/10848770.2023.2182964

Mori, A. S. (2021). Diversity, equity, and inclusion in academia to guide society. Trends in
Ecology & Evolution, 37(1), 1-4. https://doi.org/10.1016/j.tree.2021.10.010

Moss, S. A. (2006). Against “academic deference”: How recent developments in employment
discrimination law undercut an already dubious doctrine. Berkeley Journal of Employment
and Labor Law, 27(1), 1. https://doi.org/10.15779/238r330

34


https://doi.org/10.1186/s40359-024-01648-2
https://doi.org/10.1007/s10734-023-01156-z
https://doi.org/10.1007/s10780-020-09395-0
https://doi.org/10.1007/s10780-020-09395-0
https://doi.org/10.46303/repam.2023.26
https://doi.org/10.15388/actpaed.2021.46.4
https://doi.org/10.15173/sciential.v1i10.3345
https://doi.org/10.1007/s40471-022-00288-7
https://doi.org/10.15663/wje.v1i1.521
https://doi.org/10.1093/oso/9780198791508.003.0008
https://doi.org/10.4324/9780367808983-35
https://doi.org/10.36809/2309-9380-2022-37-29-32
https://doi.org/10.32629/rerr.v6i3.1820
http://eprints.bmsu.ac.ir/209
https://doi.org/10.1080/10848770.2023.2182964
https://doi.org/10.1016/j.tree.2021.10.010
https://doi.org/10.15779/z38r330

Zhu / Academic Freedom at a Crossroads

Munawaroh, L. (2024). The impact of teacher teaching in developing critical thinking on
students’ critical reading ability. Al Qalam Jurnal Ilmiah Keagamaan Dan
Kemasyarakatan, 18(2), 1217. https://doi.org/10.35931/aq.v18i2.3397

Mufioz, F. C. A., Chamorro, M. I. H., Ruiz, L. A., Jiménez, A. E. B., Montafio, O. L. S., &
Hernéndez, P. M. M. (2024). Homogenization and diversities in educational exclusion: A
critical  analysis.  International  Journal of Religion, 5(10), 1536-1540.
https://doi.org/10.61707/wtkn9a20

Murcahyanto, H., Djalillah, S. R., Mohzana, Haritani, H., Musifuddin, & Yunitasari, D. (2024).
the effect of blended learning with higher order thinking skills approach on students’ critical
thinking  skills.  International  Journal of  Religion, 5(10), 4221-4230.
https://doi.org/10.61707/594k2v32

Narendorf, S. C., Ali, S., Lea, C. H., & Pritzker, S. (2022). Striving toward community-engaged
and participatory methods: Considerations for researchers in academic settings. Social Work
Research, 47(1), 62—74. https://doi.org/10.1093/swr/svac029

Nguyen, M. (2019). The effects of social media and hashtag activism on enhancing student
voice to create institutional curriculum changes. The Boller Review, 4.
https://doi.org/10.18776/tcu/br/4/106

Oxford Analytica. (2024). US colleges are under political and financial pressure. (2024).
Expert briefings. https://doi.org/10.1108/oxan-db286015

Pan, N. (2024). Exploring the impact of teacher role changes in the flipped classroom model
on the critical thinking abilities of university students. Research and Advances in Education,
3(3), 33-39. https://doi.org/10.56397/rae.2024.03.06

Paradeise, C., & Filliatreau, G. (2016). Introduction: The university under pressure. In
Research in the sociology of organizations, Vol. 46 (pp. 1-22). Emerald Group Publishing
. https://doi.org/10.1108/s0733-558x20160000046001

Parrish, D. E. (2022). From the editor—Academic freedom: Considerations for social work.
Academic twitter. Journal of Social Work Education, 58(2), 211-214.
https://doi.org/10.1080/10437797.2022.2060645

Patterson, B. Q. (2021). Race for social justice in higher education. In Advances in religious
and cultural studies (ARCS) book series (pp. 138—156). https://doi.org/10.4018/978-1-7998-
8532-0.ch009

Petrovic, J. E., & Morris, S. J. (2024). The political necessity and perilous ambiguity of
“Academic freedom.” In The Cambridge handbook of ethics and education (pp. 485-508).
Cambridge University Press eBooks. https://doi.org/10.1017/9781009188128.027

Philip, T. M. (2012). Desegregation, the attack on public education, and the inadvertent
critiques of social justice educators: Implications for Teacher Education. Teacher Education
Quarterly (Claremont, Calif.), 39(2), 29—41. http://files.eric.ed.gov/fulltext/EJ989782.pdf

Pithara, C. (2019). Re-thinking health literacy: using a capabilities approach perspective
towards realising social justice goals. Global Health Promotion, 27(3), 150-158.
https://doi.org/10.1177/1757975919878151

Purcell, J.W. (2020), Academic freedom in faculty and student research: Leveraging shared
leadership to protect students, faculty, and institutions from politically motivated attacks on
academic freedom. In E. Sengupta & P. Blessinger (Eds.), Faculty and student research in
practicing academic freedom (Innovations in higher education teaching and learning:

35


https://doi.org/10.35931/aq.v18i2.3397
https://doi.org/10.61707/wtkn9a20
https://doi.org/10.61707/594k2v32
https://doi.org/10.1093/swr/svac029
https://doi.org/10.18776/tcu/br/4/106
https://doi.org/10.1108/oxan-db286015
https://doi.org/10.56397/rae.2024.03.06
https://doi.org/10.1108/s0733-558x20160000046001
https://doi.org/10.1080/10437797.2022.2060645
https://doi.org/10.4018/978-1-7998-8532-0.ch009
https://doi.org/10.4018/978-1-7998-8532-0.ch009
https://doi.org/10.1017/9781009188128.027
http://files.eric.ed.gov/fulltext/EJ989782.pdf
https://doi.org/10.1177/1757975919878151

Zhu / Academic Freedom at a Crossroads

Vol. 31, pp. 139-157). Emerald Publishing Ltd. https://doi.org/10.1108/S2055-
364120200000031020

Raju, R., Claassen, J., & De Lillie, K. (2023). Social justice: The golden thread in the openness
movement. Publications, 11(3), 36. https://doi.org/10.3390/publications11030036

Ramblrltch, A. (2018). A social justice approach to providing academic writing support.
Educational Research for Social Change, 7(1), 46—60. https://doi.org/10.17159/2221-
4070/2018/v7ila4

Ramdass, K. R., & Mokgohloa, K. (2023). Curriculum design in higher education: A reflection.
European Conference on e-Learning, 22(1), 252-260.
https://doi.org/10.34190/ecel.22.1.1883

Rind, I. A., & Kadiwal, L. (2016). Analysing institutional influences on teaching—learning
practices of English as second language programme in a Pakistani university. Cogent
Education, 3(1), 1160606. https://doi.org/10.1080/2331186x.2016.1160606

Robeyns, 1. (2017). Wellbeing, freedom and social justice: The capability approach re-
examined. Open Book Publishers. https://doi.org/10.11647/0bp.0130

Roper, L. D. (2020). Inspiring community and institutional change through social justice
education. Journal of College and Character, 21(1), 3641.
https://doi.org/10.1080/2194587x.2019.1696831

Russell, V. (2023). Teaching social justice activism through radical community-based learning.
Protest, 3(2),261-270. https://doi.org/10.1163/2667372x-bjal 0049

Samuel, H. S., Etim, E. E., Shinggu, J. P., Nweke-Maraizu, U., & Bako, B. (2024). Diversity
and inclusion in higher education. In Advances in higher education and professional
development book series (pp. 239-248). https://doi.org/10.4018/979-8-3693-5483-4.ch013

Sharma, D., & Verma, S. (2024). The impact of elearning on self-directed learning and critical
thinking ability development of students. International Journal for Multidisciplinary
Research, 6(3). https://doi.org/10.36948/ijfmr.2024.v06103.23694

Sharshenova, A. (2023). Safety, security, and self-censorship as survival strategies. In
J. Dall’Agnola & A. Sharshenova (Eds.), Researching Central Asia. SpringerBriefs in
Political Science (pp. 67-75). Springer. https://doi.org/10.1007/978-3-031-39024-1_8

Simpson, B., Willer, R., & Feinberg, M. (2022). Radical flanks of social movements can
increase support for moderate factions. PNAS Nexus, 1(3).
https://doi.org/10.1093/pnasnexus/pgacl10

Stanovich, K. E., & Toplak, M. E. (2019). The need for intellectual diversity in psychological
science: Our own studies of actively open-minded thinking as a case study. Cognition, 187,
156—-166. https://doi.org/10.1016/j.cognition.2019.03.006

Stark, C. (1997). Academic freedom, “political correctness”, and ethics. Canadian
Psychology/Psychologie Canadienne, 38(4), 232-237. https://doi.org/10.1037/0708-
5591.38.4.232

Steensma, H. (2023). On the road to justice: Some selected suggestions for the future of social
justice research. Social Justice Research, 36(3), 352-370. https://doi.org/10.1007/s11211-
023-00422-w

Stevens, S. T., Jussim, L., & Honeycutt, N. (2020). Scholarship suppression: Theoretical
perspectives and emerging trends. Societies, 10(4), 82.
https://doi.org/10.3390/s0¢10040082

36


https://doi.org/10.1108/S2055-364120200000031020
https://doi.org/10.1108/S2055-364120200000031020
https://doi.org/10.3390/publications11030036
https://doi.org/10.17159/2221-4070/2018/v7i1a4
https://doi.org/10.17159/2221-4070/2018/v7i1a4
https://doi.org/10.34190/ecel.22.1.1883
https://doi.org/10.1080/2331186x.2016.1160606
https://doi.org/10.11647/obp.0130
https://doi.org/10.1080/2194587x.2019.1696831
https://doi.org/10.1163/2667372x-bja10049
https://doi.org/10.4018/979-8-3693-5483-4.ch013
https://doi.org/10.36948/ijfmr.2024.v06i03.23694
https://doi.org/10.1007/978-3-031-39024-1_8
https://doi.org/10.1093/pnasnexus/pgac110
https://doi.org/10.1016/j.cognition.2019.03.006
https://doi.org/10.1037/0708-5591.38.4.232
https://doi.org/10.1037/0708-5591.38.4.232
https://doi.org/10.1007/s11211-023-00422-w
https://doi.org/10.1007/s11211-023-00422-w
https://doi.org/10.3390/soc10040082

Zhu / Academic Freedom at a Crossroads

Takata, N. (2022). A reflection of life — my tale of microdiversity, equity and inclusion in cell
biology (and beyond). Journal of Cell Science, 135(8). https://doi.org/10.1242/j¢s.260018

Tolman, S. (2019). Considerations for using critical pedagogy as the vehicle to promote social
justice in higher education. In Innovations in higher education teaching and learning
(pp. 197-212). https://doi.org/10.1108/s2055-364120190000016016

Ugrekhelidze, M., & Bakaradze, E. (2019). Evolution of academic freedom in the US higher
education system as part of constitutional principles. RALS Conference Proceedings - The

13th  International RAIS Conference on Social Sciences and Humanities.
https://ssrn.com/abstract=3434055 or http://dx.doi.org/10.2139/ssrn.3434055

Uzuner-Smith, S., & Englander, K. (2014). Exposing ideology within university policies: A
critical discourse analysis of faculty hiring, promotion and remuneration practices. Journal
of Education Policy, 30(1), 62-85. https://doi.org/10.1080/02680939.2014.895853

Valderama-Wallace, C. P., & Apesoa-Varano, E. C. (2020). ‘The problem of the color line’:
Faculty approaches to teaching social justice in baccalaureate nursing programs. Nursing
Inquiry, 27(3). https://doi.org/10.1111/nin.12349

Vanada, D. 1. (2016). An equitable balance: designing quality thinking systems in art education.
International Journal of Education and the Arts, 17(11).
http://files.eric.ed.gov/fulltext/EJ1099637.pdf

Wagner, 1. (2022). Auto-censura (self-censorship) — an ordinary and integral part of research
life(?) Work in progress in a form of an essay. Zoon Politikon, 13, 130-174.
https://doi.org/10.4467/2543408xz0p.22.005.16308

Waltham-Smith, N. (2023). Who gets a hearing? Academic freedom and critique in Derrida’s
reading of Kant. Paragraph, 46(3), 317-336. https://doi.org/10.3366/para.2023.0440

Warren, D. (2020). “Social responsibility” and the curriculum in higher education: The
influence of teachers’ values — A case study. In E. Sengupta, P. Blessinger, & C. Mahoney,
(Eds.), Civil society and social responsibility in higher education: International
perspectives on curriculum and teaching development (Innovations in higher education
teaching and  learning: Vol. 21, pp. 267-282). Emerald Publishing.
https://doi.org/10.1108/52055-364120200000021017

Wood, P. (2019). Self-censorship and freedom. Society, 56(6), 601-606.
https://doi.org/10.1007/s12115-019-00422-0

Yani, F., & Miatun, A. (2024). Self-regulated learning and mathematical anxiety in relation to
critical ~ thinking  ability.  Lectura  Jurnal  Pendidikan, 15(2), 470-483.
https://doi.org/10.31849/lectura.v15i2.20571

Young, J., Celestine-Donnor, N., & Allain, J. (2024). Diversity and free expression in higher
education. Metropolitan Universities, 35(2). https://doi.org/10.18060/28401

37


https://doi.org/10.1242/jcs.260018
https://doi.org/10.1108/s2055-364120190000016016
https://ssrn.com/abstract=3434055
https://dx.doi.org/10.2139/ssrn.3434055
https://doi.org/10.1080/02680939.2014.895853
https://doi.org/10.1111/nin.12349
http://files.eric.ed.gov/fulltext/EJ1099637.pdf
https://doi.org/10.4467/2543408xzop.22.005.16308
https://doi.org/10.3366/para.2023.0440
https://doi.org/10.1108/s2055-364120200000021017
https://doi.org/10.1007/s12115-019-00422-0
https://doi.org/10.31849/lectura.v15i2.20571
https://doi.org/10.18060/28401

