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Abstract 

The present study sheds light on cross-linguistic influence in third language learning, and it 

aims to explore the role of the previously acquired languages in third language acquisition and 

test the Cumulative Enhancement Model (Flynn et al, 2004) and Typological Similarity Model 

(Rothman, 2011). The CE Model supports the facilitation role of the previously acquired 

languages (L1 and L2) during the learning process of a third language (L3). The participants 

of this study are 35 middle school students who have Arabic as a first language, French as a 

second language, and they are learning English as a third language. A multiple-choice 

translation task that aims to test the participants’ knowledge of the non-native language they 

learn, in addition to a text in L3 in which they have to translate into their L1 and L2. The 

findings showed that participants transfer from the more typologically similar language (i.e. 

French) due to the typological similarity, which gives evidence for the Typological Similarity 

Model in which learners use the languages that is typologically similar to L3 at early stages of 

L3 acquisition.  

Keywords: Third language acquisition, background languages, cross-linguistic influence, 
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1. Introduction  

In the last three decades, Third Language Acquisition has been a growing area of research, 

offering an expansion to the traditional realm of Second Language Acquisition. This field has 

been and remains to be a foundational element in the exploration of linguists and scientists 

attempting to understand the mechanics of the learning process of L3 (Cenoz, 2008; Türker, 

2017; Jarvis & Pavlenko, 2008). It has been asked what impact the multiple languages involved 

have on one another, and which of the languages previously learned affect the process of 

learning a new one (Cenoz et al, 2001; De Angelis, 2007; Kırkıcı, 2007). Cross-linguistic 

influence is a common topic of TLA research, with a number of studies confirming the notion 

that the more languages a person knows, the simpler the process of learning a new language 

can be (Bardel & Falk, 2007; Cenoz, 2003; Negadi, 2015). 

Cross-linguistic influence (CLI) is the phenomenon in which learners of a third language 

(L3) are affected by the languages that they have previously acquired (L1 and L2). Cross-

linguistic influence (CLI) has been a topic of study in the field of second language acquisition 

(SLA) for more than four decades (Selinker, 1972). The study of CLI in third language 

acquisition (TLA) has recently gained attention, as the number of individuals who are learning 

a third language is increasing, and this is due to the increasing number of people who are 

engaging in language learning in a globalized world (De Angelis, 2007). The study of cross-

linguistic influence is important to understand the dynamics of language learning and has 

implications for language teaching and learning (Cenoz, 2001). numerous investigations into 

the influence of language transfer in the acquisition of L3. For example, Flege (1987) found 

that learners transfer from their native language to the L3 in their speech production. 

Furthermore, Flege et al. (1999) found that learners transfer from their native language to the 

L3 in their perception of speech. 
 

Two models have been studied in TLA that are relevant to the topic of CLI: the Cumulative 

Enhancement Model (Flynn et al, 2004) and the Typological Similarity Model (Rothman, 

2011). The Cumulative Enhancement Model (Flynn et al, 2004) suggests that the previously 

acquired languages (L1 and L2) facilitate the learning of a third language (L3), and that the 

cumulative effect of previously acquired languages have a positive influence on third language 

learning (Flynn et al, 2004). The Typological Similarity Model (Rothman, 2011) proposes that 

transfer from typologically similar languages is more likely to occur, and that learners use the 

language that is typologically similar to the target language at early stages of L3 acquisition 

(Rothman, 2011).  
 

The purpose of this study is to examine the role of the previously acquired languages in 

cross-linguistic influence in TLA, and to test the Cumulative Enhancement Model (Flynn et al, 

2004) and Typological Similarity Model (Rothman, 2011). Two research questions have been 

formulated to achieve the aim of this study as follows: 

1. How does language proficiency affect the translation performance of middle school 

students learning a third language? 

2. How does typological awareness in the first and second language (L1 and L2) influence 

the translation performance of middle school students in their third language (L3)? 
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2. Literature review 

The research discussed in this literature review has suggested that the native language and 

background languages can both have an influence on the acquisition of L3. Moreover, 

typological similarity has also been found to play a role in the acquisition of a third language. 

Rothman (2011) conducted a study of the typological similarity model of cross-linguistic 

influence. The results showed that language typology can have an influence on the acquisition 

of a third language. Additionally, the cumulative-enhancement model proposed by Flynn et al. 

(2004) has been found to be a valid model for understanding the role of the native language 

and background languages in the acquisition of a third language. Flynn et al. (2004) proposed 

the cumulative-enhancement model for language acquisition, which suggests that the native 

language and background languages can both have an influence on the acquisition of a third 

language. With this in mind, the current research aims to further explore the role of the native 

and background languages in third language acquisition, as well as the effect of typological 

similarity, in the form of the cumulative enhancement model.  

Cross-linguistic influence (CLI) in third language acquisition (TLA) has been a topic of 

research for many years. Studies have found that both the native language (Flynn et al., 2004; 

Flege, 1987; Flege et al., 1999) and the background languages (Cenoz, 200; Ringbom, 2001; 

Jarvis & Pavlenko, 2008; Tápainé Balla, 2008; Williams & Hammarberg, 1998) can have an 

influence on the acquisition of a third language. Similarly, language typology has been found 

to have an effect on TLA (Božinović, 2021; Dewaele, 1998; Rothman, 2011). Research has 

shown that a native language proficiency has a direct influence on the acquisition of a third 

language (Cenoz, 2001; Cenoz; 2003; Tremblay, 2006). Furthermore, the cumulative-

enhancement model proposed by Flynn et al. (2004) suggests that native language and 

background language proficiency can enhance the acquisition of a third language, particularly 

when the languages have similar typology. This model has been found to be a valid model for 

understanding the role of the native language and background languages in the acquisition of 

a third language (Flynn et al., 2004). Moreover, studies have found that typological similarity 

between background languages and the target language is an important factor to consider in the 

acquisition of a third language (Rothman, 2011). 
 

Research has suggested that the native language and background languages can both have 

an influence on TLA (Flynn et al., 2004; Flege, 1987; Flege et al., 1999; Rothman, 2011; Jarvis 

& Pavlenko, 2008; Tápainé Balla, 2008; Williams & Hammarberg, 1998). Moreover, the 

cumulative-enhancement model has been found to be a valid model for understanding the role 

of the native language and background languages in the acquisition of a third language (Flynn 

et al., 2004; Flynn, 2006; Rothman, 2011; Williams & Hammarberg, 1998; Bardel & Falk, 

2007). Furthermore, the role of typological similarity has also been found to be an important 

factor for TLA (De Angelis, 2007; Leow, 2000). Studies have found that there can be a direct 

influence of the native language on the acquisition of a third language (Hermas, 2014). 

Additionally, research has suggested that the influence of the background languages in TLA 

can be enhanced when the languages share typological similarities (Božinović, 2021). 
 

Recent studies have investigated the role of cross-linguistic influence in third language 

acquisition. Talebi (2013) has suggested that the transfer of reading strategies from L1 to L2 

as well as from L2 to L3, is a crucial factor in a multicompetent mind. Ringbom (2001) 

investigates the transfer of lexical items from one language to another and suggests that transfer 

of L2 elements to L3 is relatively more frequent than transfer of L1 elements to L2. According 
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to De Angelis and Selinker (2001), a third language learner's interlanguage can be influenced 

by the interplay of various linguistic systems that coexist within a multilingual individual's 

mind. De Angelis (2007) further suggests that the transfer of linguistic elements from two 

languages to a third language is determined by the typological distance between the languages. 

Božinović and Perić (2021) analyze the role of typology and formal similarity in the acquisition 

of L3 such as German and Spanish. They find that the transfer of elements from two languages 

to a third language is more successful when the two source languages are more similar in terms 

of their typological properties. Chrabaszcz and Jiang (2017) examine the role of the native 

language in the use of English nongeneric definite article by L2 learners and suggest a cross-

linguistic comparison between different languages. Dewaele (1998) investigates the lexical 

inventions of French interlanguage as L2 versus L3 and suggests that the transfer of linguistic 

elements from one language to another is determined by the typological distance between the 

two languages. Finally, Cenoz (2001) examines the effect of linguistic distance, L2 status, and 

age on cross-linguistic influence in third language acquisition and argues that the transfer of 

linguistic elements is affected by these factors. 
 

In summary, the literature reviewed in this article suggests that both the native language and 

background languages can have an impact on the acquisition of a third language, and the studies 

discussed above suggest that cross-linguistic influence plays an important role in third language 

acquisition. The transfer of reading strategies, lexical items and linguistic elements from one 

language to another depends upon the typological and formal characteristics of the source 

languages as well as on the native language, linguistic distance, L2 status and age of the learner. 

The research supports the notion that the cumulative-enhancement model for language 

acquisition is a valid model for understanding the role of the native language and background 

languages in the process of acquiring a third language. The research also suggests that language 

typology can have an influence on the acquisition of a third language.  
 

In conclusion, the literature review has discussed the current research on the connection 

between the native and background languages in the learning process a third language. The 

research reviewed in this article suggests that both the native language and background 

languages can have an influence on the acquisition of a third language. The research supports 

the notion that the cumulative-enhancement model for language acquisition is a valid model 

for understanding the role of the native language and background languages in the acquisition 

of a third language. 

3. Methodology 

This study involves 35 middle school students who are native speakers of Arabic, with 

French as a secondary language, and English as a third language. The participants are between 

the ages of 11 and 13, and they have been learning English for a maximum of two years. They 

were divided according to their proficiency level in L2 French into Beginners (N=18) and 

Intermediate (N=17). 
 

In order to evaluate the participants’ knowledge of their target language they are learning 

(L3), a multiple-choice translation task was administered. The task includes 5 sentences and 

each sentence was followed by four multiple-choice options in Arabic and French. The 

participants were asked to choose the correct translation for each sentence in the two languages 

(L1 and L2). The multiple-choice translation task was administered twice in order to ensure the 
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reliability of the results. The participants were given a time limit of 30 minutes to complete the 

task. The task was scored according to the number of correct responses the participants 

provided. The results were then analyzed quanitively to determine the effects of language 

proficiency on the participants’ translation performance.  
 

In addition, the participants were asked to translate a text in English (L3) into their Arabic 

(L1) and French (L2) in order to analyze the translations and understand the strategies they 

used while translating. The text was about 250 words. The participants were given a time limit 

of 20 minutes to complete the translation. The translations were then analyzed qualitatively in 

order to understand the strategies they used while translating, as well as to evaluate the impact 

of typological similarity and the role of L1 Arabic and L2 French in learning L3 English as a 

second language. 
 

The data collected from the multiple-choice translation task were analyzed using descriptive 

statistics and a two-way analysis of variance (ANOVA). Descriptive statistics were used to 

determine the participants’ overall performance on the task. The two-way ANOVA was used 

to analyze the effects of language proficiency (L2 and L3) on the participants’ translation 

performance. Additionally, the data were examined to identify the participants’ individual 

strengths and weaknesses in terms of their L2 and L3 translation proficiency. 
 

The results of the two-way ANOVA were further analyzed using post-hoc tests to assess 

whether there were statistically significant differences between the participants’ L1 and L2 

translation performance. Furthermore, a correlation analysis was conducted to determine the 

strength of the relationships between the participants’ L2 and L3 translation proficiency. 

4. Results and discussion 

The purpose of this study was to examine how prior language experience affects the learning 

of English when French is a second language after Arabic as a first language. Through the 

assessment of the tasks, it was found that most participants translation into French were better 

than their translation into Arabic in the two tasks due to typological similarity between French 

and English. The results of multiple-choice translation task are outlined in Table 1 below, 

demonstrating the number of participants who translated the sentences into French and into 

Arabic. 

Table 1: Results of multiple-choice translation task 

 Sentence 1 Sentence 2 Sentence 3 Sentence 4 Sentence 5 

Group 1 

(Beginner 

French) 

1) 2 

2) 3 

3) 10 

4) 3 

1) 12 

2) 2 

3) 3 

4) 1 

1) 5 

2) 2 

3) 2 

4) 9 

1) 1 

2) 10 

3) 3 

4) 4 

1) 3 

2) 3 

3) 1 

4) 11 

Num of 

participants 
18=100% 18=100% 18=100% 18=100% 18=100% 

Group 2 

(Intermediate 

French) 

1) 2 

2) 1 

3) 11 

4) 3 

1) 12 

2) 2 

3) 3 

4) 1 

1) 3 

2) 2 

3) 2 

4) 10 

1) 0 

2) 12 

3) 3 

4) 2 

1) 1 

2) 1 

3) 2 

4) 13 

Num of 

participants 
17=100% 17=100% 17=100% 17=100% 17=100% 
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Table 1 presents the results of a multiple-choice translation task for two groups of 

participants: beginners and intermediate in French. For each sentence, participants had to 

choose the correct translation from four possible answers. The results show that both groups of 

participants answered the questions correctly, with above 60% accuracy for each sentence. The 

two groups of participants had slightly different answers, with the intermediate group choosing 

the correct answer more often than the beginner group. 
 

The results of the study show that the participants’ translation performance was affected by 

their language proficiency in their L2. The results of the descriptive statistics indicate that the 

participants had an overall mean score of 19.77 out of 25 points on the multiple-choice 

translation task, which corresponds to a 79% accuracy rate. 
 

The results of the two-way ANOVA showed that there was a statistically significant effect 

of language proficiency on the participants’ translation performance, F (1, 34) = 17.15, p < 

.001. The post-hoc tests showed that the participants’ L2 French performance was significantly 

higher than their L1 Arabic performance, p < .05. Furthermore, there was a significant positive 

correlation between the participants’ L2 French proficiency and their L3 English translation 

performance, r = .521, p < .05. The post-hoc tests revealed that the participants’ L2 translation 

proficiency had a statistically significant effect on their translation performance, t (34) = 4.51, 

p < .001, as well as their L3 translation proficiency, t (34) = 4.46, p < .001. This suggests that 

the typological similarity between the participants’ L2 and L3 had a positive effect on their 

translation performance. This finding is in line with previous research which has found that 

language proficiency in a second language can have a positive effect on the learning of a third 

language (Cenoz, 2001). 

Table 2: Summary of the Descriptive Statistics 

 N Mean Std.Dev 

L2 35 8.86 3.20 

L3 35 10.91 3.41 

Table 3: Summary of the Two-Way ANOVA 

Source of variation df F P 

L2 1 17.15 <.001 

L3 1 17.15 <.001 

The results of the correlation analysis revealed a strong positive correlation between the 

participants’ L2 and L3 translation proficiency, r (35) = .90, p < .001. This suggests that the 

typological similarity between the participants’ L2 and L3 had a positive effect on their 

translation performance. This finding is consistent with previous research that has found that 

language typology can influence translation performance in a positive manner (Rothman, 

2011). 

The analysis of the participants’ translation showed that participants used their background 

languages (L1 and L2) in the translation of the text into their L1 Arabic and L2 French. The 

participants used a variety of translation strategies when translating the text into their L1 and 

L2. For instance, the participants used typological, structure and semantic equivalence in some 

occasions and transfer of structure and literal translation in some others. This reflects the use 

of the source language (s) as shown in the following examples: 
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Table 4: Examples of using L1 and L2 in L3 learning 

1. keep 

communication open 

 

Literal translation 

(L1) 

Typological 

equivalence (L2) 

structure similarity and 

semantic equivalence 

(L2) 

   √ احفظ الاتصال مفتوحا

Garde la 

communication 

ouverte  

  

√ 

 

√ 

 

In example 1, the participants translated the English phrase ‘keep communication open’ as 

 in L1 arabic by using literal translation of the words that construct this ’احفظ الاتصال مفتوحا‘

phrase, while they used the semantic aquivalence of the same phrase when they translated it 

into L2 French ‘Garde la communication ouverte’. Another example that reflects the use of 

French L2 especially in translating the words that are slightly similar to their equivalence in 

English such the following: 

Table 5: Examples of the typological similarity between L2 French and L3 English 

examples 
Typological 

equivalence (L2) 

effective efficace 

confidence confiance 

In the examples in table 5, the participants‘ used the typological similarity between their L2 

French and the L3 English when translating the English words (effective and confidence) as 

(efficace and confidence) due to their typological similarity between thes words in English and 

their equivalence in French. 
 

The current study found that the participants’ translations were influenced by the typological 

similarity between L2 French and L3 English. The participants tended to use literal translations 

when translating into their L1 Arabic. On the other hand, when translating into their L2 French, 

the participants tended to use more semantic and typological equivalence, as the two language 

(L2 French and L3 English) share similar typology, and this occurred more occasionally in the 

participants’ translation. 
 

These findings indicate that the typological similarity between the participants’ L2 and L3 

had a positive effect on their translation performance. The results showed that the participants 

were more successful in translating into their L2 (i.e. French) than into their L1 (i.e. Arabic). 

This suggests that the typological similarity between the languages facilitates the translation 

process, as the participants were able to transfer their knowledge of French to their English 

translations. Furthermore, the typological similarity between the two languages can be seen in 

the use of certain linguistic structures, such as noun phrases and verb tenses, which are shared 

by both French and English. This typological similarity allows for a more intuitive translation 

process, as the student is able to transfer their knowledge of French to their translation of 

English. 
 

Overall, the results of this study suggest that typological awareness in both the L2 and L3 

can have a positive effect on the translation performance of middle school students. The 

findings suggest that when learning a new language, it is beneficial to pay attention to the 

typological similarities between that language and the student’s previously acquired languages. 

This is because typological similarity can facilitate the learning process and help the student to 
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produce more accurate translations. These findings have important implications for language 

educators, who should consider the typological similarities between languages when designing 

language teaching and learning materials. 

5. Conclusion  

The findings of the present study revealed that participants transfer from the more 

typologically similar language (i.e. their second language-French) due to the typological 

similarity, which gives support to the Typological Similarity Model, which postulates that 

learners use the languages that is typologically similar to L3 at early stages of L3 acquisition. 

The results also showed that there was a significant difference between the accuracy of the 

translations of the L3 text into L1 when compared to the accuracy of the translations into L2. 

This suggests that the participants were able to use their knowledge of the previously acquired 

languages (L1 and L2) in the target language (L3) in order to successfully complete the task. 

This finding is in agreement with the Cumulative Enhancement Model (Flynn et al, 2004) 

which supports the facilitation role of the previously acquired languages during the learning 

process of a third language. The findings suggest that the previously acquired languages (L1 

and L2) can also facilitate the learning of a third language (L3) and that transfer from 

typologically similar languages is more likely to occur.  
 

The findings of this study can be used to inform language teaching and learning practices. 

For example, teachers and educators can use the results of this study to develop more effective 

language teaching methods. Additionally, the findings of this study can be used to inform 

policy makers and language education professionals on how to best improve language 

awareness during language learning process. 
 

This study had a few limitations which should be addressed in future research. Firstly, due 

to the small sample size, it was difficult to draw conclusions about the general population. 

Secondly, the tasks used in this study were limited and did not include other tasks that would 

have provided further insight into how the transfer of knowledge from previously acquired 

languages to the L3 affected language learning. Lastly, the study did not consider the effect of 

individual differences in language learning motivation and aptitude, which could have affected 

the results. 

Acknowledgment  

I am deeply grateful to the middle school students who took part in this study. Their 

willingness to engage in the current study process were invaluable in producing the results. 

Without their generous contribution, the success of this work would not have been 

accomplished. I am truly thankful for their participation and for their help in furthering our 

understanding of this important issue. 

  



Sadouki / The role of the background languages in L3 vocabulary acquisition: The Cumulative… 

9 

References  

Bardel, C. & Falk, Y. (2007). The role of the second language in third language acquisition: 

The case of Germanic syntax. Second Language Research, 23(4), 459-484. http:// doi: 

10.1177/0267658307080557. 

Božinović, N., & Perić, B. (2021). The role of typology and formal similarity in third language 

acquisition (German and Spanish). Strani jezici, 50, 9-30. doi:10.31820/sj.50.1.1 

Cenoz, J. (2001). The effect of linguistic distance, L2 status, and age on cross-linguistic 

influence in third language acquisition. In Cenoz, J., Hufeisen, B., & Jessner, U (Eds.), 

Cross-Linguistic Influence in Third Language Acquisition: Psycholinguistic perspectives 

(pp 8-20). Clevedon: Multilingual Matters. 

Cenoz, J. (2003). Cross-Linguistic in Third Language Acquisition: Implications for the 

Organization of the Multilingual mental Lexicon. Vereinigung für angewandte Linguistik in 

der Schweiz. 78, 1-11. 

Cenoz, J. (2008). The acquisition of additional languages. ELIA, 8, 219–224. 

Cenoz, J., Hufeisen, B., & U. Jessner. (2001) (Eds.), Cross-linguistic Influence in Third 

Language Acquisition. Clevedon: Multilingual Matters 

Chrabaszcz, A., & Jiang, N. (2017). The role of the native language in the use of the English 

nongeneric definite article by L2 learners: A cross-linguistic comparison. Journal of Second 

Language Research, 38 (3), 351-379. https://doi.org/10.1177/0267658313493432 

De Angelis, G. (2007). Third or additional language acquisition. Clevedon: Multilingual Matters.  

De Angelis, G., & Selinker, L. (2001). Interlanguage transfer and competing linguistic systems 

in the multilingual mind. In Cenoz, J., Hufeisen, B., & Jessner, U (Eds.), Cross-Linguistic 

Influence in Third Language Acquisition: Psycholinguistic perspectives (pp 42-58). Clevedon: 

Multilingual Matters. 

Dewaele, J. M. (1998). Lexical inventions: French interlanguage as L2 versus L3. Applied 

Linguistics, 19(4), 471–490. https://doi.org/10.1093/applin/19.4.471. 

Flege, J. E. (1987). The production of “new” and “similar” phones in a foreign language: 

Evidence for the effect of equivalence classification. Journal of Phonetics, 15(2), 47-65. 

doi:10.1016/0095-4470(87)90017-7  

Flege, J. E., Yeni-Komshian, G. H., & Liu, S. (1999). Age constraints on second-language 

acquisition. Journal of Memory and Language, 41(1), 78–

104. https://doi.org/10.1006/jmla.1999.2638 

Flynn S, Foley, C., & Vinnitskaya, I. (2004). The cumulative-enhancement model for language 

acquisition: Comparing adults’ and children’s patterns of development in first, second and 

third language acquisition. International Journal of Multilingualism, 1(1), 3–16. 

http://dx.doi.org/10.1080/14790710408668175 

Hammarberg, B. (2001). Roles of L1 and L2 in L3 Production and Acquisition. In Cenoz, J., 

Hufeisen, B., & Jessner, U (Eds.), Cross-Linguistic Influence in Third Language 

Acquisition: Psycholinguistic perspectives (pp 21-41). Clevedon: Multilingual Matters.  

Hermas, A. (2014). Multilingual transfer: L1 morphosyntax in L3 English. International Journal 

of Language Studies, 8, 1-24 

https://doi.org/10.1177/0267658313493432
https://doi.org/10.1093/applin/19.4.471
https://psycnet.apa.org/doi/10.1006/jmla.1999.2638


Sadouki / The role of the background languages in L3 vocabulary acquisition: The Cumulative… 

10 

Jarvis, S. & Pavlenko, A. (2008). Crosslinguistic influence in language and cognition. New York: 

Routledge. 

Kırkıcı, B. (2007). Meine Hobbys sind Müzik hören und Swimmen: Lexical transfer in L1 

Turkish-L2 English learners of L3 German. Zeitschrift für Interkulturellen 

Fremdsprachenunterricht, 12(3), 15 S. 

Leow, Ronald P. 2000. A study of the role of awareness in foreign language behavior. Studies 

in Second Language Acquisition. Cambridge University Press 22, 557–584. 

Negadi, M. N. (2015). Learning English in Algeria through French-based background 

proficiency. Procedia - Social and Behavioral Sciences, 199, 496-500. 

Ringbom, H. (2001). Lexical transfer in L3 production. In Cenoz, J., Hufeisen, B., & Jessner, U 

(Eds.), Cross-Linguistic Influence in Third Language Acquisition: Psycholinguistic 

perspectives (pp 59-68). Clevedon: Multilingual Matters. 

Rothman, J. (2011). L3 syntactic transfer selectivity and typological determinacy: The 

typological primacy model. Second Language Research, 27, 107-127. DOI: 

10.1177/0267658310386439 

Rothman, J. (2011). L3 syntactic transfer selectivity and typological determinacy: The 

typological primacy model. Second Language Research, 27, 107-127. 

https://doi.org/10.1177/0267658311402760  

Selinker, L. (1972). Interlanguage. IRAL: International Review of Applied Linguistics in 

Language Teaching, 10, 209-231. https://doi.org/10.1515/iral.1972.10.1-4.209 

Talebi, S. H. (2013). Cross-Linguistic Transfer (from L1 to L2, L2 to L1, and L2 to L3) of 

Reading Strategies in a Multicompetent Mind. Journal of Language Teaching and 

Research, 4(2), 432-436. http:// doi:10.4304/jltr.4.2.432-436. 

Tápainé Balla, Á. (2008). What does an L3 learner already know? In: Otilia Marti Arnandiz 

and Maria pilar Safont Jorda (Eds.). Achieving multilingualism: Wills and ways. 

Proceedings of the 1st International Conference on Multilingualism (ICOM). Castello de la 

Plane: Universitat Jaume I, 468-478. 

Tremblay, M. C. (2006). Cross-linguistic influence in third language acquisition: The role of 

L2 proficiency and L2 exposure. CLO/OPL Ottawa, 34, 109–119.  

Türker, E. (2017). Language transfer in third language acquisition: A study of Japanese 

influence on the acquisition of Korean for L1 English speakers. The Academy of Korean 

Studies Grant (AKS-2016-R41). Arizona State University. 

Williams, S. & Hammarberg, B. (1998). Languages switches in L3 production: Implications 

for a polyglot speaking model. Applied Linguistics, 19(3), 295-333. Retrieved from 

http://applij.oxfordjournals.org 

 

http://applij.oxfordjournals.org/

