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Abstract

The rapid development of generative artificial intelligence (GenAl) has created opportunities
for English language learning, particularly in English for Specific Purposes (ESP) contexts
where students use English for practical and professional communication. Based on the
Technology Acceptance Model (TAM) and a weak Task-Based Language Teaching (TBLT)
orientation, this study investigates Vietnamese business students’ perceptions of using GenAl
in a business-related poster-and-presentation task. It examines Al support, emotional and
motivational responses, task experience, intention to reuse Al, and challenges. Data were
collected through a questionnaire administered immediately after the ESP task, with 62 valid
responses. Descriptive and inferential analyses showed that students generally found GenAl
useful for idea generation, language support, poster design, and presentation preparation. The
three main constructs, Al support, emotional impact, and task experience, showed good internal
consistency, with Cronbach’s alpha values ranging from .841 to .879. Perceived Al usefulness
was positively associated with students’ motivation, confidence, and task interest, while
difficulty using Al was linked to students’ difficulty in expressing ideas. Students also reported
a positive intention to reuse GenAl, especially for similar English tasks. The findings suggest
that students’ acceptance of GenAl was closely connected to the task it supported. GenAl may
support ESP learning when integrated into a meaningful, outcome-oriented classroom activity.
However, effective use requires teacher guidance in prompt writing, checking Al-generated
content, revising language, and adapting Al output for communicative purposes. The study
contributes evidence from a Vietnamese Business English context and highlights the need for
pedagogically guided Al integration that supports student learning engagement while
promoting critical and independent Al use.
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1. Introduction

The rapid development of generative artificial intelligence (GenAl) has drawn growing interest
to its potential applications in second language (L2) learning. Al-powered tools such as
ChatGPT and Gemini are increasingly utilised by students to support different aspects of their
language learning, including idea generation, vocabulary development, grammar checking,
written production, and presentation preparation (Hubbard & Schulze, 2025; Karatas et al.,
2024; Vi & Ha, 2026; Young & Shishido, 2023; Zou et al., 2025). As these Al tools become
more easily accessible, it is important to understand not only whether students like using
GenAl, but also how they perceive them as useful tools and use them in actual learning
activities in English language classrooms.

Previous studies have examined students’ perceptions and acceptance of GenAl, particularly
perceived usefulness, ease of use, motivation, and learning support (e.g., Boudouaia et al.,
2024; Ismail & Alharkan, 2024; Liu & Ma, 2024; Huang & Mizumoto, 2025; Karatas et al.,
2024; Shaikh et al., 2023; Zou et al., 2025). These studies suggest that GenAl can help learners
generate ideas, access language input, improve output, and increase learning motivation and
confidence. However, concerns have also been raised about the reliability of Al-generated
content, students’ ability to evaluate GenAl output, and the risk of over-dependence on Al (Lee
et al., 2026; Karatas et al., 2024; Kumari, 2026; Su & Yang, 2023; Vi & Ha, 2026). Although
the current literature on GenAl and language learning is valuable, much of it focuses on general
attitudes towards Al rather than students’ experiences of using GenAl within specific
classroom tasks.

This issue is particularly relevant in English for Specific Purposes (ESP) learning contexts,
where students are expected to use English for practical and professional communication rather
than only practise grammar or vocabulary in isolation (Gangavarapu, 2022). In ESP
classrooms, students are often required to integrate content knowledge, functional language,
collaboration, and communication skills to organise and present information for particular
audiences (Arno-Macia & Mancho-Barés, 2015; Nuryanti, 2025; Tzoannopoulou, 2015). This
is where a task-based perspective becomes relevant.

Task-Based Language Teaching (TBLT) is a teaching approach that focuses on using
meaningful, outcome-oriented tasks in which learners use the target language for practical
purposes to achieve a communicative outcome (Ellis et al., 2019; Jauregi et al., 2011; Prasad
Bhandari, 2020; Willis, 1996; Willis & Willis, 2007). Within such tasks, GenAl may be useful
not simply as a language support and correction tool, but as a form of support for students
during task planning, idea generation, content development, collaboration, language
production, and oral presentation preparation (Darmawansah et al., 2025; Li, Shadiev, et al.,
2025; Liu et al., 2026).

In multimodal tasks, GenAl may also help learners combine written, visual, and spoken
communication during task preparation and performance (Wang, 2026). However, Wang’s
(2026) study focused on everyday oral video tasks in a Chinese language course, leaving
multimodal GenAl use in ESP-oriented professional tasks unresearched. More specifically,
there is a limitation in classroom-based research investigating how students use and perceive
GenAlI while completing ESP tasks within a TBLT-informed framework. Not much attention
has been paid to multimodal tasks that require students to integrate visual, written, and spoken
communication for a particular audience, such as designing a business service poster and
delivering a short presentation to introduce the service to potential customers. Therefore,
further research is needed to examine GenAl use in relation to task demands and
communicative purposes rather than mainly as a general attitude towards technology.
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To address this gap, the present study investigates Vietnamese business university students’
perceptions of using GenAl in a multimodal poster-and-presentation task in a Business English
course. Specifically, it explores how students used GenAl to design a premium service poster
and prepare a short presentation, how they perceived its usefulness and challenges, and how
perceived Al usefulness was related to motivation, confidence, and task interest.

The study was guided by the following research questions:

1. How did students use GenAl during the ESP poster-and-presentation task?

2. How did students perceive the usefulness, support, and challenges of using GenAl for
task completion?

3. How was perceived Al usefulness related to students’ motivation, confidence, and task
interest?

2. Theoretical Framework

This study was designed based on two theories, which are Technology Acceptance Model
(TAM) (Davis, 1989) and TBLT approach (Willis, 1996). TAM supported the design of the
questionnaire and the interpretation of students’ perceptions of GenAl use. In particular, the
questionnaire included items related to perceived usefulness, ease or difficulty of Al use,
affective responses, and intention to use Al again. In this study, perceived usefulness refers to
whether students felt that GenAl helped them complete the poster and presentation task,
including generating ideas, improving English, and preparing for the presentation. Ease or
difficulty of use refers to whether students found Al easy or challenging to use effectively,
especially when writing prompts, checking output, and judging the accuracy of Al-generated
content.

TBLT model by Willis (1996) was used to guide the design of the classroom activity. However,
the study did not implement all stages of the framework systematically. Instead, it adopted a
weak TBLT orientation, in which a communicative, outcome-oriented task was integrated into
an existing ESP course, including pre-task preparation, task planning and report stages. This
approach was suitable because the task was one part of the course, not the main structure of the
syllabus. Students worked towards a poster and short presentation introducing a premium
service to potential customers. The task involved group work, multimodal communication, and
English use for a practical business purpose. The questionnaire included items on English use,
group work, task interest, real-life relevance, and active participation.

Previous studies suggest that TBLT can create a meaningful context for communication that
goes beyond simple group work and can also encourage collaboration, peer learning, and
problem-solving (Jones, 2007; Prasad Bhandari, 2020). Preparation before speaking may also
support fluency and confidence in speaking (Bao & Du, 2015; Gregersen & Maclntyre, 2014;
Liu, 2006; Scolaro, 2021; Willis & Willis, 2007).

By combining TAM and TBLT, this study investigated students’ acceptance of GenAl within
a meaningful ESP task. TAM explains students’ perceptions of usefulness, difficulty,
motivation, confidence, and intention to reuse Al. TBLT explains the pedagogical context in
which GenAl became useful. Therefore, Al acceptance was examined in relation to a
collaborative, outcome-oriented task rather than as a general attitude towards technology.
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3. Methodology

3.1 Research Design

This study adopted a small-scale exploratory mixed-methods survey design to investigate
students’ experiences of using generative artificial intelligence (GenAl) tools in a classroom-
based Business English task. Quantitative data were collected through Likert-scale
questionnaire items to identify general patterns in students’ perceptions of Al support, task
experience, motivation, confidence, and perceived difficulty. Qualitative data from short-
answer responses were used to provide contextualised insights into how students used GenAl
and what challenges they experienced during the task. Quantitative and qualitative findings
were integrated at the interpretation stage. The study did not aim to establish causal
relationships or measure language improvement or examine voluntary technology adoption
because Al use was integrated into the task. Instead, it focused on students’ perceptions of
GenAl as support within a structured ESP task.

3.2 Context and Participants

The study was conducted in a CEFR B1 English Communication course at a Vietnamese
business university. The participants were undergraduate students majoring in business-related
disciplines. The coursebook used is Business Partner B1 (Dubicka et al., 2018) published by
Pearson. Students completed an Al-supported task as part of regular instruction.

No formal ethical review was undertaken for this small-scale classroom-based study.
Participation in the questionnaire was voluntary. All responses were collected anonymously,
and no personal identifying information was recorded. Poster titles were collected solely for
the purpose of linking questionnaire responses to task outputs and were not used for evaluation
or grading.

3.3 Instructional Procedure and Task Design

The classroom activity was designed following a weak TBLT framework informed by Willis
(1996) and was organised around pre-task, task, planning, and report stages.

Pre-task stage: Students watched a video on premium airline services and completed
comprehension and vocabulary exercises to prepare relevant content and language for the task.

Task cycle (Task - Planning - Report):

In the task stage, students worked in groups of four to design a poster promoting a premium
business service. Students were encouraged to use GenAl tools such as ChatGPT or Gemini as
task support to generate ideas, develop content, improve English expressions, and prepare for
the oral presentation. However, students were still responsible for selecting, revising, and
adapting Al-generated output for their own poster and presentation.

In the planning stage, students discussed ideas together in their group to draft and rehearse what
they wanted to present to the whole class. They could use GenAl to help with grammar,
vocabulary and sentence writing.

In the report stage, each group gave a one-to-two-minute presentation introducing and
promoting its service to the class. This stage gave students an opportunity to use English orally
for a communicative purpose and to present the outcome of their group work.

The task was multimodal because it required students to integrate visual, written, and spoken
communication.
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3.4 Data Collection

Data were collected through a post-task questionnaire administered immediately after the
classroom task finished. Students completed the questionnaire individually based on their
experience and their group’s GenAl use during the task.

Sample items included “Al was useful for this task™ for Al support, “Using Al made me more
motivated to complete this task’ for emotional impact, and “I participated actively in the group
task” for task experience.

The questionnaire consisted of:

e 6 background items, including prior Al use experience, frequency of Al use for English
learning, English confidence, main Al tool used, use of multiple Al tools, and level of
involvement in Al use;

e 14 five-point Likert-scale items measuring Al-related perceptions, including perceived
usefulness, difficulty of use, idea generation, language support, presentation support,
confidence in using Al, uncertainty about Al output, motivation, and intention to use
Al again;

e 7 five-point Likert-scale items measuring task experience, including English use in the
poster and presentation, task interest, difficulty expressing ideas, group work, real-life
relevance, and active participation;

e A multiple-choice item identifying how Al was used in the task, such as idea
generation, vocabulary, grammar or sentence writing, and presentation preparation;

e Two short-answer questions asking students to explain how Al helped them in the task
and what problems they experienced.

The questionnaire was provided in both English and Vietnamese, and students were allowed to
respond in either language to ensure clarity and improve response quality. At the beginning of
the questionnaire, students were asked to choose whether they consented to participate in the
study by selecting “Yes” or “No”. Only responses from students who selected “Yes” were
included in the analysis. The full bilingual post-task questionnaire is provided in Appendix A.

3.5 Data Analysis
3.5.1 Data Preparation and Validity

Before data analysis, all the questionnaire responses were checked for completeness and
eligibility. Cases in which students did not provide consent were excluded from the dataset.
The remaining data were checked for missing values and irregular response patterns (e.g.,
identical responses across all items).

Negatively worded items (Q9, Q12, Q25, and Q27) were analysed separately and interpreted
in their original direction. All Likert-scale responses were coded from 1 (strongly disagree) to
5 (strongly agree).

As the questionnaire was developed specifically for this study, content and face validity were
considered before data collection. For content validity, the items were aligned with the research
questions and key constructs, including perceived Al usefulness, learning support, difficulty,
motivation, confidence, intention to reuse Al, and task experience.

For face validity, the wording was reviewed for Bl-level students, and the questionnaire was
provided in English and Vietnamese. The questionnaire was first developed in English and then
translated into Vietnamese. The two versions were compared, and minor wording adjustments
were made to improve clarity and consistency.
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3.5.2 Reliability and Descriptive Analysis

Internal consistency was examined using Cronbach’s alpha for three scales: Al support (Q7,
Q8, Q10, QI11, Q13-Q15), emotional impact (Q16—Q18), and task experience (Q24, Q26,
Q28-Q30). Other items were analysed separately. Corrected item-total correlations were also
examined. EFA and CFA were not conducted because of the small sample and short scales.
Given the exploratory nature of the study, reliability results were interpreted cautiously.

Descriptive statistics were calculated for all Likert-scale items, including means and standard
deviations. Frequencies and percentages were used to analyse students’ choice of Al tools,
level of participation, and reported uses of GenAl during the task. These analyses identified
general patterns in perceived usefulness, difficulty, emotional responses, and task experience.

3.5.3 Inferential Statistics Analysis

To determine the appropriate statistical tests, the distribution of key variables was examined
using the Shapiro—Wilk test, skewness and kurtosis values, and visual inspection of histograms

and Q—Q plots.

Pearson correlation analyses were used to examine the relationships between students’
perceived usefulness and motivation, confidence, and task interest. Correlations were also
calculated between difficulty using Al and difficulty expressing ideas, and between English
confidence and confidence in using Al These relationships were interpreted as associations
rather than evidence of causation.

Kruskal-Wallis tests were used to examine whether perceived usefulness, motivation, and
confidence differed across students’ English-confidence levels and levels of Al participation.
This non-parametric test was selected because the grouping variables contained more than two
categories and the assumptions required for parametric group comparisons were not fully met.
Mean ranks were examined to identify the direction of any possible group differences.

3.5.4 Analysis of Behavioural Data

Responses to the multiple-choice item on Al use were analysed using frequency counts and
percentage distributions. This analysis identified the most common ways in which Al was used
in the task, including idea generation, vocabulary support, grammar support, and presentation
preparation.

3.5.5 Qualitative Analysis

Responses to short-answer questions were analysed using a thematic coding approach. Initial
coding categories were developed based on the questionnaire focus, including how students
used GenAl and what challenges they experienced. These categories were then refined through
repeated reading of the responses to allow recurring themes to emerge from the data.

Responses were grouped into categories such as idea generation, poster design, presentation
preparation, grammar and sentence support, vocabulary support, prompt-related difficulties,
inaccurate content, language problems, image quality issues, and technical problems. The
frequency of each category was calculated to identify common patterns, and representative
responses were selected to illustrate the key themes.

4. Findings

There were 62 valid responses included in the analysis. The three main Likert-scale constructs,
namely Al support, emotional impact, and task experience, all showed good internal
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consistency, with Cronbach’s alpha values ranging from .841 to .879. This indicates that the
scales were sufficiently reliable for further interpretation.

4.1 Patterns of GenAl Use during the ESP Task

The findings show that GenAl was actively used by students during the poster and presentation
task. Two main tools were ChatGPT and Gemini. ChatGPT was used by slightly more than
half of the students (n =33, 53.2%), while Gemini was used by 29 students (46.8%). More than
half of the students also reported using more than one Al tool (n = 35, 56.5%). This suggests
that students moved between platforms depending on their needs during task completion.

In terms of participation, most students were involved in Al-supported group work. 36 students
(58.1%) reported that they helped make decisions with their group, while 24 students (38.7%)
directly used Al themselves. Only two students (3.2%) reported that they did not use Al much.
This indicates that GenAl became part of the group task process, either through direct use or
through collaborative decision-making based on Al-generated content.

The students used AI mostly for idea generation for the poster or presentation. This was
reported by 56 students, accounting for 90.3% of the sample. This was followed by presentation
preparation (n = 34, 54.8%), grammar or sentence writing (n = 26, 41.9%), and vocabulary
support (n =17, 27.4%). A smaller number of students (n = 6, 9.7%) reported other uses.
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Figure 1. Reported Uses of GenAl during the ESP Task

The open-ended responses showed a similar pattern. When students explained how Al helped
them, the most frequent theme was ideas and creativity, with 45 mentions, followed by poster
design (32), presentation support (28), grammar (20), vocabulary (12), efficiency (10), and
learning materials (8). These results suggest that students used GenAl for idea development,
content preparation, visual design, and oral presentation rather than language correction only.

4.2 Perceived Usefulness of GenAl for Task Completion

Overall, students perceived GenAl positively as a support tool for the ESP task. The Al support
scale showed good reliability (a = .858), with corrected item-total correlations ranging from
499 to .744. Item means were also positive, ranging from 3.84 to 4.31. The highest scores were
recorded for Q13 (M =4.31,SD =.759), Q8 (M =4.27, SD =.926), Q7 (M =4.18, SD =.859),
and Q15 (M =4.03, SD = .886).
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These results suggest that students generally found GenAl useful for completing the poster-
and-presentation task. This perceived usefulness was closely connected to the nature of the
task. The findings suggest that GenAl supported different task demands, including idea
generation, content preparation, language improvement, visual organisation, and oral
communication. This is important because students appeared to accept GenAl not simply
because it was a new technology, but because it helped them complete a meaningful ESP
learning task.

However, the open-ended responses showed that students still needed to select, revise, and
adapt Al-generated output. GenAl therefore functioned as a task-support tool rather than a
replacement for student thinking or group decision-making.

4.3 Ease, Difficulty, and Challenges of GenAl Use

Although students generally found GenAl useful, they also experienced a noticeable level of
difficulty when using it. Q9, which measured difficulty in using Al, had a mean score of 3.77
(SD = 1.078). This suggests that students valued GenAl support but did not always find the
tools easy to use.
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Figure 2. Challenges Students Experienced when Using GenAl

The open-ended responses provide a clearer picture of these difficulties. The most common
problem was that Al misunderstood students’ requests or prompts, with 28 mentions. Students
reported that Al sometimes did not understand what they wanted, gave unsuitable responses,
or required several rounds of correction. This finding highlights the importance of prompt-
writing skills in Al-supported learning.

The second most common issue was language-related errors, including spelling, grammar, or
unnatural sentences, with 24 mentions. This is important because students often use Al
expecting it to improve language accuracy. However, the findings show that Al-generated
language still needed to be checked carefully. Students also reported inaccurate or unsuitable
content (15 mentions), poor image or poster quality (14 mentions), difficulty writing prompts
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(12 mentions), and technical problems such as slow loading, lagging, or usage limits (8
mentions). Only nine students reported no problems.

These challenges show that perceived usefulness did not mean that Al was always easy to use.
In this ESP task, difficulty was not only related to technical problems. It was also connected to
students’ ability to express ideas clearly, write effective prompts, evaluate Al-generated output,
and adapt the content for a specific communicative purpose. This suggests that Al-supported
ESP learning requires teacher guidance, especially in helping students use Al critically and
purposefully.

4.4 Emotional Impact and Task Experience

The emotional impact scale showed strong reliability (o = .879), with the corrected item-total
correlations ranging from .721 to .820. The individual mean scores were also positive for Q16
(M =3.90, SD = 1.003), Q17 (M = 3.94, SD = .885), and Q18 (M = 3.95, SD = .948). These
results suggest that students generally reported positive emotional responses when using
GenAl, especially in relation to motivation and confidence.

The task experience scale also showed good reliability (o = .841), with the corrected item-total
correlations ranging from .579 to .694. Mean scores were generally high, with Q30 receiving
the highest score (M = 4.26, SD = .886), followed by Q28 (M =4.19, SD = .884), Q26 (M =
4.06, SD = .885), Q24 (M =4.03, SD = .975), and Q29 (M = 3.84, SD = .872). These results
mean that students generally experienced the Al-supported poster and presentation task
positively.

These findings are important in an ESP context because students may have business-related
ideas but may not always feel confident expressing them in English. Al appeared to help some
students feel more prepared by supporting idea development, sentence writing, and
presentation preparation. At the same time, the standard deviations show that not all students
experienced Al in the same way.

4.5 Intention to Reuse GenAl

Students also reported a positive intention to reuse GenAl. Intention was higher for similar
English tasks (M = 4.06) than for other English-learning activities (M = 3.73). This suggests
that students were more willing to reuse GenAl in tasks similar to the poster-and-presentation
activity, where its usefulness had already been experienced.

4.6 Relationships amongst Perceived Usefulness, Motivation, Confidence, Task Interest,
and Difficulty

Pearson correlation analyses were conducted to examine relationships amongst selected
variables. The results show that perceived Al usefulness was positively associated with several
affective and task-related variables.

The Pearson correlation analyses showed that perceived Al usefulness was positively related
to motivation, confidence, and task interest (Table 1). The relationships with motivation and
confidence were moderate, while the relationship with task interest was weaker. This suggests
that students who found GenAl more useful also tended to feel more motivated, confident, and
interested in the task.

Table 1. Correlations amongst Study Variables
Variables r 95% CI p
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Perceived usefulness and motivation 490 [.273, .659] <.001
Perceived usefulness and confidence 433 [.206, .616] <.001
Perceived usefulness and task interest 265 [.016, .483] .037
Difficulty using Al and difficulty expressing ideas 434 [.207, .617] <.001
English confidence and confidence using Al 230 [-.021, .453] .073

Note. N = 62. r = Pearson correlation coefficient. CI = confidence interval. All p values are two-tailed.

The relationship with confidence is particularly relevant in an ESP context, where students
need to prepare ideas, organise content, and communicate in English. GenAl may have helped
students feel more prepared and ready for these requirements. The weaker relationship with
task interest suggests that interest may also depend on other aspects of the activity, such as the
topic, group work, creativity, and poster design or personal preferences.

Difficulty using Al was also found significantly related to difficulty expressing ideas. This
suggests that students who struggled to explain their ideas may also have found it harder to
write clear prompts, communicate their intentions to Al, and revise the generated content.

By contrast, English confidence was not significantly related to confidence in using Al
Although the relationship was positive, it did not reach statistical significance. Confidence in
Al use may therefore depend on other factors, such as previous experience, digital literacy,
prompt-writing skills, and peer support.

Overall, these correlations support the relevance of TAM to this study. Students perceived
usefulness of GenAl was linked to motivation, confidence, and task interest. However, the
findings also suggest that perceived ease of use in Al-supported ESP learning is complex. It is
not only about whether the tool is technically easy to operate, but also about whether students
can express their ideas clearly, evaluate Al output, and use it appropriately for the task.

4.7 Group Differences by English Confidence and Al Participation

Kruskal-Wallis tests were conducted to examine whether students differed in perceived Al
usefulness, motivation, and confidence according to their English confidence level. The results
showed that the difference in perceived Al usefulness across English-confidence groups was
at the threshold of statistical significance, ¥*(2) = 5.974, p = .050, €* = .067. The highest-
confidence group had the highest mean rank (42.90), followed by the middle-confidence group
(30.03) and lower-confidence group (27.94). This suggests a trend in which students with
higher English confidence perceived GenAl as more useful. However, the result should be
interpreted cautiously.

For motivation, the differences between English confidence groups were not statistically
significant, ¥*(2) = 4.004, p = .135, €2 = .034. Similarly, no significant group difference was
found for confidence after using Al, ¥*(2) = 2.419, p = .298, €2 = .007. These results suggest
that students with different levels of English confidence reported relatively similar motivation
and confidence in the Al-supported task.

Tests based on Al participation also showed no significant differences in perceived usefulness,
r}(2) =4.518, p = .104, > = .043; motivation, y*(2) = .800, p = .670, &% = .000; or confidence,
v*(2)=1.770, p = .413, €= .000. Although students who directly used Al had the highest mean
rank for perceived usefulness, the difference was not statistically significant. The effect sizes
were generally small although the difference in perceived usefulness across English-confidence
groups showed a somewhat larger effect.
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The perceived benefits of Al were not limited to students who directly operated Al. In group
work, one student may type the prompt while others discuss ideas, evaluate output, select
suitable content, revise language, or prepare the oral presentation. Therefore, direct Al
operation was only one form of participation, with Al use appeared to be shared across group
decision-making and collaborative task completion.

5. Discussion

The findings suggest that students perceived GenAl positively in the business-related ESP
poster-and-presentation task. They used it mainly for idea generation, poster design,
presentation preparation, grammar, and vocabulary support. Most uses involved content
creation and task preparation rather than language correction only, meaning that GenAl
supported the wider task process and final communicative product. This finding is consistent
with previous studies on GenAl-supported planning, drafting, content development, and
language feedback (Hubbard & Schulze, 2025; Karatas et al., 2024; Li, Wang, et al., 2025; Liu
et al., 2026; Vi & Ha, 2026). The study adds evidence from a multimodal Business English
context, where students combined GenAl support for content, language, visual design, and oral
preparation within one task.

From the TAM perspective, perceived usefulness appeared to be central to students’ positive
responses. Students rated GenAl highly for making the task easier, helping them generate ideas,
and supporting task completion. Perceived usefulness was also positively associated with
motivation, confidence, and task interest. Students also intended to reuse GenAl, especially in
similar English tasks where they had experienced its usefulness. These findings support
previous TAM-based studies on the role of usefulness in learners’ attitudes and intentions (Liu
& Ma, 2024; Zou et al., 2025) and are consistent with studies linking GenAl support to
motivation, interest, enjoyment, and self-efficacy (Huang & Mizumoto, 2025; Ismail &
Alharkan, 2024; Li, Wang, et al., 2025; Liu et al., 2026).

However, Al acceptance in this study was not only related to the technology itself but also to
the task in which it was used. Within a weak TBLT framework, GenAl supported a
communicative, collaborative, and outcome-oriented ESP activity. They worked towards a
poster and short presentation for a practical business purpose rather than using Al for isolated
language exercises. This supports the viewpoint that TBLT can create meaningful contexts for
language use, collaboration, preparation, and performance (Jauregi et al., 2011; Jones, 2007,
Prasad Bhandari, 2020; Willis, 1996; Willis & Willis, 2007), as well as studies of GenAl
supporting task preparation, argument development, and oral performance (Darmawansah et
al., 2025; Li, Shadiev, et al., 2025). Therefore, GenAl acceptance in ESP learning may be better
understood as task mediated. Students valued the tool because it helped them complete a
meaningful multimodal task with a clear purpose and outcome.

The findings also reveal challenges that students faced when working with Al tools, including
misunderstood prompts, language errors, inaccurate content, poor visual quality, prompt-
writing difficulty, and technical limitations. Similar problems have been reported in previous
studies (Karatas et al., 2024; Li, Wang, et al., 2025; Vi & Ha, 2026; Wang, 2026). However,
the present study adds a more specific finding, which is the positive relationship between
difficulty using Al and difficulty expressing ideas. This suggests that students’ problems with
Al may not come only from limited technical skills. Students who struggle to express ideas in
English may also find it harder to write clear prompts, explain what they want, evaluate Al
responses, and adapt the output for the task. This relationship has received less attention in
previous research and may be especially important in ESP contexts, where learners need to
express subject-specific ideas to a particular audience.
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Effective GenAl integration requires more than simply allowing students to use Al tools; it
also requires teacher guidance in prompt writing, accuracy checking, content evaluation,
language revision, and adaptation for a specific audience. This guidance should combine Al
literacy and language support. This is consistent with existing literature on the importance of
Al literacy, human oversight, task planning, and teacher mediation (Hubbard & Schulze, 2025;
Li, Shadiev, et al., 2025; Li, Zhou, et al., 2025; Su & Yang, 2023; Wang, 2026). In group tasks,
roles such as prompt writer, content checker, language editor, and presenter may encourage
active participation and shared responsibility while reducing passive dependence on Al

6. Conclusion

This study investigated Vietnamese business students’ perceptions of using GenAl in a
multimodal ESP poster-and-presentation task. Students generally perceived GenAl positively
and used it for idea generation, poster design, presentation preparation, grammar, and
vocabulary support. Perceived usefulness was positively associated with motivation,
confidence, and task interest.

Theoretically, the study suggests a task-mediated interpretation of GenAl acceptance in ESP
learning. TAM explains students’ perceptions of usefulness, difficulty, motivation, confidence,
and intention to reuse Al while weak TBLT explains the meaningful, collaborative,
multimodal, and outcome-oriented context in which GenAl was used. Therefore, GenAl
acceptance in language learning should be understood in relation to both the technology and
the purpose and structure of the learning task.

The study also has practical implications. GenAl can support ESP learning when it is integrated
into a well-designed task rather than used only for language correction or translation. Teachers
should guide students in prompt writing, accuracy checking, language revision, and evaluation
of Al output for the intended audience and communicative purpose. Guidance should also
address privacy, authorship, disclosure of Al use, and academic integrity. At the time of the
study, the university prohibited the use of Al for cheating, but had no broader institutional
policy on appropriate GenAl use in learning tasks. In group work, roles such as prompt writer,
content checker, language editor, and presenter may encourage participation and reduce passive
dependence on Al. In this way, GenAl can function as a mediating tool within a structured,
multimodal, and communicative ESP task, while students remain responsible for selecting,
revising, and evaluating the generated content.

The study has several limitations. It was small in scale and involved one Business English
course at one Vietnamese university, so the findings cannot be generalised widely. The data
were from an immediate post-task self-report questionnaire, which may have introduced
common-method bias and collected students’ short-term perceptions rather than their longer-
term experiences. The findings therefore do not provide direct evidence of language
improvement or task quality. In addition, students did not receive systematic guidance on
privacy, authorship, disclosure, or responsible GenAl use beyond the university’s general
prohibition of Al-assisted cheating. Finally, students’ prompts, Al-generated outputs, posters,
and presentations were not systematically analysed.

Future research could involve larger and more diverse groups of ESP learners and compare Al-
supported and non-Al-supported group tasks to examine effects on language performance, task
quality, or presentation outcomes. Analyses of students’ prompts, Al-generated texts, posters,
and presentation recordings is useful for better understandings on how students interact with
GenAl during the task process. Interviews, repeated post-task surveys, and longitudinal studies
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may provide deeper insights into Al literacy, confidence, professional communication, and
responsible use over time.
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Appendix A

Note. The questionnaire is reproduced in the bilingual form administered to participants. Item
numbers correspond to those reported in the Methodology and Findings sections.

Bilingual Post-task Questionnaire

Béang cau héi song ngir sau khi thyuc hién nhiém vu
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Generative Al in ESP Learning Tasks: Vietnamese University Students’ Perceptions
Ung dung tri tué nhén tao tao sinh trong viéc thwe hién nhiém vu khi hoc tiéng Anh
chuyén nganh: Nhan thirc cia sinh vién dai hoc Viét Nam
This questionnaire is part of a study about how students use Al tools in English learning tasks.
The purpose is to understand your experience with using Al in doing an English task, including
how AI helped you and any difficulties you faced. Your answers will help improve future
classroom activities.
Bang khao sat nay 1a mot phan ctia nghién ctru vé cach sinh vién sir dung cac cong cu Al trong
cac hoat dong hoc tiéng Anh. Muc dich nghién ctru 1a d€ hi€u trai nghiém cua ban voi vige su
dung Al dé thyc hién mot nhi€ém vy bang tiéng Anh, bao gom Al da giap ban nhu thé nao va
nhitng khé khan ban gap phai. Cau tra 161 cua ban s€ gitip cai thién cac hoat dong trong 16p hoc
tiéng Anh trong tuong lai.
Please answer based on your own experience. Your answers are anonymous and will not affect
your grade in this course.
Vui long trd 101 dua trén trai nghiém cé nhan cia ban. Cau trd 101 cua ban la an danh va khong
anh hudong dén diém so cua ban trong mon hoc nay.

7. Consent/ Dong y
I understand that my answers will be used for research and I agree to participate.
T6i hiéu rang cau tra 10i sé duoc dung cho nghién ctru va toi dong ¥ tham gia.

* Yes/Co
e No/Khong

8. Background / Thong tin chung
1. How confident are you in using English in class?
Ban tu tin nhu thé nao khi dung tiéng Anh trong 16p hoc?

Not confident / Khong tu tin
A little confident / Hoi tu tin
Quite confident / Kha tu tin
Very confident / Rt ty tin

2. Have you used Al tools before this task?
Ban da ting su dung Al trudc hoat dong nay chua?

e Yes/Co
e No/Khong

If No: Please answer based on your group’s use of Al

Néu ban chon Khoéng: Vui long trd 101 dua trén viéc st dung Al cia nhom.
3. How often do you use Al for learning English?

Ban sur dung Al dé hoc tiéng Anh v6i tan sudt nhu thé nao?

e Never / Khong bao gio
e Rarely / Hiém khi
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e Sometimes / Thinh thoang
e Often / Thuong xuyén

4. Which Al tool did you mainly use for this task?

Ban chi yéu st dung cong cu Al nao cho hoat dong nay?

e ChatGPT
e Gemini
e C(Claude
e Copilot

e Perplexity
e Other / Khac:

5. Did you use more than one Al tool for this task?

Ban c¢6 sur dung nhiéu hon mét cong cu Al cho hoat dong nay khong?

e Yes/Co
e No/Khong

If yes, which other tool(s)?

Neéu c¢o, cong cu nao khac?

6. How involved were you in using Al in your group for this task?
Ban tham gia su dung Al trong nhom cho hoat dong nay ¢ mirc 4§ nao?
I used Al myself/ Toi tryc tiép s dung Al

I helped decide / Toi ciing quyét dinh

I did not use much / T6i it sir dung

My group did not use much / Nhom it str dung

8.1 PART 1 - AI USE IN DOING ENGLISH TASKS & STUDENT PERCEPTION

8.2 PHAN 1 - SU DUNG Al TRONG VIEC THUC HIEN NHIEM VU BANG TIENG
ANH & NHAN THUC CUA SINH VIEN

Please answer the following statements about your experience of using Al in this task.

Vui 1ong tra 101 cac cau sau vé trai nghiém sir dung Al ctia ban trong hoat dong nay.

Please choose ONE answer for each statement.

Vui long chon MOT céu tra 16 cho méi cau.

1 = Strongly disagree / Hoan toan khong dong y
2 = Disagree / Khong dong y

3 = Neutral / Trung 1ap

4 = Agree / Pong y

5 = Strongly agree / Hoan toan dong y

7. Al was useful for this task.
AT hitu ich cho hoat dong nay.
8. AI helped my group generate ideas for the poster and presentation.

Al gitp nhom t6i tao ¥ tudng cho poster va phan thuyét trinh.
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9. I found Al difficult to use in this task.

T6i thiy AI kho st dung trong hoat dong nay.

10. Al improved the English in our poster.

Al gitip cai thién tiéng Anh trong poster.

11. AI helped me prepare for the presentation in English.

Al gitip t6i chudn bi phan thuyét trinh bang tiéng Anh.

12. I was not sure whether the information or language from Al was correct.
T6i khong chéc thong tin dua ra hodc ngdn ngir do Al st dung c6 ding hay khéng.
13. Al made this poster-and-presentation task easier.

Al gitip hoat dong lam poster va thuyét trinh nay d& hon.

14. AI helped me learn new words or useful expressions in English for this task.
Al gitp t6i hoc tir méi hodc cach dién dat hiru ich bang tiéng Anh cho hoat dong nay.
15. I felt confident using Al to support my English in this task.

T6i cam thay ty tin khi sir dung AI dé hd tro tiéng Anh trong hoat dong nay.

16. Using AI made the task more interesting.

Viéc su dung Al Iam hoat dong thu vi hon.

17. Using AI made me more motivated to complete this task.

Viéc str dung Al lam t6i ¢6 dong luc hon dé hoan thanh hoat dong nay.

18. Using Al made me more confident using English in this task.

Viéc str dung Al gitp toi ty tin hon khi sir dung tiéng Anh trong hoat dong nay.

19. I want to use AI again in similar English class tasks.

T6i mudn tiép tuc st dung Al trong nhiing hoat dong tuwong tu & 16p tiéng Anh.

20. Using Al in this task made me want to use Al for other English learning activities.

Viéc str dung Al trong hoat dong nay khién t6i mudn sir dung Al cho cac hoat dong hoc tiéng
Anh khac.

21. In this task, what did Al help you with most? (You can choose more than one option)

Trong hoat dong nay, Al giup ban nhidu nhat & phan nao? (Ban c6 thé chon nhiéu hon mot Iya
chon)

ideas for the poster or presentation / ¥ twong cho poster hodc thuyét trinh
vocabulary / tr vung

grammar or sentence writing / ngir phap hoic viét cau

presentation preparation / chuan bj thuyét trinh

other / khéc:

SHORT ANSWERS
CAU HOI NGAN
22. How did AI help you in the part(s) you chose in Question 21? Explain briefly.

Al da gitip ban nhu thé ndo ¢ nhimg phan ban chon trong Cau 21? Giai thich ngin gon.
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23. What problem did you have when using Al in this task? Explain briefly.
Ban gip van dé gi khi str dung Al trong hoat dong nay? Giai thich ngin gon.
PART 2 - TASK EXPERIENCE

PHAN 2 - TRAI NGHIEM HOAT PONG

Please answer the following statements about the classroom task itself, including the poster,
presentation, and group work.

Vui 10ng tra 16i cic cdu sau vé chinh hoat dong trén 16p, bao gdm poster, phan thuyét trinh va
lam viéc nhom.

Please choose ONE answer for each statement.
Vui long chon MOT céu tra 16i cho méi cau.

1 = Strongly disagree / Hoan toan khong dong y
2 = Disagree / Khong dong y

3 = Neutral (not sure) / Trung 1ap (khong chic)
4 = Agree / Pong

5 = Strongly agree / Hoan toan dong y

24. This task helped me use English to present ideas in the poster and the presentation.

Hoat dong nay giup toi sir dung tiéng Anh dé trinh bay y tudng trong poster va phan thuyét
trinh.

25. I was not interested in this task.

To61 khong hung thu véi hoat dong nay.

26. The poster-and-presentation task was interesting.

Hoat dong lam poster va thuyét trinh nay thi vi.

27. It was difficult for me to express ideas in English in this task.

T6i gap kho khan khi dién dat y tuong bang tiéng Anh trong hoat dong nay.

28. Group work helped me complete the task effectively.

Lam viéc nhém gitp t61 hoan thanh nhiém vy hi¢u qua.

29. This task was similar to a real-life business communication situation in English.
Hoat dong nay giéng véi mot tinh hudng giao tiép kinh doanh bang tiéng Anh trong thyc té.
30. I participated actively in the group task.

To1 tham gia tich cyc vao hoat dong nhém.

Thank you for your time and honest answers.

Cam on ban da danh thoi gian va tra 161 trung thue.
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