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Abstract  

Spain has been the second largest European country in migratory movements, but the economic 

crisis has not been an obstacle to the immigration flow seen in the country. In many Western 

European countries, newly arrived immigrants and refugees face high levels of unemployment, 

marginalization, social exclusion, and discrimination in their new societies. The gratuity and 

support for access to these measures would undoubtedly favor subsequent processes of 

equitable development in the school and social environment. The limitation of resources for 

policies focused on the settlement of the immigrant population is being done at a time when 

their vulnerability is evident. These consequences are due to the time in which we are currently 

living, characterized by too many sociopolitical uncertainties and turbulences, where the 
opportunity, access and material goods are distributed in a clearly unjust manner.    

  

1 Introduction   

The immigration has made the number of students in the Spanish educational system, 

feeding the centers of students in culture, ethnicity and religion, thus 10% of the total of 

the Spanish student population is an immigrant, which makes Spain the second largest 

European country in terms of migratory movements (Torres & Gadea, 2015).   In 

addition, it must be taken into account that the underlying diversity of immigrant 

students is influenced by factors of a contextual, geographic, and economic, cultural, 

social or religious nature, which leaves the different capacities of each of them latent 

and constitutes an important challenge for education (Pérez & Sarrate, 2013).  Inclusive 

education is important, which entails the joint learning of all the students that form the 

educational community, regardless of their origin, personal, social or cultural 

conditions. It is a personalized education that should be designed for students with a 

diversity of needs, skills and levels of competence (Taborsky & Oliveira, 2012).   

In relation to this issue, Martínez-Usarralde, et al. (2017) defend that political decisions 

should facilitate access to education, with greater resources, the expansion and free of 

charge strategies in educational attention, especially for thosegroups that due to the lack 

of economic resources cannot afford this type of benefits, giving them greater facilities 

to access the education system. We must point out that the role of the school is very 

important to establish the role of immigrants within the target society, so clearly, the 

structural characteristics of the school’s impact on academic performance, focusing on 

two characteristics: the size of the student body and the school dropout rate.     
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Having a large student body and a high dropout rate can be considered negative 

structural characteristics (Lee et al., 2018). The size of the student body in this case is 

an ecological characteristic of the structure of the school because different conditions 

are created for the way in which the students interact with their classmates and teachers 

and these in turn influence the educational results (Lee & Lam, 2016). Immigrants 

choose to live together according to their country of origin, thus creating networks in 

which to feel accompanied, in addition to helping each other and exchanging 

information about available jobs, close to the area in which they have decided to create 

their own net.    

2 Immigration in the Spanish Educational System   

In Spain, the effect that immigration has caused when determining school performance 

has been overlooked. Clearly, the costs of immigration affect immigrants when deciding 

whether or not they are selected in the different educational centers of the country. In 

addition, when people migrate with the whole family, it is likely that the future 

opportunities of immigrant children will influence the migratory decision of the parents 

themselves. Therefore, the overall benefits of migration will depend on the motivation 

and aspirations of the parents. One aspect of the selection of immigrants is, therefore, 

the participation of parents in the education of their children, which establishes a link 

between the cost of immigration and the educational performance of immigrant 

children. When the selection of parents improves the costs of immigration, the 

educational performance of immigrant children should increase, highlighting in this way 

the importance of immigrant parents on the educational process of their children 

(Albornoz et al., 2018).   

In Spain, in the last ten years the presence of immigrants has multiplied, reaching almost 

10% of the population enrolled in public schools. The main areas of origin are South 

America (34.8%), European Union (28.1%) and Africa (27.6%). Specifically, in ESO, 

immigrant students represent 9.1% of the school population (Carrasco & Coronel, 

2017). According to Boccagni and Righard (2015), cross-border mobilities and ethnic 

diversification pose unprecedented challenges to formal and informal arrangements for 

protection and social welfare. In many Western European countries, newly arrived 

immigrants and refugees face high levels of unemployment, marginalization, social 

exclusion, and discrimination in their new societies, and in an attempt to address these 

challenges, countries have established programs aimed at newly arrived immigrants and 

refugees, with the aim of facilitating the integration process in the receiving societies 

(Fernandes, 2015).   

From this point, in Spain, is part to start up processes of improvement in the school 

environment, for the achievement of an inclusive education and quality, defined as a 

project to combat school failure and against exclusion, that entails a cultural change in 

schooling, in addition to a political commitment that goes in favor of a more just world 

(Azorín, 2017).    
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Mendo-Lázaro et al. (2016), talk about the need to influence training for a competent 

social action of Social Educators and by extension of all education professionals, in 

which generate changes taking advantage of the educational paradigm centered on 

learning, with higher quality requirements, determining the social competences of 

university students according to different contexts, so that, improving their social skills, 

improve those of students from other countries.   

The competence of the local language can be the basis of this risk through its effects on 

the social behavior of children, arguing that ignorance of the language can lead to poor 

integration, as the low levels of prosociability are associated with the problems of the 

language. In addition to this, socioeconomic status and lifestyle are influential factors 

in the health of immigrants, because a low socioeconomic level is associated with worse 

health (Olsen, et al., 2018).   

In the same way, a critical problem that most immigrant students face in Spanish public 

schools is the persistent low academic performance. Due to this low academic 

performance among immigrants, a root of the problem is sought. Which has its focus on 

the disadvantageous conditions encountered by immigrant students when they arrive in 

Spain, such as the language, in cases in which the students do not come from Latin 

American countries, a low socioeconomic level, living in less favored neighborhoods 

and attitudes towards them of native students such as xenophobia, discrimination and 

stereotypes (Fernández-Reino & González-Ferrer, 2018).   

Beyond factors at the school level, the individual-level relational characteristics of 

negative school environments can also independently influence the academic outcomes 

of immigrant adolescents by shaping their perceptions and expectations related to school 

and education. For example, previous research found that having friends who are not 

academically oriented and / or lacking academic support adversely affects school 

performance and therefore facilitates the dropping out of immigrant students (Lee et al., 

2018).   

The prevalence of negative social relationships (for example, being regularly 

discriminated against by peers) and the absence of positive social relationships (for 

example, not having access to academic assistants) could, for example, decrease 

perceptions of school safety and expectations educational. This is important, since 

research has shown that perceived school safety and educational expectations function 

as important conduits between school participation and effort in their academic 

outcomes (Lee, et al., 2017).   

Other problems faced by immigrant students in Spanish educational institutions are the 

cultural shock that comes from societies with traditions, cultures and religions that are 

different from those found in Spain, which is why the expected cultural shock must be 

prevented. With respect to this, Boccagni and Righard (2015) affirm that the social gaps 

between groups in the population are growing throughout the European welfare state, 

and both immigrants and ethnic minorities are represented as lagging groups.  
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Immigrants generally have less education, higher poverty rates and tend to be in some 

of the worst paid and most dangerous occupations (Tseng & Olsen, 2016).   

In Spain, the financial crisis that began in 2008 has worsened this situation by 

reinforcing hostilities. This crisis has helped to see the immigrant as a threat, who is 

labeled as a foreigner who comes to take away the work of the Spaniards or to have 

privileges in the Educational System, which together with an increase in restrictive 

legislation, makes the Marginalization is seen as something normal (Cappiali, 2016). 

This marginalization and discrimination, both in employment and in education, causes 

immigrant families to be involved in economic problems and stress due to acculturation, 

which may end up affecting the family members and their family unit (FernándezReino 

& González-Ferrer, 2018).   

There is a complex dichotomy with regard to the creation of social networks in schools, 

since these school networks are created by immigrants for an improvement in 

performance or are actually forced to create them due to the discrimination found in the 

majority of the cases when arriving at the Spanish educational centers? This question is 

difficult to answer, since native students also create their own networks and friendships 

and it would be a difficult task to find out for sure (Mendo-Lázaro, et al., 2016).    

The arrival in Spain of immigrant populations is generating a greater awareness on the 

issue of social and educational difference that implies the commitment to incorporate 

and provide educational services to immigrant students. Thus, some dimensions of 

multiculturalism have been established, with special emphasis on the different existing 

forms of exclusion that operate in the management of difference. and of culture through 

school policies and practices, where educational leaders need to create a culture of 

mutual respect. Therefore, leaders must become transforming cultural agents who work 

to create reflective educational institutions and systems (GómezFalcón et al., 2018).   

Therefore, multicultural education should be seen as the language that welcomes student 

differences when they arrive in the classroom. Organizing educational activities by and 

for diversity involves promoting a culture of a center where the difference of each 

person is considered wealth and not poverty, be managed as an opportunity and not a 

problem and contribute to personal and collective development (Carrasco & Coronel, 

2017).   

3 The Spanish Educational Resources before the Current Immigration Flow  As 

indicated in the previous section, Spain has been the second largest European country 

in terms of migratory movements, but the economic crisis has not been an obstacle for 

the immigration flow to be reduced in the country. Spain is now one of the most 

important immigration countries in Europe, and despite the influx of immigrants who 

are beginning to be more controlled with the establishment of restrictions, has faced a 

steady increase in the number of immigrants, especially in recent years, and  

Paris, France| November 2 -4, 2018  

   



International Conference on Research in Education, Teaching and Learning  

21  

  

  
  
  
  

  
  

not only the number is growing, but there is also a diversification of origins, and this is 

reflected in our classrooms (Ledoux et al., 2018).   

In this context it is interesting to analyze what has been the impact of the change in the 

migratory cycle on foreign minors and specifically as this has been manifested in the 

Spanish classrooms, both the former Organic Law 2/2006, of May 3, of Education as 

the Organic Law 8/2013, of December 9, for the Improvement of the Educational 

Quality , at this moment in force, compile the obligation of the different educational 

administrations to guarantee the schooling of the students that is incorporated to the 

Spanish educational system.   

In which began to establish different educational measures, the most prominent were 

the language reception rooms that were managed from the different autonomous 

communities that make up the Spanish state. Next, Table 1 presents the number of 

immigrant students admitted to the different educational levels in recent years (M.E.C., 

2017-2018).   

   
Table 1: Evolution of immigrant students in Spain.  

   
The foreign students   
Evolution of immigrant students in Spain   

 
TOTAL   

Teaching  of  594.077   748.812   684.997   687.899  
General  

Regime   
 

E. Childish   104.307   144.369   148.718   154.747  
E. Primary   262.415   272.305   253.948   364.786  
Special   
education   

   

2.205   3.955   4166   3.752   

ESO   169.490   215.386   170.399   164.857  
Bachilleratos    25.120   46.448   46.439   45.084   
Ciclos   
Formativos   
FP Básicas   

      10.564   11.171   

Ciclos   
Formativos   
FP Medio   

13.175   30.215   31.123   29.250   

Ciclos   
Formativos   
FP Superior   

10.322   18.545   18.524   20.359   

courses     
    2006/07     2011/12     2015/16     2016/17     

610.702     781.236     716.736     721.028     
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Initial   
Professional   
Guidance  
Programs   

2.143   17.589   23      
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Others        1.093   2.893  formative  
programs   

 Teaching   in  16.625   32.424   31.739   33.129   
Special   
Regime   

    

However, despite the upward evolution in immigrant students, certain recent 

investigations put the alert in the progressive reduction of educational resources 

imposed by the limitations of the public budget produced since the beginning of the 

crisis (Capote & Nieto, 2017). A reflection of this situation has been the reduction of 

the teaching staff and the overcrowding of the classrooms, in addition to the scarce 

resources allocated to care for immigrant students and the difficulty in maintaining 

intercultural mediation projects initiated (Bouachra et al., 2015; Goenechea, 2015).  

Since it is not only about putting in place measures of attention to the welcome of the 

foreign students oriented to the knowledge, but of starting up initiatives that manage the 

diversity from an intercultural approach that can have a positive impact beyond the 

classrooms (Capote & Nieto, 2017).   

We have gone from a process of gestation of diversity in Spanish society to a context, 

especially difficult in recent years. As affirmed by Bueno & Domingo (2016), the 

limitation of resources for policies focused on the settlement of the immigrant 

population (including their school insertion) is being done at a time when their 

vulnerability as a group is more than evident. With regard to the above, 

MartínezUsarralde, et al. (2017) argue that political decisions should facilitate access to 

education, with greater resources, expansion and free of charge strategies in educational 

care, especially for those groups that due to the lack of economic resources can not 

afford this type of benefits, giving them greater facilities to access the education system.   

In Spain, it is intended for each school year, estimated figures based on the available 

available budgets and, for the current year, based on the initial budgets (MEC, 

20172018) where it shows the investments that have been carried out during these last 

eleven years, and it is perfectly described (see Table 2).   
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Table 2: Investment in education. Public expenditure on education.   
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Investment in education   
Public expenditure on Education    

Years   Included   

Millions (€)   

Excluded  

Millions (€)   

2007   47.266,7   46.790,8   

2008   51.716,0   51,122,9   

2009   53.895,0   53.374,9   

2010   53.099,3   52.557,7   

2011   50.631,1   50.343,9   

2012   46.476,4   46.215,9   

2013   44.74,8   44.491,5   

2014   44.846,8   44.519,2   

2015   46.620,8   46.281,1   

2016   47.654,8   47.235,3   

2017   49.418,2   48.934,2   

   

Looking at the table, you can see how in the different school years the economic 

investment for schools has been changing, where it is observed how it has been altering 

and decreasing over the years. Thus, the important budgetary restrictions in this area of 

13% of public investment in education (Mas et al., 2015) have had serious 

consequences. To cite some examples, since 2009 and despite the increase in 

enrollment, there are between 28,000 and 32,000 fewer teachers, have worsened the 

economic and employment conditions of teachers, or has increased the ratio of students 

per classroom, affecting five times more to the public school than to the private 

education sector.   

But the crisis has also had an impact on families, especially in households with children 

whose income has been significantly reduced; Therefore, it is estimated that currently 

one in three children in Spain is at risk of poverty and exclusion (Ayllón, 2015), which 

entails strong implications in the education system (García-Gómez & Cabanillas, 2017).   

Said, in other terms, foreign migrant students are grouped in certain spaces that subtly 

fall significantly on public education, as opposed to concerted education, which often 

experiences the minimum alterations in the rate of foreign students in their classrooms 

(Chamseddine, 2018).   

In Spain, students in general are distributed among three types of centers that are public, 

private and arranged. The figures from the Spanish state (MEC, 2017-2018)  
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show that, taking into account the total number of students, most of them attend public 

schools, while a much smaller percentage are among the private and private schools, as 

can be seen in the following Table 3.   

  
Table 3: Distribution of foreign students by ownership / financing of the center 2017/2018.   

   

   %Total   %Public   
Centers   

%Concerted 

teaching   
%Private 

teaching   
Total   100,0   81,1   13,6   5,4   
Andalucía   100,0   84.0   7,8   8,2   
Aragón   100,0   81,3   17,0   1,7   
Asturias   100,0   81,7   16,3   2,0   
Baleares   100,0   76,6   16,1   7,4   
Canarias   100,0   86,1   4,0   9,9   
Cantabria   100,0   72,0   26,9   1,2   
Castilla  

  y León   
100,0   81,5   17,3   1,2   

Castilla-La   
Mancha   

100,0   90,7   8,7   0,7   

Cataluña   100,0   80,8   13,2   6,0   
Comunitat 

Valenciana   
100,0   82,7   11,3   6,0   

Extremadura   100,0   91,0   8,5   0,4   
Galicia   100,0   83,9   14,3   1,9   
Madrid   100,0   75,4   17,7   7,0   
Murcia   100,0   88,5   9,6   1,8   
Navarra   100,0   84,1   15,4   0,5   
País Vasco   100,0   70,5   28,6   0,9   
La Rioja   100,0   80,5   18,7   0,7   
Ceuta   100,0   99,0   0,9   0,1   
Melilla   100,0   96,6   1,4   0,0   

   

In fact, as pointed out by Pyniol Jiménez and Sánchez Montijano (2014), the process of 

access to citizenship in Spain, besides being one of the most negative in the European 

Union, is an unequal system, since it gives preference to some collectives over others.   

Capote & Nieto (2017) tell us that the debates about the inequality of opportunities in 

education have revolved around, generally, the socioeconomic disparities of the parents 

(level of income, training, etc.) where they influence, without doubt , in the decision of 

parents when choosing a school for children in those countries where they have some 

room to maneuver to do so and there is a wide range of private or public schools, in 

addition, in recent years they have reduced the resources allocated to the reception of 

foreign students, as well as other types of educational projects that promote 

interculturality within the framework of an inclusive school. For this reason, it is 

important to also highlight their presence in the Spanish public education system.   
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Regarding the resources allocated in the centers for the attention to immigrant students, 

García et al. (2015) highlight that during the first decade of the century and coinciding 

with the important arrival of foreign population, the Spanish educational system 

developed different initiatives to attend to this new population, in which everyone agrees 

that those who have dedicated themselves to the attention of new schoolchildren in order 

to bring them closer to the vehicular language of the school have been the most 

important. In this way, different types of classrooms have emerged in each Autonomous 

Community to "welcome" these students and teach them the language of the school.   

In Andalusia, for example, they have been called Temporal Classrooms for Linguistic 

Adaptation (ATAL) and in which each Spanish Autonomous Community is received 

with a different name (García, et al., 2015). The establishment of these classrooms began 

in 2004, and represented an important step in the right direction where they were 

provided with the necessary teaching staff and resources, the teachers involved were 

highly motivated and the intercultural methodology was employed (Prats et al., 2017).   

Frequently, students whose language is very distant from Spanish, especially those of 

Arabic and Chinese, need to extend this period and it would be convenient for them to 

have it for longer to reach an acceptable level of linguistic competence in the academic 

field, but the economic cuts destined to this resource are hindering its effectiveness 

(Goenechea & Iglesias, 2016).   

This is a difficult task due to the lack of training that the educational system employs in 

the training of teachers in this resource, and the difficulties of access to administrative 

information where the first results of these longitudinal investigations with students who 

have passed through the ATAL (García, et al., 2015) indicate that they have less 

possibilities of obtaining the Graduate in ESO, regardless of the time they have been in 

the education system, and that it does not seem, due to the data obtained and analyzed, 

that the fact of having The state in the ATAL has supposed a substantive improvement 

in relation to the school success or failure rates, since they are still well below the student 

body.   

This reflects the lack of involvement on the part of the political and economic decisions 

of the educational system to create new resources that respond to the needs of immigrant 

students found in Spanish classrooms.   

As indicated by Prats et al. (2017) with regard to the distribution of students from 

immigrant families in schools, it has been quite unequal in Spain. Particularly, the 

majority of immigrant students are overcrowded (84%) in public schools, and only 16% 

in private or charter schools, as reflected in the official data of the 2017-18 school year 

(MEC 2017-2018). All these consequences are due to the era in which we are living 

today, characterized by too many socio-political uncertainties and turbulences, where, 

in addition, the opportunity, access and material goods are  
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distributed in a clearly unfair manner, which turns out to be, although it is rarely 

understood, a particularly harmful form of violence in a world in which resources exist 

to provide well-being to all (Borrero & Blázquez, 2018).   

Given this situation, it is necessary to make a reminder to educational administrations 

with the aim of planning, developing and evaluating efficient actions that favor the 

incorporation and consolidation of migrant families in the context and the educational 

community based on criteria of equity and equality. opportunities thus dissociating from 

the collaborative paths of a conservative and homogeneous nature (Hernández et al., 

2016).   

  

 4 Conclusions   

The reality of Spanish schools highlights the need for inclusive education. The 

immigration present in them is full of life, but also of new difficulties and educational 

needs, especially in Spanish public education. Thinking differently and creating 

educational networks suited to these immigrants will make Spain, a migrant country par 

excellence, become an example of educational integration and development. However, 

the current realities of their classrooms solve, on average, the educational problems that 

may arise with the arrival of this type of student body.   

In this sense, the economic crisis experienced in the country for almost a decade, means 

that the necessary resources are not allocated to train schools with professionals and 

essential materials for inclusive and intercultural education. There is a need for a 

specialist in foreign languages, intercultural mediators and even a greater number of 

generalist teachers who can reduce the ratio and thereby increase individualized 

attention in these classrooms. On the other hand, if the problem is focused on material 

resources. Spain has overcrowded teachers who do not have specific materials to 

accommodate the specific educational needs of immigrant students.  References   
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